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To get into the best universities, you must demonstrate that you are 
intellectually curious, and will make the most of the wonderful 
academic opportunities available to you.

One of the best ways of demonstrating this, is by going above and 
beyond what is taught in school and studying something that is not on 
the curriculum.

This resource will give you exactly such an opportunity. You will have 
something interesting to write about in your application to university, 
something interesting to talk about in a university interview, and open 
whole new areas of study you might be interested in! 

You will develop valuable academic skills as you go, that we have 
marked out with gold badges (see the next page on university skills). 
As you work through the resource you can look out for these badges 
so that you can explain which skills you have developed and what you 
did to demonstrate them. Developing these skills will help you get 
university ready! 

If you have any questions while you are using the resources in this 
pack, you can contact your teacher or email us directly at 
schools@access-ed.ngo. 

Good luck with your journey to higher education!
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For Pupils
Welcome!

mailto:schools@access-ed.ngo


To complete this resource, you will have to demonstrate impressive 
academic skills. When universities are looking for new students, they 
will want young people who can study independently and go above 
and beyond the curriculum. All of these skills that you will see here 
will demonstrate your abilities as a university student – while you’re 
still at school!

Every time you have to look something up, or write up a reference 
you are showing that you can work independently. Every time that 
you complete a challenging problem or write an answer to a difficult 
question, you might demonstrate your ability to think logically or build 
an argument. Every time that you evaluate the sources or data that 
you are presented with, you are showing that you can “dive deep” 
into an unfamiliar topic and learn from it. 

Here are the skills that you will develop in this course:

For Pupils
University Skills

your ability to work on your own and find answers online or in 
other books

your ability to create something original and express your ideas

your ability to apply what you know to new problems 

your ability to logically express yourself

your ability to refer to sources that back up your opinions/ ideas

your ability to refer to what others have said in your answer, 
and credit them for their ideas

your ability to go above and beyond the school curriculum to 
new areas of knowledge

your ability to evaluate sources (e.g. for bias, origin, purpose) 

your ability to discuss the implications of what the numbers show

your ability to engage with what you are reading by highlighting 
and annotating

independent       research

creativity  

problem solving                      

building an argument        

providing evidence                

academic       referencing     

deep                       dive

source analysis                  

data interpretation                 

active reading

University 
Ready!



The Research-Based Curriculum aims to support student attainment 
and university progression by providing classroom resources about 
cutting-edge research at local universities. The resources are designed 
to:

ü promote intellectual curiosity through exposure to academic 
research

ü stretch and challenge students to think deeply about content that 
may be beyond the confines of the curriculum

ü develop core academic skills, including critical thinking, 
metacognition, and written and verbal communication

ü inform students about how subjects are studied at university, and 
provide information, advice and guidance on pursuing subjects at 
undergraduate level

The programme represents a unique collaboration between 
universities and schools. Trained by AccessEd, PhD Researchers use 
their subject expertise to create rich resources that help bring new 
discoveries and debates to students. 

The Research-Based Curriculum offers ten modules suitable for either 
KS4 or KS5 study. The modules span a range of disciplines, including 
EBacc and A-level subjects, as well as degree subjects like 
biochemistry. Each module includes six hours of teaching content, 
supported by student packs, teacher notes and slides. All modules are 
available online and free of charge for teachers at select schools. 

Resources are designed to be used flexibly by teachers. The resources 
can be completed by students individually or in groups, in or out of 
the classroom. 

For Teachers
RBC Guide

Programme                Aims

Content

Delivery
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Here are five examples of delivery options:

The resources can be completed in small groups (4-8 pupils) across a 
series of weekly lunch clubs or after-school clubs. Groups can reflect 
on their learning by presenting a talk or poster on the subject matter 
at the end of the course. 

The resources can be used by students to explore subjects that they 
are interested in studying at university. This can inform their decision 
making with regards to university degree courses, and allow students 
to write more effective personal statements by including reflections 
on the Research-Based Curriculum.

The resources can be used to ignite curiosity in new topics and 
encourage independent research. Schools could hold a research 
challenge across a class or year group to submit a piece of work based 
on the resources. Pupils could submit individually or in small groups, 
with a final celebration event.

Resource packs can function as ‘transition’ projects over the summer, 
serving as an introduction to the next level of study between KS3 and 
KS4, or KS4 and KS5. Students could present their reflections on the 
experience in a journal.

The Research-Based Curricula programme builds on the University 
Learning in Schools programme (ULiS), which was successfully 
delivered and evaluated through the London Schools Excellence Fund 
in 2015. The project was designed in a collaboration between 
Achievement for All and The Brilliant Club, the latter of which is the 
sister organisation of AccessEd. ULiS resulted in the design and 
dissemination of 15 schemes of work based on PhD research for 
teachers and pupils at Key Stage 3. The project was evaluated by 
LKMCo. Overall, pupils made higher than expected progress and felt 
more engaged with the subject content. The full evaluation can be 
found here: ULiS Evaluation.

For more information contact hello@access-ed.ngo
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For Teachers
RBC Guide

Extra-Curricular Subject 
Enrichment Clubs

University Access 
Workshops

Research Challenge

Summer Project

Evidence

Questions?

https://www.london.gov.uk/sites/default/files/achievement_for_all_university_learning_in_schools_ulis_final_report.pdf


Migration rates have increased over the years, and most of the 
migrants are of childbearing ages. This means that they are likely to 
bear and raise children in their destination countries. As they settle or 
integrate in the UK as new parents, they have unique experiences of 
raising their children due to their upbringing and cultures being 
different from the culture in the UK. 

My PhD research explores Zimbabwean migrant parents’ experiences 
of bearing and raising children in the UK and their perspectives of how 
they sustain their children’s health and wellbeing. The research 
focuses on the experiences of those parents who intend on settling in 
the UK. Settlement is commonly linked to negotiation of social capital 
means, such as employment, and often surrounded by perceived 
racism and discrimination, cultural adaptation, and integration factors. 
The differences and subjectivity in the context of their experiences 
may have an impact on how they ensure that their children have the 
best possible health and wellbeing.

The research uses qualitative methods approach (phenomenology) 
which is suited to focus on migrant parents in their natural settings 
and to emphasise their experiences, views and meanings of bearing 
and raising children in the UK. The data collection tools are in-depth 
interviews and visual methods which includes participants drawing 
their experience on a piece of paper or bringing a pictorial 
representation of their experience to the interviews.

Introduction to Topic
Migration and Parenting

The topics within this pack 
will include:

VISIBILITY OF MIGRANTS IN 
THE UK

IDENTITY MATTERS

CULTURAL CHALLENGES IN  
PARENTING WITHIN THE  

HOST COUNTRY

GENDER ROLE CONFLICTS 
IN PARENTING

THE PLACE OF RELIGION IN 
RAISING CHILDREN

SUSTAINING CHILDREN’S 
HEALTH AND WELLBEING



Positive parenting experiences have a long lasting impact on children's 
health, educational success, wellbeing, behavioural functioning and 
social adjustment in society. Migration can trigger parenting dilemmas 
and present new challenges which influence parenting practices 
within a host country. Hence it is important to understand the social 
processes that migrant parents go through.  

Migration is a fast growing global trend which will be relevant in many 
of your current studies and your choice of undergraduate studies. The 
content within this pack links to some of the issues in the 
contemporary UK society which relate to migration. This pack also will 
assist you in refining your awareness of contemporary social 
processes within this globalised world around the topics in Sociology 
section of your A levels. 

Introduction to Topic
Migration and Parenting



Meet the PhD Researcher
Ruvimbo Machaka

I have always enjoyed research and writing. As I result, I went straight 
from my Bachelors, to Masters and then a PhD which I am currently 
studying. I have lived and studied in three different countries. This has 
exposed me to different cultures, which I had to blend in with myself 
as a migrant scholar. My research explores Zimbabwean migrant 
parent's experiences of raising their children and maintaining their 
health in the UK. The research is influenced by my public health 
studies which broadened my way of observing everyday social 
processes and their influence on the population's health. 

Mathematics, Biology, Chemistry

Bachelors in Public Health, Monash University

Masters in Public Health, Sheffield Hallam University  

A-Level  Subjects

Undergraduate  

Postgraduate



Glossary

Term Definition

Migration
is an event in which people move from one geographical area to 
another geographical area. It can be permanent or temporary with 
the intention of returning to the place of origin in future

Migrants

any person who lives temporarily or permanently in a country where 
he or she was not born, and has acquired some significant social ties 
to this country. The dominant forms of migration can be 
distinguished according to the motives (economic, family reunion, 
refugees) or legal status (irregular migration, controlled 
emigration/immigration, free emigration/immigration) of those 
concerned.

Social identity
is a person’s sense of who they are based on their group 
membership(s). For example, we can identify ourselves according to 
religion or where we're from; French, Mother, African or Jew. 

Culture
a very broad concept which encompasses the norms, values, 
customs, traditions, habits, skills, knowledge, beliefs and the whole 
way of life for a group of people.

Socialisation process involves learning the specific norms, or informal rules which govern 
behaviour in particular situations

Gender role A set of behaviours, attitudes, and personality characteristics 
expected and encouraged of a person based on his or her sex

Social construction of reality 
A theory suggesting that the way in which we present ourselves is 
shaped by our life experiences, as well as by our interactions with 
others.

Value A culturally approved belief about what is right or wrong, desirable 
or undesirable

Norm A guideline or an expectation for behaviour.

Role conflict The conflict that can result from the competing demands of two or 
more roles

Religion A set of shared beliefs and rituals common to a special community 
and focusing on the sacred and supernatural.

Family group of persons linked together by blood, adoption, marriage, or 
quasi-marital commitment.
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Resource One
Overview

By the end of this resource, you should:

ü Be aware of the demographic trends in the UK due to migration 
and globalisation

ü Have developed an understanding of the diversity within the UK

Objectives

VISIBILITY OF MIGRANTS IN THE UKTopic

Families and HouseholdsA-Level Modules

1. Read the data source
2. Complete the activities

3. Explore the further reading

Instructions



The chart shows Long Term International Migration estimates of 
immigration, emigration and net migration in the UK from 1991 to 
2017. Only pay attention to the immigration rates. 

During this period immigration increased 91%, rising from 329,000 in 
1991 to 644,000 in 2017. Immigration was at 625,000 in the year 
ending June 2018. Immigration has grown faster than emigration, 
leading to an increase in net migration from an annual average of 
37,000 in the period 1991 to 1995 to an annual average of 277,000 in 
the period 2013 to 2017. Net migration was estimated to be 285,000 
in 2017 and 273,000 in the year ending June 2018.

These estimates are based on three sources of data: the International 
Passenger Survey (IPS), data from the Northern Ireland Statistics and 
Research Agency (NISRA) on international migration through Northern 
Ireland, and Home Office data on asylum seekers and “switchers” –
people who remain in the UK for a longer or shorter period than they 
intended. 

Resource One
Data Source

Section A

ONS, Long-Term 
International Migration 

Estimates



Migrants Living in the UK

Between July 2017 and June 2018 there were approximately 6.2 
million people with non-British nationality living in the UK and 9.4 
million people who were born abroad. Have a look at the graph on the 
next page to see where most migrants currently residing in London 
were born.

India is the country of birth for 8.9% of all foreign-born persons living 
in London as shown above. Other Asian countries such as Bangladesh 
(4.6%) and Pakistan (3.8%) are also in the top-ten countries of birth of 
migrants in London. Poland, Romania, Italy, Ireland, and France are 
the five European countries in the top ten. With the exception of Sri 
Lanka and France the remaining top-ten countries of birth for 
migrants in London are also top-ten countries at the UK level. 
Migration from within the EU to the UK seems to be very common. EU 
citizens are particularly more likely to come to the UK for work, then a 
few for formal study and joining family.

Resource One
Data Source

ONS, Long-Term 
International Migration 

Estimates



Diversity of family structures and composition (United Nations 
Population Information Network)

In spite of the almost universally recognized roles attributed to the 
family, it is important to acknowledge that there are numerous forms 
in which families are organized.  Such variety is related with the 
multiple forms of social organization, and cultural and religious values. 
The family, as a social unit, has been undergoing radical 
transformations in the past two decades in its formation and structure 
due to the changes in demographic factors as well as major socio-
economic changes. In the developed countries, with the end of the 
marriage boom in the post-1960s, entry into matrimony and hence, 
the formation of families is considerably delayed. Formalized marriage 
has been losing its status, especially in Western countries, where 
cohabitation without marriage has increased, at least before children 
are born. Those changes have been affecting family formation in 
general, and particularly have led to a decrease in the overall 
prevalence of marriage among women.  The number of divorces has 
also been rising in most countries. Severe inequalities in the division 
of labour and in the distribution of power exist also within many 
families.

A true partnership between men and women on the basis of equal 
rights and responsibilities is the challenge of modern families, 
especially in developing countries. 

Family formation and structure are also influenced by changes in the 
value system of societies.  The process of modernization, in fact, has 
increased the value of achieving higher education and entering the 
labour market, while the attraction of a traditional child-bearing 
career for women has declined and, in fact, an increasing number of 
women are achieving higher education and entering the labour

Resource One
Data Source

Section B



market.  These changes in the developed countries have significantly 
modified the lifestyles of both men and women and have produced 
new levels of aspirations that are associated with a smaller number of 
children. The significant breakthroughs in contraceptive technology 
have made possible the achievement of low fertility levels in the 
developed countries and the initiation of the process of rapid fertility 
decline in many developing countries. The average household size 
declined through the 1970s. 

In the developed countries, the remarkable increase in the number of 
one-person households has been another important demographic 
change which has contributed to the size reduction of households.  
Between the 1970s and the 1980s, the developing countries were 
experiencing a drastic decline in the proportion of households of five 
persons or more, possibly suggesting the dissolution of the extended 
type of households.  Also, there has been an increase in the number 
of one-person households, although the proportions of single-person 
households in the developing countries remain relatively small as 
compared to the developed countries.  This tendency is more 
noticeable in those developing countries which are engaged in a rapid 
process of modernization. One notable change in family formation 
and structure is the increasing number of households headed by 
single persons, particularly women.  Female headship is common in 
many parts of the world and its prevalence is growing in many 
societies, both in the developed and the developing regions. In the 
developed countries, during the same period the range of female-
headed households varied from 16 per cent in Spain to 38 per cent in 
Norway

Resource One
Data Source



Resource One
Activities

1. Which information source would you trust to provide reliable 
statistics among the following? Choose from the list below and give 
your reasons 

• BBC

• Office for National Statistics

• Wikipedia

• Facebook post

2. Reflecting on the graphs in data source 1, data source 2 and further 
reading, think about how such movements might affect household 
structures in the UK. In your discussion you can talk about:

• Number of people in the household 

• The relationships between the people in the household    

• Gender roles in those households 

• Numbers of adults and children 

• Matrifocal/ Patrifocal household

• Generational variations

• Gender roles in those households

(Write up to 300 words) 

Activities

Source 
Analysis



Resource One
Activities

3. In this activity you will be exploring the increase in single-parent 
families in the UK. 

Tasks 

Individually, brainstorm as many reasons as you can for the increase 
in single-parent families 

In pairs, share your reasons, and agree on the best five 

In groups of four, share your reasons and agree on the best five. 

Share your reasons with the rest of the class. 

4. What are the main reason for EU nationals' migration to the UK?

5. Can you elaborate on the main reasons why EU nationals' migrate 
to the UK?

Activities

Building an 
argument



Resource One
Further Reading

Watch this video to know more on the migration trends and driving 
force to the UK (Migration to UK at highest level- 3minutes 10 
seconds)

Channel 4 News.  Available at: 
https://www.youtube.com/watch?v=gRt_a8nnMdc

Please note that not all media sources give a true representation of 
what is happening. Be on the lookout of media sources which may be 
biased or lack research based evidence in their production. 

Check this website for official statistics 
https://www.ons.gov.uk/peoplepopulationandcommunity/population
andmigration/internationalmigration/bulletins/migrationstatisticsquar
terlyreport/july2018revisedfrommaycoveringtheperiodtodecember20
17

Office for National statistics is a reliable source which produces a 
range of economic, social and population statistics. Here you will find 
the trends of migration across the years and the migraants countries 
or regions of origin. 

Check this website: Family Policy Studies Centre  http://fpsc.org.uk

Read this book: Haralambos and Holborn Sociology: Themes and 
Perspectives

Access this journal article from google scholar: Allan, G., Hawker, S., & 
Crow, G. (2001). Family Diversity and Change in Britain and Western 
Europe. Journal Of Family Issues, 22(7), 819-837. doi: 
10.1177/019251301022007002

Explore

Independent
research

https://www.youtube.com/watch?v=gRt_a8nnMdc
https://www.ons.gov.uk/peoplepopulationandcommunity/populationandmigration/internationalmigration/bulletins/migrationstatisticsquarterlyreport/july2018revisedfrommaycoveringtheperiodtodecember2017
http://fpsc.org.uk/


Resource Two
Overview

By the end of this resource, you will be able:

ü To understand the term identity and identification process

ü To put identity into perspective of contemporary times

Objectives

IDENTITY MATTERSTopic

Culture and IdentityA-Level Modules

1. Read the data source
2. Complete the activities

3. Explore the further reading

Instructions



This source is summarised from a very important text in advancing 
knowledge of social identity by Jenkins, R. 

Does Identity Matter?         

Identification of ourselves or others is a process. As a result we can 
get it wrong, especially when we want to influence how others see us. 
There are situations where we have only a limited ability to influence 
how others identify us. Identification is not limited to individuals; it 
can involve history and collectivity. Borders of collective identity can 
be renegotiated/redrawn, therefore it is rarely neutral. 

Identification is a process. One of the claims made by the social 
identity theory is that when we identify someone that is  enough to 
decide how we treat them. It is questionable whether identity by itself 
influences or causes behaviour. Attaching identity to actions has 
caused many stirs in the past. Hierarchies of collective identification 
may not always tally with individual identification. Therefore, 
categories are not sufficient to guide on their own and open up ways 
to discriminate between others. 

Identification and interest cannot be separated because how we 
identify ourselves and how we define our interests are linked. Barth 
argues that identification and collectivity emerge as by-products of 
the transactions of individuals pursuing their interests. One's pursuit 
of certain interests may cause others to identify them. 

Group identities are normally treated as the most powerful forms of 
identification due to their capacities either rooted in socialisation, 
peer pressure or perceived share interests to mobilise people. Ethnic 
groups are clearly bounded, internally fairly homogeneous and 
distinguished from other groups of

Resource Two
Data Source

Section A



the same kind- are not real   (Rogers Brubaker). What is real is the 
sense of belonging to a group ‘groupness’. Brubaker argues that 
identity cannot make people do anything, it is people who make and 
do identity for their own reasons and purposes. Categorisation is 
powerful in everyday reality .As with social construction principle, 
groups are real if people think they are and construct their reality 
accordingly. 

In summary, identity affects real human experience. Identification 
matters because it's the basic cognitive mechanism that humans use 
to sort out themselves and their fellows, individually and collectively. 
It's the baseline for organisation of the human world. 

Modernity and identity

Changes such as migration produce uncertainty, our cognitive maps 
may not also process identification, making it harder for future 
generations to place identities. Globalisation was coined down to 
refer to complex package of comprehensive changes that shaped the 
20th century. 

Globalisation has an impact on the way identification is shaped and its 
nature in the modern world. Due to vastly increased movement 
volumes, more experiences and elective identities are on offer in this 
contemporary age than before. Globalisation brings about some 
homogeneity which reflects modernity. Globalisation options have not 
been available to all, the world wide standardisation has involved the 
suppression of local or regional ways of life; therefore the world is less 
diverse in many ways like it was in the past. 

Resource Two
Data Source



Gender

Farley (“Sociology”, 1990) for example, is a useful starting point when 
he notes that: “Different and unequal sex roles have long been a part 
of Western culture. In most Western societies, social positions 
involving leadership, power, decision making and interacting with the 
larger world have traditionally gone to men. Positions centering
around dependency, family concerns, child care and self-adornment 
have traditionally gone to women. These unequal sex roles mean that 
men and women are expected to behave differently in a number of 
situations”.

In the case of gender identity we are perhaps more usually aware of 
having a particular identity when we look at opposite identities. That 
is, when we mix with people of the opposite sex, although clearly we 
do behave in ways, with our own gender, that reinforce gender 
norms, experiences and beliefs (“male bonding” being a particularly 
recent rationalisation for men behaving badly).

Age

In our society, for example, we can identity four very broad cultural 
groupings based around age, namely childhood, youth, adulthood and 
old age. Each of these groups reflect certain cultural assumptions 
about how it is appropriate / inappropriate for people of a certain age 
to behave. In many ways these assumptions about behaviour are 
related to things like lifestyle and people are generally encouraged to 
identify themselves with different kinds of behaviour based around 
their biological age. For example: Children: During this phase, a child is 
encouraged to see themselves as largely dependent on adults. Much 
of their behaviour is closely controlled and little independent 
behaviour is seen as possible or desirable.

Resource Two
Data Source

Section B



Region (or geographic location)

Obvious forms from our society include Northerner, Southerner, 
Cornish identity and so forth. Sociologically, however, Nation-states 
are also what Anderson has termed an “imagined community”. That 
is, the people who are born and live within certain geographic 
boundaries have a sense of belonging to or being a part of a particular 
Nation. That is, people imagine themselves (for a number of reasons) 
to have a specific nationality. As you may also be aware, sociologists 
are generally wary of discussing concepts of nationality and race as if 
they are the same thing, since both are seen to be social constructs. 
That is, they are debatable (or contested) ideas around which certain 
social characteristics are developed.

Ethnicity

In very general terms, ethnic group identity can be based around a 
number of different areas, singularly or, more usually, in combination. 
For example: cultural traditions, lifestyles, territorial origins, religious 
beliefs or common language. The most important point to note, 
however, is that people see both themselves and others as belonging 
to different cultural groups which, in turn, provide a sense of 
belonging and identity. 

Social Class

Social class is an important concept in Sociology and it usually refers 
to the various ways that people can be classified on the basis of their 
occupation. Thus, within Sociology, class has tended to be used as an 
economic or occupational classification system. Some sociologists, for

Resource Two
Data Source



example, use the concept as a convenient way of classifying different 
occupational groups in society (managers, supervisors, employees and 
so forth). In this respect social class is seen to be a statistical category 
that does not have much significance outside the fact that it allows us 
to conveniently group people of similar occupations. This usage is 
probably closest to the Functionalist perspective in Sociology. Other 
sociologists, however, view social class as far more than a convenient 
classification of related occupations. Marxist sociologists, for example, 
see social class as a much more active concept. That is, social class is 
seen to influence people’s experiences in the social world and, most 
importantly, how they see the nature of their world. In terms of 
culture and identity, the basic idea here is that different classes 
develop different ways of life based around their different 
experiences. Values and norms frequently develop in different ways 
for different social classes, such that the culture of an upper class 
male or female will appear very different to that of a working class 
male or female

Resource Two
Data Source



Resource Two
Activities

1. Define the concepts of Identity and Identification. 

2. Outline and briefly evaluate the view that identity is socially 
constructed. 

(Write 150 words) 

3. Social Identity Wheel (adapted from “Voices of Discovery”) 

The chart on the next page features a circle that is separated into 11 
sections. Each section is labelled: (starting at the top and moving 
clockwise around the circle) ethnicity; socio-economic status; gender; 
sex; sexual orientation; national origin; first language; physical, 
emotional, developmental (dis)ability; age; religious or spiritual 
affiliation; race. In the centre of the circle, there are five numbered 
prompts: (1) Identities you think about most often; (2) Identities you 
think about least often; (3) Your own identities you would like to know 
more about; (4) Identities that have the strongest effect on how you 
perceive yourself; (5) Identities that have the greatest effect on how 
others perceive you.

You are encouraged to identify and reflect on the various ways that 
you identify socially, how those identities become visible or more 
keenly felt at different times, and how those identities impact the 
ways others perceive or treat you. Fill in various social identities (such 
as race, gender, sex, ability disability, sexual orientation, etc.) and 
further categorize those identities based on which matter most in 
their self-perception and which matter most in others’ perception of 
them.

4. Using the source and wider sociological knowledge, Explain the 
ways in which a person’s nationality and gender can shape a person's 
identity within the U.K. 

Activities

Source 
Analysis

Providing 
evidence



Resource Two
Activities

Activities



Resource Two
Further Reading

Explore

Independent
research

Jenkins, R. (2014). Social identity (4th ed.). London: Routledge

Watch this video titled Identity Theory & Social Identity Theory: Basics 
https://www.youtube.com/watch?v=YcRNQtvOCbc

Sociology Central: http://www.sociology.org.uk/

Read the article titled : The multiple voices of belonging: migrant 
identities and community practice in South Wales, by Lucy Jackson;  
available from https://journals.sagepub.com/doi/abs/10.1068/a46248

Access this article : Kenneth D. Madsen & Ton van Naerssen (2003) 
Migration, identity, and
belonging, Journal of Borderlands Studies, 18:1, 61-75, DOI: 
10.1080/08865655.2003.9695602

https://www.youtube.com/watch?v=YcRNQtvOCbc
http://www.sociology.org.uk/


Resource Three
Overview

By the end of this resource, you should be able:

ü To understand cultural values and cultural conflicts as experienced 
by migrant parents

ü To understand the place of culture in raising children 

Objectives

CULTURAL CHALLENGES IN PARENTING WITHIN THE HOST COUNTRYTopic

Culture and IdentityA-Level Modules

1. Read the data source
2. Complete the activities

3. Explore the further reading

Instructions



Below is an extract of a theme on Protecting children from the 
Western world that emerged from a systematic review on Settled 
Southern-African migrants parenting experience in destination 
countries: This was done as part of my PhD. 

Protecting children from the Western world

This theme came up in discussions of parenting practices in the 
destination countries in which parents emphasised on protecting their 
children (Agbemenu, Hannan, Kitutu, Terry, & Doswell, 2018; Benza & 
Liamputtong, 2017; Dune & Mapedzahama, 2017b; Mcgregor, 2008; 
Mupandawana & Cross, 2016; Nyemba & Chitiyo, 2018; Stewart et al., 
2015; Williams et al., 2012). Some parents talked about ensuring their 
children are well socialised and succeed by offering moral and 
educational guidance to them as a way to protect them now and their 
future (Benza & Liamputtong, 2017; Nyemba & Chitiyo, 2018; 
Williams et al., 2012). As illustrated by one participant; 

"As a mother, you are there to provide guidance……. You have to 
discipline your kids. I have to ask myself when I look at my son that 
what type of a man do I want to raise into the world in the future. I 
like to see my children achieve what they wished for ….." (Benza & 
Liamputtong, 2017)

There were some concerns about racial abuse children faced in the 
world and parents revealed how they communicated with their 
children to ensure they are protected from any abuse as they 
integrate in the society (Nyemba & Chitiyo, 2018; Stewart et al., 
2015). As one mother recalled; 

“You know we talk about what happened at school and what was the 
highlight of the day, what was the easy part, what was the most 
exciting staff, you know.” (Nyemba & Chitiyo, 2018)

Resource Three
Data Source

Section A



A few articles revealed that parents concerns in protecting their 
children were gendered; where they protect girls from sex which they 
cited was common in the youth culture in their destination country; 
and boys from macho and antiwork cultures (Agbemenu et al., 2018; 
Mcgregor, 2008). Some parents reflected that their experiences were 
more protective in guarding against any health interventions offered 
that they did not trust because of mistrust of the Western world they 
were settled in (Dune & Mapedzahama, 2017b; Mupandawana & 
Cross, 2016). One South African mother stated: 

“Remember this is a white man’s vaccine. The white man brought us 
AIDS to kill us off because we were too many; now, they might want to 
make our daughters sterile”.(Mupandawana & Cross, 2016) 

However, most parents showed awareness and concern for children’s 
health and wellbeing in their practices for them to be deemed as a 
good parent figure who is able to protect their child (Agbemenu et al., 
2018; Benza & Liamputtong, 2017; Dune & Mapedzahama, 2017b; 
Mupandawana & Cross, 2016; Nyemba & Chitiyo, 2018; Stuart, Ward, 
Jose, & Narayanan, 2010; Williams et al., 2012). Some parents said 
their traditional culture protected their children against risky 
behaviour and they ought to retain their culture (Mupandawana & 
Cross, 2016; Stuart et al., 2010). 

As one Zimbabwean father stated:

“....Besides, our ancestors protect us. The fact that we are in this white 
man’s land does not mean we lose our roots or that our ancestors 
forsake us”. (Mupandawana & Cross, 2016)
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Below is an extract of a theme on Support as being central to the 
parenting role that emerged from a systematic review on Settled 
Southern-African migrants parenting experience in destination 
countries: This was done as part of my PhD. 

Support as being central to the parenting role

A recurrent theme in the studies was a sense amongst parents that 
support was central to their parenting role (Agbemenu et al., 2018; 
Benza & Liamputtong, 2017; Cook & Waite, 2016; Dryden-Peterson, 
2018; Dune & Mapedzahama, 2017b; Mcgregor, 2008; Mupandawana
& Cross, 2016; Nyemba & Chitiyo, 2018; Stewart et al., 2015; Williams 
et al., 2012; Williams et al., 2013). Support from husband to reflect 
the gender role dynamics in childcare within their destination 
countries was discussed (Benza & Liamputtong, 2017; Mcgregor, 
2008; Williams et al., 2013). While some mothers reported that 
fathers did not make role adjustments to support their wives in raising 
their children (Stewart et al., 2015) , other fathers valued partnership 
in child rearing and they evolved from the assigned gender roles they 
were raised into (Stewart et al., 2015; Williams et al., 2013); as 
described by one participating father in a group interview: 

"I’m in favour of being the breadwinner and being the person who 
takes care of the family. However, I don’t live my life like that because 
it is about partnership and it is about sharing that responsibility but I 
guess I’ve been … brought up in the old school way of thinking that the 
man should be the person who takes care of the house…………….. But in 
reality, we live in a more liberal society where we have to share that 
responsibility and I’m happy to because … it’s about your partner 
being the other half that you’re not …………" (Williams et al., 2013)

Resource Three
Data Source
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Some men talked about how health services were mainly available for 
women and not designed for men, which limited their support in 
maintaining children's health and wellbeing in early childhood 
(Williams et al., 2012). 

Parents struggled with childcare even when both parents were 
working, this  was worse for single parent households who faced 
worse financial struggles that stained child-care arrangements 
especially when they did not have close relatives to support them 
(Mcgregor, 2008; Stewart et al., 2015). Social isolation was reported 
by some mothers who raised their children without the support of 
friends and family like they had in their home countries which would 
have eased their parenting (Benza & Liamputtong, 2017; Mcgregor, 
2008). One Australian based mother stated:

"Motherhood is very easy in Zimbabwe because there is usually 
extended family like aunties or cousins to help with looking after the 
children." (Benza & Liamputtong, 2017)

Fathers also agreed that their home country offered opportunities for 
extended family to support in child rearing (Stewart et al., 2015; 
Williams et al., 2013). Parents also indicated the need for family 
support in assuming the role of sexual health teachers since their 
traditional culture makes it an uncomfortable topic to be discussed 
between parents and children.

However, some parents leaned on the church community for support 
or just stepped in themselves although it was a difficult decision (Dune 
& Mapedzahama, 2017).  As illustrated by the quote below by a 
Zimbabwean mother based in America: 

"Even in Zimbabwe there were no Aunts; therefore, Church is the one 
that was doing… V2: It is not like a community because ours is a 
multicultural, so it does not matter whether an Australian or an 
African, as long as they are in that Church community, they are just 
taught." (Dune & Mapedzahama, 2017).
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Lack of community support in their host countries localities was 
highlighted as it limits their access to information about the services 
available to them as parents (Benza & Liamputtong, 2017; Nyemba & 
Chitiyo, 2018). Support from children’s schools which was reflected in 
levels of communication gave them assurance that their children were 
well cared for (Dryden-Peterson, 2018; Nyemba & Chitiyo, 2018). 
However, one study reported that the schools did not offer extra 
support for the immigrant parents to understand resources available 
to them within the school and externally (Nyemba & Chitiyo, 2018). 

Parents are really not aware that they can just walk in, so I think they 
need to really make sure that people were comfortable coming in and 
out.” (Nyemba & Chitiyo, 2018) 

How are cultures formed & shaped for migrant families in destination 
countries?

Migration:  Migration to the UK (and to many other places like the US 
and Australia) has impacted upon culture. For example; In the UK, one 
of the favourite national dishes is Curry.  The UK has well-established 
Afro-Caribbean, Indian and Pakistani communities that are part of 
British identity.

Family:  Obviously we learn the norms and values of the culture we 
are part of from our family. This could include culture linked to our 
ethnic background, religious background or nationality. Our family 
socialise us, and act as agents of socialisation and social control –
meaning they punish us if we break our society’s rules.

Globalisation:  It is believed that the world is becoming a smaller place 
– not literally, but because countries rely on each other more than 
ever (business, migration, politics etc).

Travel:  People travel more than ever (geographically mobile) this has 
had a massive influence on how cultures change/form. For instance; 
fashions, food tastes, norms.
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Resource Three
Activities

Activities 1. Write a definition of ‘Culture’ in your own words. Make sure you 
add explanation and examples from the sources.

2. Write a definition of ‘Identity’ in your own words. Make sure you 
add explanation and examples from the sources.

3. What is the relationship between identity an culture for migrants in 
the U.K.?

a) How does someone acquire culture? Give examples and 
refer to the sources in your answer

b) How might a person express their particular culture? Give 
examples.

c) What is the relationship between norms, values and 
culture?

Building an 
argument



Resource Three
Activities

Activities 4. Consider your own culture and make notes on the following table. 
See how many you can fill in and carry out research into any 
missing boxes. 

Consider the following questions:

• What is your reaction to the values expressed in each cultural 
example? 

• What problems do you think a sociologist might have in trying to 
understand another culture? 

Cultural 
characteristic

Your culture The Na The San 
Papua New 

Guinea

Norms

Men and women 
pay secret visits 
to each other at 
night. 

To understand 
the natural 
world and 
closely relate to 
it.

Violence is a 
norm for many.

Values

More equal 
relationships 
between men 
and women

Sharing is 
important. 

Warrior identity 
is important.

Dress

Traditional dress 
is brightly 
coloured and 
specific in style.

Traditional 
animal skins and 
products used to 
make simple 
clothes.

Mainly 
westernised 
today. 
Traditional dress 
used for special 
ceremonies.

Relationships

No formal 
marriage. 
Multiple 
relationships. 
Households 
comprise of 
siblings and the 
woman’s 
children.

Generally 
nuclear families 
but people also 
continue 
relationships 
with their 
(deceased) 
ancestors. 

High levels of 
violence/ sexual 
violence in 
relationships.



Resource Three
Activities

Activities 5. "Husbands changing nappies not wives" 

In some contexts, this would be highly disapproved of and even seen as 
being deviant. Men taking on child rearing activities can be seen as 
wrong in many people’s eyes especially migrant fathers settling the UK 
society. 

Discuss the idea that attitudes may be changing in society. Make 
reference to the complex and far reaching set of norms and values that 
surround gender roles



Resource Three
Further Reading

Explore

Independent
research

• Check a website put together by University College, Oxford. It 
contains several interviews and book reviews from current students. 
Browse through  www.staircase12.org 

• Newspapers are valuable resources. A number of key newspapers 
have sociologists writing articles, and cover stories in a very 
sociological in-depth way. Key newspapers include: 

• The Guardian – On Tuesday there is a useful ‘Education’ 
supplement, and on Wednesday there is a useful ‘Society’ 
supplement 

• The Independent 

• The Times 

• The Observer 

• The Telegraph 

• More Websites to browse:  

www.educationforum.co.uk/sociology_2/onlinesochome.htm 

www.sociology.org.uk/ 

S-Cool Revision Site: http://www.s-
cool.co.uk/topic_index.asp?subject_id=64

• Read this journal article titled: Parents and teens in immigrant 
families. Cultural influences and material pressures by Vappu Tyyskä. 
I t is available from research gate and google scholar.



Resource Four
Overview

By the end of this resource, you should be able:

ü To develop an understanding of gender roles conflicts within
migrant households

ü To understand and apply the gender theory

Objectives

GENDER ROLE CONFLICTS IN PARENTINGTopic

Families and householdsA-Level Modules

1. Read the data source
2. Complete the activities

3. Explore the further reading

Instructions

The sociology of gender examines how society influences our 
understandings and perception of differences between 
masculinity (what society deems appropriate behaviour for a “man”) 
and femininity (what society deems appropriate behaviour for a 
“woman”). We examine how this, in turn, influences identity and 
social practices. 

Context



Below is an extract of a theme on "Gender Role conflicts in parenting" 
that emerged from a systematic review on Settled Southern-African 
migrants parenting experience in destination countries: This was done 
as part of my PhD. 

A common view amongst interviewees was that parenting duties and 
place in maintaining their children’s health and wellbeing were met 
with gender role conflicts. Both men and women identified gender 
differentiation in roles as part of blackness and they were not willing 
to adjust to changing times. However, some fathers who were willing 
to take on some physical parenting roles talked about how women 
were not confident or trusting of their capability; some women simply 
did not feel comfortable of role reversal as it seems taboo from their 
home country. Fathers felt being involved in a lot of child raising 
responsibilities emasculates them and they were concerned about 
how their Southern African society would view them. Some women 
strongly believed raising a baby is their birth right and had no 
expectations from their husbands. Renegotiating of roles was a cause 
of many tensions in Southern African migrant’s homes. Parents 
expressed how decision making when it comes to consenting to 
vaccinating young girls against cervical cancer was mostly discussed by 
both parents but the final decision for uptake was left to the father. In 
light of the gender role conflicts among parents generation, parents 
are more aware of the importance of raising up girls and boys the 
same.

Resource Four
Data Source

Section A



Theoretical Perspectives to gender roles:

1. Time availability 

The time availability perspective is associated with neo-classical 
economic models of household behaviour where men and women are 
assumed to cooperate to maximise their joint utility and comparative 
advantage by specialising in the labour market or domestic work 
respectively. argues that the gendered patterns of behaviour between 
paid employment and the domestic sphere are explained by what she 
terms ‘preference theory’ where only a minority of women ‘choose’ 
to be work-centred and prioritise their career over their family role. 
This approach has been criticised for assuming women have 
unconstrained ‘choices’ with longitudinal evidence suggesting that 
choices made depend on how constraints differentially affect women 
at different points in their lives, for example, following childbirth.

2. Resource bargaining

The resource-bargaining approach also emphasises the role of 
rationality but argues both men and women aim to maximise their 
individual welfare rather than their joint utility. In this theory 
domestic work time is determined by relative income levels. As men 
are on average paid more than women, men on average do less 
housework because they contribute a larger part of the family 
income. This perspective assumes both husbands and wives tend to 
avoid housework so a rise in women’s contribution to the family 
income will reduce their housework time and increase their husbands’ 
housework time. There is some empirical support for the resource 
bargaining approach as women who contribute more income to the 
household have been found to have greater negotiating power within 
the relationship leading to more egalitarian domestic arrangements.

Resource Four
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Section B

Deep 
Dive



3. Gender roles and ‘doing gender’ 

Time availability and resource bargaining theories both neglect the 
role of gender norms and identity in determining domestic 
arrangements. A fairly crude interpretation is that men and women 
‘do gender’ through mainly devoting themselves to the public or 
private sphere respectively. Women display their feminine identity 
through doing housework and looking after the family while men 
obtain their sense of masculine identity by taking up the 
‘breadwinner’ role. While gender roles have been somewhat blurred 
with the increasing participation of women in the labour market 
alongside a shift to less traditional gender attitudes, ‘doing gender’ is 
also expressed through domestic practices. The home is the domain 
where women’s unpaid domestic labour is exploited and where public 
discourses on gender norms and family ideals are actively contested. 
Increasingly demanding standards for housework have also been set, 
for example, by advertisements of modern domestic appliances and 
expectations of women creating the perfect home through 
housekeeping magazines.

Housework may also become a symbolic enactment of gender 
identities when gendered expectations are violated, for example 
when the woman earns significantly more than her partner. Some 
studies have found a curvilinear relationship, rather than a linear one, 
between women’s relative earnings and their time and share of 
housework, indicating that women may ‘do gender’ by undertaking 
housework even when they are earning more or working longer hours 
than their partner. Others have found no gender display effect and 
reported a linear relationship between relative income and 
housework hours when paid work hours are taken into account.

(Kan & Laurie, 2016)
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Understanding the Gender Theory

Gender theory proposes that gender norms and expectations, not 
economic leverage, are the key source of differences between men 
and women in time allocated to household tasks and leisure. Daily 
activities such as ironing, cleaning dishes, or cooking constitute 
performances that accomplish and reinforce socially constructed 
gender identities and relations. Household tasks are not universally 
undesirable, but they are differently associated with ideals of 
masculinity and femininity. Women do more housework than men 
even after controlling for relative earnings, and the allocation of 
housework and leisure time between partners is less sensitive to the 
relative earnings of male and female partners than the bargaining 
theory implies. The patterning of norms and expectations linking 
gender to specific household tasks and leisure activities varies across 
nations based in part on economic, political, and cultural factors. By 
implication, international migration can affect gender differences in 
household tasks and leisure time by altering the gender norms and 
identities of migrants.
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Section C



Resource Four
Activities

1. Values clarification on gender roles is important to understand 
expectations. 

To what extent do you agree the following statements about gender 
roles? 

Place a check in the column that suits your answer, then use this to 
expand on your written answer

Activities

Statement Strongly Agree Slightly agree
Slightly 
Disagree

Strongly 
Disagree

A woman should give up her 
job when children are born.

A man might help sometimes 
with housework.

A man wouldn’t want his 
friends to see him doing 
chores.

There are some jobs 
that only a man 
should do.

A woman gives up her social 
life when she has kids.

Women are more natural 
with kids than men.

Men are the real wage 
earners.

Men shouldn’t have to 
change dirty diapers



Resource Four
Activities

2. Consider the following saying, and give your understanding and 
opinion on it, using evidence from the sources in this pack to explain 
your answer: “Men make houses, women make homes.”

3. According to the Gender Theory, what are the key differences 
between men and women in time allocated to household tasks and 
leisure? In your opinion, why are there these differences?

4. Outline and explain two ways in which changes to gender roles 
have affected diversity of family structures. Write at least 200 words. 

Activities



Resource Four
Further Reading

Explore

Independent
research

Makoni, B. (2013). ‘Women of the Diaspora’: A Feminist Critical 
Discourse Analysis of migration narratives of dual career 
Zimbabwean migrants. Gender And Language, 7(2). doi: 
10.1558/genl.v7i2.203. you can access from 
https://www.researchgate.net/publication/254862153_%27Women
_of_the_Diaspora%27_A_Feminist_Critical_Discourse_Analysis_of_
migration_narratives_of_dual_career_Zimbabwean_migrants

The terminology used in this may be hard to understand but focus 
on the gender roles discussions. Please note that you can find this 
article for free on the internet.

Kan, M., & Laurie, H. (2016). Who Is Doing the Housework in 
Multicultural Britain?. Sociology, 52(1), 55-74. doi: 
10.1177/0038038516674674

Watch this video from YouTube titled: Gender Roles and 
Stereotypes  https://www.youtube.com/watch?v=Ulh0DnFUGsk

Watch this Ted Talks titled: Gender Roles in Society | Ria 
Chinchankar | TEDxYouth@DAA

Be prepared to learn about the origins, effects and solutions to 
stereotypical gender roles in society around us.

https://www.youtube.com/watch?v=Ulh0DnFUGsk


Resource Five
Overview

By the end of this resource, you should be able:

ü To understand the significance of religion in parenting

ü To map out the relationship between social change and religious
beliefs in parenting practices

Objectives

THE PLACE OF RELIGION IN RAISING CHILDRENTopic

Beliefs in SocietyA-Level Modules

1. Read the data source
2. Complete the activities

3. Explore the further reading

Instructions

Religion has a growing influence on parenting, and there remains a 
need to understand the influence of religious values in child-rearing 
practices. 

Context



Below is an extract of a theme on Place of religion in raising children 
that emerged from a systematic review on Settled Southern-African 
migrants parenting experience in destination countries: This was done 
as part of my PhD. 

Place of religion in raising children

A variety of perspectives were expressed about the place of religion in 
raising children and sustaining their health and wellbeing. Parenting 
role was defined by being able to provide religious protection and 
applying the guiding principles and boundaries in raising children 
(Dune & Mapedzahama, 2017; Mupandawana & Cross, 2016; Nyemba
& Chitiyo, 2018; Williams et al., 2012). In one study, some parents 
revealed their choice of send their children to Catholic schools which 
they believed nurtured good behaviour (Nyemba & Chitiyo, 2018). 
One participant stated: 

"…….one of the things that I liked about my son’s Catholic school 
besides community involvement and going to mass is that it just really 
helps bring not only the community part but good behavior and some 
of those basic principles of everyday life." (Nyemba & Chitiyo, 2018) 

In this light, some parents believe their children will not be at risk of 
sexual diseases (Dune & Mapedzahama, 2017; Mupandawana & 
Cross, 2016). Some parents believed that the best source of 
information relating to sexual health was the church which considers 
their home country identity; and the combination of faith, education 
and priorities would reduce their children’s risk (Dune & 
Mapedzahama, 2017; Mupandawana & Cross, 2016). The two extracts 
below represent some of these beliefs:

“My wife takes the children to church and they are being raised well, 
so no” (Mupandawana & Cross, 2016)
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"Myself, I think it is important that they have sex education because 
when they are taught by someone from our Church instead of getting 
this information from somebody else, because definitely the team will 
educate them, but in a way they know better than us. Of course, they 
see all that on TV, but if they hear from someone of our own telling 
them, it is better than getting it because the information will always 
come." (Dune & Mapedzahama, 2017)

Adopted from Horwath, J., & Lees, J. (2008). Assessing the Influence 
of Religious Beliefs and Practices on Parenting Capacity: The 
Challenges for Social Work Practitioners. British Journal Of Social 
Work, 40(1), 82-99. doi: 10.1093/bjsw/bcn116) 

Britain is a multi-faith society whose population has become more 
culturally and religiously diverse in recent years. Increased global 
mobility, exemplified by the expansion of the EU and significant 
numbers of refugee and asylum-seeking children and families, has 
resulted in religious identity being ‘more elastic and less stable’ than 
ever before. 

Religious identity and the transmission of religious beliefs and 
practices   

‘Parents are the primary socializing agents for their children’ (Flor and 
Knapp, 2001, p. 627). Most faith communities expect parents to take 
responsibility for raising their children within that community, with 
ceremonies to mark different levels of membership and commitment. 
This socialization process is worthy of attention, as the extent to 
which individuals internalize religious beliefs can have implications for 
their values, attitudes and approach to relationships. Studies
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completed before the period covered by this review indicated that a 
child's religiosity tends to be similar to that of their parent and that 
membership of a religious community encourages social conformity 
(Flor and Knapp, 2001; Gunnoe et al., 1999).

Several studies, included in this review, were designed to further 
understanding of the process of transmission and the adoption of 
religion by children (Bierman, 2005; Flor and Knapp, 2001; Gunnoe et 
al., 1999; Pels, 2000; Voas and Crockett, 2005). The majority of these 
studies show that parents play a significant role in influencing the 
development of religiosity in their children. Religious parents usually 
want their children to share their religious beliefs and observances, 
and children are more motivated to do this when they observe how 
important these are to their parents (Flor and Knapp, 2001; Okagaki
et al., 1999). Flor and Knapp (2001) conclude that ‘talking the talk’ 
matters and children's religiosity is influenced by talking about it in an 
open way with their parents. They believe that this should be an 
actively bio-directional process. However, ‘walking the walk’ is also 
important (Marks, 2004; Okagaki et al., 1999). Bao et al. (1999) 
conclude that transmission is dependent on a positive emotional 
climate that ‘enhances opportunities for observational learning and 
reinforces imitation and modelling in the transmission of religious 
beliefs and practices’ (Bao et al., 1999, p. 372).

Voas and Crocket (2005), however, argue that parental influence on 
religiosity in children is weak. In a population-based UK survey, they 
conclude that there is only a 50 per cent chance of religious parents 
passing religious belief and belonging (defined as religious affiliation 
and service attendance) on to their children, whilst absence of religion 
is
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almost always passed on. If there is only one religious parent, they do 
only half as well as two together in transmitting religious beliefs and 
practices. They stress that it is not just the transmission of belonging 
to a faith community that is in decline, but also the transmission of an 
actual belief.

Some studies explore transmission of religious values within a family, 
when these are not the normative or dominant values in society. Two 
themes emerge from these studies—first, the importance parents 
place on transmitting traditional religious beliefs and practices and, 
second, the way in which the parents manage the interface between 
their own beliefs and those of the dominant society. In a study of 
South Asian young disabled people and their families in England, 
Husain and O'Brien (2000) found that the families had a strong desire 
to hold on to their religious beliefs as well as their culture and 
ethnicity. They found little evidence of conflict between the 
generations in terms of these desires. Others found that a process of 
adaptation takes place. For example, Predelli (2004) noted that 
Muslim women in Norway did not perceive religion to be about fixed 
rules and beliefs; rather, beliefs and observances could be adapted to 
different social circumstances.
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Resource Five
Activities

Activities 1. Drawing from data source 1, what place does religion have in raising 
children? Do you agree or disagree? Explain your answer.

2. Reflect on the following statement in data source 2; 

‘Parents are the primary socialising agents for their children’

To what extent do you agree with this statement?

3. Item A

Religion gives people principles by which they can live their lives and 
gives them a profound sense of being right. Many researchers' note that 
migrant families have a strong desire to hold on to their religious beliefs 
as well as their culture and ethnicity which may be different to those of 
the dominant society. Some migrant parents do not perceive religion to 
be about fixed rules and beliefs; rather, beliefs and observances could 
be adapted to different social circumstances.

Applying material from Item A and your knowledge, analyse the ways in 
which parents can manage the balance in transmitting religious values 
to their children. 

Write at least 200 words.

4. Draw on the data sources, some sociological theories and knowledge 
to critically discuss this statement. Share your answers with the class. 

"It appears that religious beliefs alone are unlikely to influence parenting 
style."

To what extent do you agree with this statement?

Building an 
argument



Resource Five
Further Reading

Explore

Independent
research

Access the following article on google scholar; Focus on the findings 
and discussion section of this article titled: The Effect of Religion on 
Parenting in Order to Guide Parents in the Way They Parent: A 
Systematic Review. 

Access the following article on google scholar: The influence of religion 
on adolescent family life in England: an explanatory study of the views 
of young people and parents. 

Watch the video titled: Social institutions - education, family, and 
religion from 

https://www.khanacademy.org/test-prep/mcat/society-and-
culture/social-structures/v/institutions-education-family-religion

Watch the video titled: Religion and the Practice of American Parenting 
from YouTube :

https://www.youtube.com/watch?v=G41Vnu9c5zI 

The video provides some history of religion and parenting and was 
presented at Yale university.

https://www.khanacademy.org/test-prep/mcat/society-and-culture/social-structures/v/institutions-education-family-religion


Resource Six
Overview

By the end of this resource, you will be able to:

ü Explain the social construction of health by migrant parents

ü Develop an awareness of the unequal social distribution of health
chances in the UK as influenced by migration

ü Highlight the views of migrant parents in sustaining their children's
health

Objectives

SUSTAINING CHILDREN'S HEALTH AND WELLBEINGTopic

HealthA-Level Modules

1. Read the data source
2. Complete the activities

3. Explore the further reading

Instructions



Below is an extract of a theme on "Parents as role models" that 
emerged from a systematic review on Settled Southern-African 
migrants parenting experience in destination countries: This was done 
as part of my PhD. 

Parents as role models

Some parents revealed that they try and model good practices when 
thinking about sustaining their children’s health and wellbeing (Benza
& Liamputtong, 2017; Stuart et al., 2010; Williams et al., 2012). As 
such, unhealthy behaviours like smoking and drinking are not 
displayed by the parents as they practice self-discipline (Stuart et al., 
2010), however it proved difficult for some parents to be role models 
as they engaged in those activities (Williams et al., 2012). This 
discussion of modelling of acceptable behaviour by parents was linked 
to respect of religion and cultural practices from their home countries 
(Benza & Liamputtong, 2017; Stuart et al., 2010). Parents transfer 
what they were taught in their home countries out of emulation of 
how their parents raised them within their home countries cultural 
context (Benza & Liamputtong, 2017; Mcgregor, 2008; Williams et al., 
2013) as illustrated by the following extract: 

"…… we can't discipline like we would at home, he's very rude………. 
We're planning to take him back to Zimbabwe for a year, just to 
discipline him, we'll send him to his grandmother''.  (Mcgregor, 2008).

In doing so, some parents believed teaching their children their home 
language would get them into their parents' home country by their 
identification that both their ethnic culture and destination country 
culture suggesting they were developing integrated identities (Stuart 
et al., 2010). However, 

Resource Six
Data Source

Section A



some mother’s point out the dangers of what they were not taught by 
their mothers regarding reproductive health (Agbemenu et al., 2018), 
and bringing up girls and boys the same (Cook & Waite, 2016); hence 
they adjust to changing times as a way of sustaining their health and 
wellbeing. As recounted below by one mother:  

"Boys and girls in Zimbabwe are brought up differently. Boys don’t go 
in the kitchen or anything like that. But I think I’m more free with 
them……" (Cook & Waite, 2016)

Remember: According to theorists working in the symbolic 
interactionist perspective, health and illness are socially constructed.

Condon, L. J., & Mcclean, S. (2016). Maintaining pre-school children's 
health and wellbeing in the UK: A qualitative study of the views of 
migrant parents. Journal of Public Health, 
doi:10.1093/pubmed/fdw083

Migration and health

Although the proportion of migrants is relatively small, the concern is 
the growing number of children born to migrant parents. A number of 
studies indicate that migrants health deteriorate over time. 

Parents sought to improve the health of children by migration, but 
encountered difficulties in maintaining health and wellbeing. For 
Eastern European parents difficulties arose primarily in maintaining 
family financial security post-migration, while parents from the more 
established Somali and Pakistani communities focused on barriers to 
children's outside play and activity. Despite the long-term health

Resource Six
Data Source

Section B



consequences of decreased breastfeeding, this was not identified by 
participants as a having an impact on optimal child health. Parents 
described the tangible benefits which motivated migration as being 
weighed against the loss of family and community support, which 
offered a safety net in times of crisis.

Ease of integration into UK society was facilitated by parents’ 
resources, such as education, professional qualifications and language 
skills, which could mitigate the impact of migration. The Roma stood 
apart from all other groups in describing severe hardship and social 
exclusion in their country of origin, and were the most appreciative of 
new opportunities offered to children.

Below is an indication of some post-migration barriers to the health 
and wellbeing of pre-school children identified by participants in focus 
group discussions which mostly represents views of EU migrants.

Resource Six
Data Source
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Data Source

Romanian parents’ 
focus group

Roma parents’ 
focus group 
(Romanian 
speaking)

Polish parents’ 
focus group

Somali parents’ 
focus group

Pakistani parents’ 
focus group

Theme 1: Socio-economic well being

Women experience 
difficulty in finding 
work

√ √

Difficulty in finding 
work 
commensurate 
with qualifications

√

Difficulty in 
affording childcare 
and/or housing

√ √

Parents experience 
discrimination √ √

Family experience 
of homelessness √ √

Theme 2: Living a healthy lifestyle in the UK

Decreased 
duration of 
breastfeeding post-
migration

√ √ √

Reduced access to 
affordable fresh 
food

√ √ √

Loss of community 
traditions related 
to nutrition

√ √

Loss of support 
from extended 
family and/or 
community

√ √ √

Mother isolated 
due to language 
barriers

√

Reduced active 
play for children √ √ √



Resource Six
Activities

Activities
1. What do you understand by ‘role model’? Who is your role model 
and why?

2. Reflect on data source 1. What is the importance of parents as 
role models in maintaining their children's health and wellbeing. Can 
you link this to social construction of health? (write up to 150 words)  

3. Read data source 2. Describe the barriers faced by the different 
parent groups in living a healthy lifestyle in the UK. 

4. Discuss how parent's experience of discrimination and finding 
work can influence health behaviours among migrant parents. 

5. Imagine that you are a council representative in your area. You 
need to set goals to reduce inequality amongst your diverse 
residents. Design a poster with your 5 key priority goals to address 
this. 

Creativity



Resource Six
Further Reading

Explore

Independent
research

Access this journal article on google scholar: Condon, L. J., & Mcclean, 
S. (2016). Maintaining pre-school children's health and wellbeing in 
the UK: A qualitative study of the views of migrant parents. Journal of 
Public Health, doi:10.1093/pubmed/fdw083

Check this website for more notes: titled  The Social Construction of 
Health https://courses.lumenlearning.com/sociology/chapter/the-
social-construction-of-health/

Access this article form google scholar: Conrad, Peter, and Kristin 
Barker. 2010. “The Social Construction of Illness: Key Insights and 
Policy Implications.” Journal of Health and Social Behavior 51:67–79.

https://courses.lumenlearning.com/sociology/chapter/the-social-construction-of-health/


Final
Reflection

To examine the extent to which the nuclear family is a universal 
institution – in other words, is the nuclear family accepted as the 
norm throughout the world ? 

Objectives

THE FAMILY AND RECENT SOCIAL CHANGETopic

Using any of the resources available to you, define in your own words
the following key terms used by sociologists to describe different
types of families:
1. Nuclear family
2. Extended family
3. Household
4. Monogamy

5. Serial monogamy
6. Polygamy

Instructions

Deep 
Dive
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Why is good note taking important?

If it feels like you forget new information almost as quickly as you hear it, even if you write it 
down, that’s because we tend to lose almost 40% of new information within the first 24 
hours of first reading or hearing it. 

If we take notes effectively, however, we can retain and retrieve almost 100% of the 
information we receive. Consider this graph on the rate of forgetting with study/repetition:

Learning a new system

The Cornell Note System was developed in the 1950s at the University of Cornell in the USA. 
The system includes interacting with your notes and is suitable for all subjects. There are 
three steps to the Cornell Note System. 

Retention: the act of 
absorbing, and 

continuing to keep 
information

Repetition: the act of 
repeating an 

interaction with the 
material / notes

Repetition 
increases 
retention

Drop in 
retention 
after 18 
minutes

Step 1: Note-Taking

1.   Create Format: Notes are set up in the Cornell 
Way. This means creating 3 boxes like the ones on 
the left.  You should put your name, date, and 

topic at the top of the page. 

2.  Write and Organise: You then take your notes in the 
‘note taking’ area on the right side of the page. You should 

organise these notes by keeping a line or a space 
between ‘chunks’ /main ideas of information. You 
can also use bullet points for lists of information to 
help organise your notes.

University 
Ready!

University Study Skills
Cornell Notes



Step 2 Note-Making

1.   Revise and Edit Notes: Go back to box 1, the note taking area and spend some time revising 
and editing. You can do this by: highlighting ‘chunks’ of information with a number or a colour; 
circling all key words in a different colour; highlighting main ideas; adding new information in 
another colour

2.  Note Key Idea: Go to box 2 on the left hand side of the page and develop some questions about 
the main ideas in your notes. The questions should be ‘high level’. This means they should 
encourage you to think deeper about the ideas. Example ‘high level’ questions would be:
• Which is most important / significant reason for…
• To what extent…
• How does the (data / text / ideas) support the viewpoint?
• How do we know that…
Here is an example of step 1 and step 2 for notes on the story of Cinderella:

Step 3 Note-Interacting

1.   Summary: Go to box 3 at the bottom of the page and summarise the main ideas in box 1 and 
answer the essential questions in box 2. 

Give the Cornell Note Taking System a try and see if it works for you!



These words will often be used when university tutors set you essay questions - it is a good 
idea to carefully read instruction words before attempting to answer the question. 

Analyse – When you analyse something you consider it carefully and in detail in order to 
understand and explain it. To analyse, identify the main parts or ideas of a subject and 
examine or interpret the connections between them.

Comment on – When you comment on a subject or the ideas in a subject, you say something 
that gives your opinion about it or an explanation for it.

Compare – To compare things means to point out the differences or similarities between 
them. A comparison essay would involve examining qualities/characteristics of a subject and 
emphasising the similarities and differences. 

Contrast – When you contrast two subjects you show how they differ when compared with 
each other. A contrast essay should emphasise striking differences between two elements. 

Compare and contrast – To write a compare and contrast essay you would examine the 
similarities and differences of two subjects. 

Criticise – When you criticise you make judgments about a subject after thinking about it 
carefully and deeply. Express your judgement with respect to the correctness or merit of the 
factors under consideration. Give the results of your own analysis and discuss the limitations 
and contributions of the factors in question. Support your judgement with evidence. 

Define – When you define something you show, describe, or state clearly what it is and what 
it is like, you can also say what its limits are. Do not include details but do include what 
distinguishes it from the other related things, sometimes by giving examples. 

Describe – To describe in an essay requires you to give a detailed account of characteristics, 
properties or qualities of a subject.

Discuss – To discuss in an essay consider your subject from different points of view. Examine, 
analyse and present considerations for and against the problem or statement.

University Study Skills
Key Instruction Words

University 
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Evaluate – When you evaluate in an essay, decide on your subject’s significance, value, or 
quality after carefully studying its good and bad features. Use authoritative (e.g. from 
established authors or theorists in the field) and, to some extent, personal appraisal of both 
contributions and limitations of the subject. Similar to assess.

Illustrate – If asked to illustrate in an essay, explain the points that you are making clearly by 
using examples, diagrams, statistics etc.

Interpret – In an essay that requires you to interpret, you should translate, solve, give 
examples, or comment upon the subject and evaluate it in terms of your judgement or 
reaction. Basically, give an explanation of what your subject means. Similar to explain.

Justify – When asked to justify a statement in an essay you should provide the reasons and 
grounds for the conclusions you draw from the statement. Present your evidence in a form 
that will convince your reader.

Outline – Outlining requires that you explain ideas, plans, or theories in a general way, 
without giving all the details. Organise and systematically describe the main points or 
general principles. Use essential supplementary material, but omit minor details. 

Prove – When proving a statement, experiment or theory in an essay, you must confirm or 
verify it. You are expected to evaluate the material and present experimental evidence 
and/or logical argument.

Relate – To relate two things, you should state or claim the connection or link between 
them. Show the relationship by emphasising these connections and associations. 

Review – When you review, critically examine, analyse and comment on the major points of 
a subject in an organised manner

University Study Skills
Key Instruction Words



Exploring Careers and Study Options
ü Find job descriptions, salaries and hours, routes into different careers, and more 

at https://www.startprofile.com/
ü Research career and study choices, and see videos of those who have pursued various 

routes at http://www.careerpilot.org.uk/
ü See videos about what it’s like to work in different jobs and for different organisations 

at https://www.careersbox.co.uk/
ü Find out what different degrees could lead to, how to choose the right course for you, and 

how to apply for courses and student finance at https://www.prospects.ac.uk/
ü Explore job descriptions and career options, and contact careers advisers 

at https://nationalcareersservice.direct.gov.uk/
ü Discover which subjects and qualifications (not just A levels) lead to different degrees, and 

what careers these degrees can lead to, 
at http://www.russellgroup.ac.uk/media/5457/informed-choices-2016.pdf

Comparing Universities

ü https://www.whatuni.com/
ü http://unistats.direct.gov.uk/
ü https://www.thecompleteuniversityguide.co.uk/
ü Which? Explorer tool – find out your degree options based on your A level and BTEC 

subjects: https://university.which.co.uk/

UCAS

ü Key dates and deadlines: https://university.which.co.uk/advice/ucas-application/ucas-
deadlines-key-application-dates

ü Untangle UCAS terminology at https://www.ucas.com/corporate/about-us/who-we-
are/ucas-terms-explained

ü Get advice on writing a UCAS personal statement 
at https://www.ucas.com/ucas/undergraduate/getting-started/when-apply/how-
write-ucas-undergraduate-personal-statement

ü You can also find a template to help you structure a UCAS statement, 
at https://www.ucas.com/sites/default/files/ucas-personal-statement-worksheet.pdf

ü How to survive Clearing: https://university.which.co.uk/advice/clearing-results-
day/the-survivors-guide-to-clearing

University
Guidance
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Social Studies at University

ü Social Scientists study people as individuals, part of groups and the institutions which 
govern their behaviour.

ü Social Scientist will need a high level of analytic and critical skills to approach a wide range 
of problems in the society.   

ü You can find out more about different courses and entry requirements by exploring the 
UCAS Biology Guide online:   https://www.ucas.com/ucas/subject-guide-list/social-studies

ü You can find out more about the different careers by exploring the UCAS Careers online; 
https://www.ucas.com/ucas/after-gcses/find-career-ideas/explore-jobs#js=on

Subject
Guidance
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A Deeper Look Into Sociology

ü Listen: Thinking Allowed https://www.bbc.co.uk/programmes/b006qy05

ü Listen: Cutting Edge on Channel 4 online  

ü Read: Key Magazine; New Internationalist 

ü Read: Newspapers are valuable resources. A number of key newspapers have sociologists 

writing articles, and cover stories in a very sociological in-depth way. Key newspapers 

include: 

The Guardian, The Independent, The Times, The Observer and The Telegraph 

ü Browse: www.sociology.org.uk/

ü Browse: www.educationforum.co.uk/sociology_2/onlinesochome.htm
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