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RBC means Research-Based Curriculum,. Each RBC coursebook is written by a PhD student at

a university about their cutting edge research.

Why complete an independent ‘RBC’ study pack?

RBC courses are challenge courses to sharpen your skills and resilience: finishing an RBC course is a

major accomplishment to add to your academic CV. To get into a university, you must demonstrate

that you are intellectually curious, and will make the most of the academic opportunities available to

you. Completing a pack will allow you to gain invaluable experience to write about in your university

application..

It allows you to:

ü Build your subject experience to mention in your UCAS Personal Statement

ü Sharpen your academic skills

ü Experience what it’s like to study beyond school and at university

ü Better understand what you enjoy and don’t enjoy

ü Improve your overall subject understanding ahead of final exams

For Students

Getting Started
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Who should complete this pack?

Anyone interested in improving their academic skills or understanding what they should do at

university. This pack is especially suitable for anyone interested in studying Geography, Politics and

Business.

Even if you are unsure of where your interest in human geography or agriculture can take you, by

completing this pack you will have a clearer idea of the variety of subjects that link to one another.

If you have any questions while you are using the resources in this pack, you can contact your

teacher or email us directly at schools@access-ed.ngo.

Good luck with your journey to higher education!

What’s in this booklet?

Your RBC booklet is a pack of resources containing:

ü More about how and why study this subject

ü Six ‘resources’ each as a lesson with activities

ü A final assignment to gauge learning

ü Extra guidance throughout about the university skills you are building

ü End notes on extra resources and where to find more information

For Students

Getting Started

mailto:schools@access-ed.ngo
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For Students

University Skills

To complete this resource, you will have to demonstrate impressive 

academic skills. When universities are looking for new students, they 

will want young people who can study independently and go above 

and beyond the curriculum. All these skills that you will see here will 

demonstrate your abilities as a university student – while you’re still 

at school!

Every time you have to look something up or write up a reference, 

you are showing that you can work independently. 

Every time you complete a challenging problem or write an answer 

to a difficult question, you might demonstrate your ability to think 

logically or build an argument.

Every time you evaluate the sources or data that you are presented 

with, you are showing that you can ‘dive deep’ into an unfamiliar 

topic and learn from it!

Skills you will build for university: 

your ability to work on your own and find answers online or in books

your ability to create something original and express your ideas

your ability to apply what you know to new problems 

your ability to logically express yourself

your ability to refer to sources that back up your opinions/ideas

your ability to refer to what others have said in your answer, and credit 
them for their ideas

your ability to go above and beyond the school curriculum to new areas 
of knowledge

your ability to evaluate sources (e.g. for bias, origin, purpose) 

your ability to discuss the implications of what the numbers show

your ability to engage with what you are reading by highlighting and 
annotating

Your ability to consider questions with an open mind and evaluate what 

is important or not

independent research

problem solving

building an argument

providing evidence

academic referencing

deep dive

source analysis

data interpretation

active reading

Look out for these Key 

Skills Badges 

throughout the 

coursebook. These 

show that you’re 

building the learning 

skills you’ll need to 

succeed at University 

and in Higher 

Education. 

critical thinking

University Ready

creativity
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Where can this subject take me?

Pathways

Studying Biology or Psychology can open the doors to many degrees and careers. It intersects with

Microbiology, Chemistry, Physiology and Sociology. Whatever interests you is likely to relate to

Biology in some way. See a snapshot of where studying Biology and Psychology can take you.

What are some are the ‘interdisciplinary’ subjects in this course?

Interdisciplinary is a term you will hear used by higher education institutions. It’s also how many

professionals and academics in the real world operate: they use multiple subjects, or disciplines, to

carry out their work.

Thinking about which subjects you like, alongside Maths, can help you choose a career pathway later.

Read more about subject selection and careers pathways:

https://targetjobs.co.uk

https://www.prospects.ac.uk

https://thinkuni.org/

‘Transferrable skills’ from Biology to a 

career:

• research and data analysis

• problem-solving and critical thinking

• delivering successful projects

• communication through report writing 

and presentations

• teamworking and collaboration

• the ability to work independently

• numeracy and Maths

• IT and computer literacy

‘Transferrable skills’ from Psychology to a 

career:

• Empathy and interest in people

• analytical research

• problem solving

• the ability to work in teams

• written and verbal communication, report 

writing and presenting

• information technology

• handling of data and statistics

https://targetjobs.co.uk/
https://www.prospects.ac.uk/
https://thinkuni.org/
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Subject map: Sciences

Life Coach

Sports & Exercise PsychologyMedicinal 

Chemist/Pharmacy

Analytical 

Chemist

Lifescience

Research

Scientist

Biotechnologist

Nanotechnologist

Forensic 

Scientist

Nuclear

Engineer

Chemical

Engineer

Research Scientist

Zoologist Microbiologist

Pharmacologist

Environmental Engineer

Water Quality Scientist

Commercial 

Horticulturist

Environmental 

Consultant

Clinical Psychologist

Health Psychologist

Maths & 

engineering

Find out about where you can study Science and course types here:

www.ThinkUnit.org

SCIENCES

Biology

Chemistry

Biochemistry Psychology

Environmental sciences

Social

Science

A degree in Sciences gives Students access to a large number of career choices. Many students

who study Sciences go on to pursue their Master’s degree in Science. However, a significant

proportion of them also start looking out for jobs in the field of Cancer research, Stem Cell

technology and other positions in this space.

Did you know? Being a scientist can open up many doors within many industries, from managing

projects to working in a lab and with health policy teams in governments!

Find our about Science-related careers here:

PROSPECTS: https://www.prospects.ac.uk

TARGET JOBS: https://targetjobs.co.uk

https://www.prospects.ac.uk/
https://targetjobs.co.uk/
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For Teachers

RBC Guide

Learner aims The Research-Based Curriculum aims to support student attainment

and university progression by providing classroom resources about

cutting-edge research at local universities. The resources are designed

to:

ü promote intellectual curiosity through exposure to academic

research

ü stretch and challenge students to think deeply about content that

may be beyond the confines of the curriculum

ü develop core academic skills, including critical thinking,

metacognition, and written and verbal communication

ü inform students about how subjects are studied at university, and

provide information, advice and guidance on pursuing subjects at

undergraduate level

The programme represents a unique collaboration between

universities and schools. Trained by AccessEd, PhD Researchers use

their subject expertise to create rich resources that help bring new

discoveries and debates to students.

The Research-Based Curriculum offers twelve modules suitable for

KS5 study. The modules span a range of disciplines, including EBacc

and A-level subjects, as well as degree subjects like Biochemistry. Each

module includes six hours of teaching content, supported by student

packs, teacher notes and slides. All modules are available online and

free of charge for teachers at select schools.

These resources are designed to be used flexibly by teachers. The

resources can be completed by students individually or in groups, in

or out of the classroom.

Content

Using the RBC pack
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Extra-Curricular Subject 

Enrichment Clubs

Here are five examples of delivery options:

The resources can be completed in small groups (4-8 pupils) across a

series of weekly lunch clubs or after-school clubs online or in person.

Groups can reflect on their learning by presenting a talk or poster on the

subject matter at the end of the course.

The resources can be used by students to explore subjects that they are

interested in studying at university. This can inform their decision making

with regards to university degree courses and allow students to write

more effective Personal Statements by including reflections on the

Research-Based Curriculum.

The resources can be used to ignite curiosity in new topics and

encourage independent research. Schools could hold a research

challenge across a class or year group to submit a piece of work based on

the resources. Pupils could submit individually or in small groups, with a

final celebration event.

Resource packs can function as ‘transition’ projects over the summer,

serving as an introduction to the next level of study between KS3 and

KS4, or KS4 and KS5. Students could present their reflections on the

experience in a journal.

The Research-Based Curricula programme builds on the University

Learning in Schools programme (ULiS), which was successfully delivered

and evaluated through the London Schools Excellence Fund in 2015. The

project was designed in a collaboration between Achievement for All and

The Brilliant Club, the latter being the sister organisation of AccessEd.

ULiS resulted in the design and dissemination of 15 Schemes of Work

based on PhD research for teachers and pupils at Key Stage 3. The

project was evaluated by LKMCo. Overall, pupils made higher than

expected progress and felt more engaged with the subject content. The

full evaluation can be found here: ULiS Evaluation.

For more information contact hello@access-ed.ngoQuestions

For Teachers

Using the RBC packs

https://www.london.gov.uk/sites/default/files/achievement_for_all_university_learning_in_schools_ulis_final_report.pdf
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The topics within this pack 
will include:

Most of Western history is taken from a very specific view-point: that

of the wealthy, white, educated male. Little records from women or

ethnic minorities are shown. This module focuses on how women

have impacted agriculture and food production over time in a

specific place; in this case, predominantly around World War Two in

England.

One of the questions we hope to answer is how the women felt and

how society treated them- which isn’t always portrayed in textbooks

and media. Another question is how did rations change how people

cooked and what they ate? Did farming practices change the food

basket or did the food basket change farming?

One of the main goals of this research is to looking at the same

question in multiple ways and from multiple points of view, because

history is always evolving and the past impacts the future. Studying

history helps us understand and grapple with complex questions and

dilemmas by examining how the past has shaped (and continues to

shape) global, national, and local relationships between societies and

people, while agriculture plays a critical role in the entire life of a

given economy since it is often the backbone of the economic

system. In addition to providing food and raw material, agriculture

also provides employment opportunities to a very large percentage

of the global population.

Agricultural economics combines agriculture (an activity that

provides the raw materials that enable both local development and

wider international trade) and economics, which measures the

impact of this activity – and attempts to forecast it. By studying both

in a modern and historical context, we can see what changes over

time and put policies in place to stop problems before they happen.

Introduction to Topic
Women in Agricultural Economies

Agricultural Education

History of UK agriculture

Votes for women

Black Britons in WWII

Mechanisation and 
Industrialisation

Nutrition and Food 
Consumption
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Studying Agricultural, Environmental and Food Economics at

The University of Reading

Agricultural, Environmental and Food Economics is part of the School

of Agriculture, Policy and Development at the University of Reading.

Students cover a wide range of topics including Marketing and

Business Management, Animal Science, Environmental Management

and International Development which means you can tackle a lot of

different topics. Since agriculture is a multidisciplinary subject area,

combining the applied natural and life sciences with economics and

management, there is room for everyone interested in food or the

environment. My PhD has a large historical, gender studies and

museum studies focus, but some students are focused on

environmental management or how to market plant-based ‘meat’

products. It is all about your interests and future goals.

For Bachelors level, a minimum requirement of one A-level science

course is needed: Biology, Chemistry, Physics, Maths, Further Maths,

Statistics, Psychology, Geography, Environmental Studies, Applied

Science or Geology.

Careers include:

• Environmental management

• Agricultural economics

• Farm owner/farm manager

• Policy maker

• International development

• Museum curator/archivist

• Teacher

• Agricultural scientist

• Anthropologist (Human geographer)

• Animal scientist

• Marketing and public relations

• Business management

Introduction to Topic
Agricultural Economics

University Ready
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Meet the PhD Researcher
Tamisan Latherow

My Journey

I have a Bachelor’s degree in Anthropology (Human Geography) from

the United States which taught me how to ask questions and work with

a diverse group of individuals and to perform fieldwork in archaeology

and museum studies. After years working in Public Relations, Human

Resources and as a Business and Computer Science teacher, I went back

to university and completed the European Masters Program, which lets

you attend two universities in two countries and complete two Masters

over a two-year period. See a trend?

My home university was at Wageningen University and Research in the

Netherlands where I completed a Masters of Science degree in Organic

Agriculture and focused on historical agriculture and permaculture

(ways of growing food naturally without the use of chemicals), then I

attended ISARA in Lyon, France for my Masters of Science degree in

Agroecology, learning about how farming impacts the land around it and

how the physical and cultural environment effects local farming styles.

My PhD combines all of these topics: the historical, the cultural and the

practical application of agriculture.

Why this subject?

I enjoy history and learning how people lived at different points in time.

I’m mostly interested in daily life, how people cooked and managed

their homes and families. This topic allows me to learn what it would

have been like to live through the transition from horse and plough to

rockets to the moon!

US Advanced Placement and Honors courses

Anthropology (Human Geography); additional agriculture coursework

Organic Agriculture, Agroecology and Agricultural Economics

A-Level  Subjects

Undergraduate  

Postgraduate
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Term Definition

Agricultural Revolution

the unprecedented increase in agricultural production in Britain 

due to increases in labor and land productivity between the mid-

17th and late 19th centuries.

Aphids small sap-sucking insects.

Calorie(c)
a calorie is a unit of energy  your body could get from eating or 

drinking some food product.

Concentrates
animal feeds that are rich in energy and/or protein but low in fibre, 

such as corn, soybean meal, oats, wheat, molasses, etc.

Copyhold

a form of rental or ownership of land common in England from the 

Middle Ages. The land was owned by the manor Lord, and the 

name came from the fact that renters ‘held’ a contract showing 

they had the legal right to farm the land.

Croft/Smallhold

a small rented farm, especially one in Scotland, comprising a plot of 

arable land attached to a house and with a right of pasturage held 

in common with other such farms. A person who works this type of 

farm is called a crofter.

Crop Rotation
the growing of different crops in succession on a piece of land to 

avoid exhausting the soil and to control weeds, pests, and diseases.

Dominions each of the self-governing territories of the British Commonwealth.

Glossary
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Term Definition

Enclosure

a series of government policies that enclosed open fields and 

common public land in the country, creating legal property rights to 

land that was previously considered public.

Foot-and-Mouth Disease
a contagious viral disease of cattle and sheep, causing ulceration of 

the hoofs and around the mouth.

Four-Course Rotation

the Norfolk four-course system is a method of agriculture that 

involves crop rotation where four different crops are grown in each 

year of a four-year cycle: wheat, turnips, barley, and clover or 

under grass.

Franchise

an authorization granted by a government or company to an 

individual or group enabling them to carry out specified 

commercial activities.

Free Market Capitalism
an economic system in which prices are determined by unrestricted 

competition between privately owned businesses.

Free-Trade
international trade left to its natural course without tariffs, quotas, 

or other restrictions.

GIs

meaning "Government Issue", "General Issue", or "Ground 

Infantry", but it originally referred to "galvanized iron", as used by 

the logistics services of the United States Armed Forces. It is also a 

popularized term from GI Joe, a toy and tv show about American 

soldiers.

Horticulture Produce Act

the Horticultural Produce (Sales on Commission) Act of 1926 was 

put in place to regulate the commission charged to growers for 

their produce.

Hydrochloric Acid 

Extractions
a way of extracting phosphorus from the soil.

Glossary
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Term Definition

Ignition the process of starting the chemical reactions in the soil needed for 

plant growth.

Inducement a thing that persuades or leads someone to do something.

Inorganic Fertilizer plant food based on chemicals instead of natural, organic materials.

Jim Crow Laws
laws or practices designed to separate whites and blacks in public 

and private facilities.

Land Tenureship

the legal regime in which land is owned by an individual, who is 

said to "hold" the land. It determines who can use land, for how 

long and under what conditions. Tenure may be based both on 

official laws and policies, and on informal customs.

New Poor Law

meant to reduce the cost of looking after the poor and impose a 

system which would be the same all over the country. Under the 

new Poor Law, parishes were grouped into unions and each union 

had to build housing for workers where they received room and 

board (meals) if they did not already have one.

Pathogenic Agents
(of a bacterium, virus, or other microorganism) causing disease in 

plants or animals.

Peasant

a poor smallholder or agricultural labourer of low social status 

(chiefly in historical use or with reference to subsistence farming in 

poorer countries).

Peerage

a legal system comprising both hereditary and lifetime titles, 

composed of various noble ranks, and forming a constituent part of 

the British honours system.

Potash

an alkaline potassium compound, especially potassium carbonate 

or hydroxide originally obtained by leaching vegetable ashes and 

evaporating the solution in iron pots.

Glossary
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Term Definition

Profiteering
the practice of making or seeking to make an excessive or unfair 

profit, especially illegally or in a black market.

Propaganda
information, especially of a biased or misleading nature, used to 

promote a political cause or point of view.

Rings Act

the Auction (Bidding Agreements, aka ‘Rings’) Act of 1927 made it a 

criminal offense for dealers to give a reward for someone to 

abstain from bidding at auction.

Rothamsted
one of the oldest agricultural research institutions in the world, 

having been founded in 1843.

Rural Domestic Economy
businesses where the primary characteristic is on food production 

of the countryside rather than the town.

Silage

grass or other green fodder compacted and stored in airtight 

conditions, typically in a silo, without first being dried, and used as 

animal feed in the winter.

Selective breeding

involves choosing parents with particular characteristics to breed 

together and produce offspring with more desirable characteristics. 

Humans have selectively bred plants and animals for thousands of 

years including: crop plants with better yields.

Subsidies
pay part of the cost of producing (something) to keep the selling 

price low.

Subsistence

denoting or relating to production at a level sufficient only for one's 

own use or consumption, without any surplus for trade.

Succession the right or sequence of inheriting a position, title, etc.

Glossary



Make Happen  |  AccessEd Research-Based Curricula 17

Fighting in the Fields  |  Key Stage 5  |  Geography, Politics and History

Term Definition

Suffragette a woman seeking the right to vote through organized protest.

Sward the upper layer of soil, especially when covered with grass.

Tariff a tax or duty to be paid on a particular class of imports or exports.

Threshing machine removes the seeds from the stalks and husks by beating the stalks.

Tithe

historically, one tenth of annual produce or earnings, formerly 

taken as a tax for the support of the Church and clergy. Modern, a 

percentage or fee for land use.

Glossary



Resource One
Overview

By the end of this resource, you will be able to:

ü Give a brief overview of the Agricultural Revolution

ü Understand the role of the Women’s Land Army

ü Explain how the rise of agribusiness changed the nation’s food

basket

Objectives

From family farms to supermarkets: the development of ‘modern’

agriculture in England

Topic

History: The impact of industrialisation: Britain, c1783–1832 and The

World Wars and their legacies: Britain, 1914-1964

A-level Modules

1. Read the data source

2. Complete the activities

3. Explore the further reading

Instructions
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Agriculture is the oldest of industries. It is dependent on a farmer’s

adaptability to local conditions, such as weather, soil type and

temperature. Agriculture in the modern world (1750-current) has

seen the rise of machinery, scientific invention, minimization of labor

and government oversight. This period is often called the Agricultural

Revolution and is linked to the increased production of arable land,

new agricultural practices such as crop rotation and selective

breeding, and new scientific understanding. All of these were needed

as the population swelled from 55 million in 1700 to 32 million by

1900. Although the question of whether the ability to produce more

food led to the population growth or if the population growth pushed

for better agricultural production is debatable, generally the more

food a population had the greater the likelihood for population

expansion.

The establishment of the Board of Agriculture in England in 1793 can

arguably be considered the start of modern English agriculture. This is

due to the political and economic regulations that changed the

landscape of the country and affected how farms were run on a

national scale. Between 1836 and 1845, three Commissions created

via Acts of Parliament attempted to take its place, these being the

Tithe Commission, the Copyhold Commission, and the Enclosure

Commission. The three Acts became the Land Commission which in

turn became the Ministry of Agriculture in 1889.

The Acts and Commission where predominantly concerned with the

legal standing of land tenureship and taxation and rarely with land use

or production. The oversight of the Ministry on the daily operations of

farms did not occur until 1865. For most of the agricultural

community, their day-to-day relationships with the state were held

through communication with Civil Service staff, while the

predominant role of the Ministry was the prevention and

management of disease.

Resource One
Data Source

Section A

Agricultural Revolution to 

World War I

Active Reading
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The internal structure of the Ministry changed when Lord Ernle

(Rowland Prothero) was appointed President of the Board with Sir

Daniel Hall as Secretary in 1916. In 1917, they established the Food

Production Department to manage the distribution of agricultural

inputs such as labour, feed, fertiliser and machinery to increase the

output of crops and livestock products as well as changes in legislative

controls. These controls took three primary forms: guaranteed prices,

regulation of wages and control of cultivation. Guaranteed prices

were met by either paying out subsidies or applying tariffs and

focused on the regulation of imports, trade agreements, and internal

Marketing Boards. Regulation of wages was first implemented by the

Corn Production Act of 1917 and was put into place to manage cereal

(oats, wheat, and barley) production levels on British Farms. The Corn

Act had internal problems and was abolished in 1921 and then

reinitiated in 1924, coinciding with the agricultural depression of

1920-21.

The depression was caused by several factors, including bad weather,

cheap imports and lack of employment. Throughout the 1920s and

1930s, almost half of the female workforce (45%) were around 24

years old and almost 25% of 18–24-year-old females worked as

domestic servants, the largest employer for women at this time. Due

to the large numbers of casualties brought on by WWI, many in the

government pushed for women to return home and have children,

but new female trade unions and the suffragettes pushed back and

political debates about equal pay and equal rights became key issues

in the press over the next thirty years.

Replacing lost labour from the First World War proved difficult and

that same year (1918) the War Office released men from military

service to help with the spring cultivation and harvest and the 98,000-

strong Women’s Land Army (WLA) was formed to provide extra labour

on farms. The WLA was made up of women from all social classes,

education and ages and did all the same work men had done on the

farm, even though many didn’t think they could.

Resource One
Data Source

Section B

Marketing Boards and 

Women’s Land Army

Image 1

Land Girl’s (WLA) Idea of the 

Farmer cartoon WWII, Punch

magazine

Image 2

College flax pickers, WW1

Deep Dive
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Lady Gertrude Denman (1884-1954; neé Pearson) was Chairman of

the subcommittee of the Agricultural Organization Society (AOS)

which had undertaken to found the Women’s Institutes in 1915. The

role led to her eventual appointment, at just 33 years old, as the first

Chairman of the Women’s Institute in 1917, a position to which she

was re-elected annually until her voluntary retirement in 1946.

In perhaps her most well-known role, Lady Denman, as head of the

women’s branch of the Ministry of Agriculture, helped re-establish the

Women’s Land Army (WLA) and became its Honorary Director in

1939. She lent her home, Balcombe Place near Haywards Heath, as its

headquarters. She was actively involved in both the recruitment of

girls and the management of their duties.

Known as Land Girls, the women of the WLA were civilian volunteers

who took on traditional ‘men’s work’ in agriculture throughout the

Second World War, replacing those called up to military service. Over

200,000 young women from a wide variety of backgrounds served

between 1939 and 1950. More than one third were from London and

other large cities and had little to no experience of agricultural work.

The women could be employed as farm labour with the WLA or in

forestry service with the Women’s Timber Corps.

In her letters, Lady Denman discusses wages and health insurances

paid to Land Girls and the Women’s Timber Corps. There are notes

ensuring the standards of living in WLA accommodation including the

number of sheets and towels required at hostel accommodation, and

even the inadequate depth of pans at the WLA Canteens. She was a

hands-on Director, and the records show evidence of her dedication

to everything from uniform supplies and repairs and bicycles, to the

two ‘rest-break houses’ in Torquay and Llandudno for the Land Girls.

She was well known for being their champion and waged constant

battles for their proper recognition in the face of a government who

ultimately refused to award them the grants, payments or benefits

which it accorded to women in the civil defense and armed services.

Lady Denman resigned in protest in February 1945.

Resource One
Data Source

Section C

Case Study: Lady Gertrude 

Denman, WI and WLA

Image 3

Lady Gertrude Denman with 

Land Girls, The Land Girl 

magazine, March 1944

Deep Dive
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Resource One
Data Source

During WWI, food consumption patterns in Britain were under debate

within the government. The first large-scale national survey into food

consumption and nutrition occurred in 1904 and again in 1918 by The

Working-Class Cost of Living Committee (aka the Sumner Committee).

The report was used to explain the civil unrest found throughout

World War I due to the increase cost of living, suspicion of

profiteering, and state control of food prices and distribution. Food

policies were relegated by governmental sanctions during WWI, but

full control of the food system was not enacted until WWII.

New scientific breakthroughs in the understanding of vitamins and

minerals as well as sterilization and freezing techniques allowed food

to be stored for longer periods. While the rise of corporate canteens

and government restaurants ushered in an the era of going out to eat.

It wasn’t until after the war that refrigeration became standardized in

shops (1950s) and even by 1960 only 22% of homes were equipped

with the new technology. Canning, started in the UK in 1813 by Bryan

Dorkin and John Hall as a way to preserve food for the army, became

an almost national past-time. Mostly operated by middle-class women

of the social organization The Women’s Institute, in 1940 alone they

produced enough jam to supply 2 million adults with a year’s ration!

It was organizations such as the Women’s Institutes and the Women’s

Land Army that led the way in promoting women’s food production

throughout the war, but all that changed in the 1950s with the growth

of the supermarket. Now instead of procuring food from the green

grocer, the butcher and the farmer, women went to the larger

supermarket where they could buy much of what they needed from

one location. A transition that forced many small shops out of

business and caused farmers to lose the bargaining power they had

over the cost of their products. However, the supermarkets did push

for better sanitation of food stuffs and they made the housewife’s job

easier which shows that there are always two sides to every

argument.

Section D

Food Consumption: 

World War II and beyond

Image 4

A Canning Demonstration 

painting

Active Reading
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Resource One
Activities

1. The increase in agricultural yields led to…

a) A population increase

b) A population decrease

c) No change in the population

2. How did the new scientific inventions help with the storage of

food?

3. List three government acts that changed the landscape of the

English farm? Describe what they changed.

4. Why do you think women were considered ‘inferior’ to the men

they replaced on farms? Look back at the Punch Magazine

cartoon for some examples. Justify your response.

5. Teachers or students can make their own Spiced Currants with

this 1935 recipe from The Farmer and Stock-breeder magazine.

The recipe is by Cecily M. Baillie Hamilton and was run on May

27th. Think about the ingredients listed, where they came from

and what they cost. In 1935 the stove would have been wood,

paraffin or gas and very expensive to run for three hours! Write

down and discuss your thoughts on what cooking might have

been like on a wood stove. Would you have spent the time and

money to make this recipe in 1935?

Activities

Creativity 

Critical Thinking

Problem Solving

Building an argument
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Resource One
Further Reading

• Read Lumberjills: Britain’s Forgotten Army by Joanna Foat

• Watch a video on the first Agricultural Revolution at CrashCourse 

• Watch a video on Britain’s Agricultural Revolution at History Hub

• Watch a video on Post-World War I Recovery at CrashCourse

Explore

• Remarkable West Sussex Women, Lady Gertrude Denman, 

https://westsussexrecordofficeblog.com/2017/03/08/remarkable-

west-sussex-women-lady-gertrude-denman/

• Inspiring Women, Julie Summers, 

https://www.juliesummers.co.uk/tag/lady-denman/

• Running the WLA-Lady Denman, Women’s Landy Army website, 

https://www.womenslandarmy.co.uk/running-the-wla-lady-

denman/

References

https://www.youtube.com/watch?v=Yocja_N5s1I
https://youtu.be/pIJSisZ23p4
https://youtu.be/xzWL2XPBHMk
https://westsussexrecordofficeblog.com/2017/03/08/remarkable-west-sussex-women-lady-gertrude-denman/
https://www.juliesummers.co.uk/tag/lady-denman/
https://www.womenslandarmy.co.uk/running-the-wla-lady-denman/


Resource Two
Overview

By the end of this resource, you will be able to:

ü Explain what the Women’s Suffrage movement was and why it was

important

ü Understand what opportunities women had for agricultural

education before and after the Sex Disqualification Act

Objectives

Votes for Women!Topic

Politics 3.1.2.1 Democracy and participationA-level Modules

1. Read the data source

2. Complete the activities

3. Explore the further reading

Instructions
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Resource Two
Data Source

Section A

Timelines

Figure 1

Timeline of Key Women's 

Right’s Policies and Events 

1860-1960

1
8

6
0

-1
9

6
0

1867 The London Society for Women's Suffrage formed

1871 Trade Unions Act (trade unions legalised)

1888 Women's Trade Union League equal pay

1902 Votes for Women Petition

1907 Qualification of Women Act allows women to run 
for local politics

1918 Representation of the People Act (Women over 30 
right to vote; men over 21)

1918 Parliamentary Qualification of Women Act (women 
MPs)

1919 Sex Discrimination Removal Act (law and 
accounting)

1922 The Law of Property Act (equal inheritance)

1923 Matrimonial Causes Act (equal divorice)

1928 All women over 21 given voting rights

1929 Flapper election (first generation with women's 
votes)

1929 Privy council says women become 'persons'

1941 National Conscription Act (women ages 20-30 
called up for war work)

1956 Equal pay for female teachers and civil servants



Make Happen  |  AccessEd Research-Based Curricula 27

Fighting in the Fields  |  Key Stage 5  |  Geography, Politics and History

The political realm saw a great number of changes in regard to

women’s rights. The Victorians believed that feminine tasks had to do

with the home, food production and social welfare. All these were

considered appropriate political or social activities for girls and

women and many School Boards and Boards of Guardians often had

women leading them. However, large-scale government-based

welfare systems (i.e. the State) were considered masculine in nature

and not appropriate for the ‘weaker sex’.

Some activities fell in-between the two, such as the anti-slavery

movement. Women focused on free-trade efforts for the production

and consumption of slavery-free sugar products in the 1830s was, if

not encouraged, not actively discouraged either. Food riots and the

anti-New Poor Law demonstrations in the 1840s was another semi-

acceptable political behavior. Oddly enough, this concept of feminine

versus masculine political activism was proposed by not just males,

but leading feminists such as Fawcett and Butler (both females) as

well.

The creation of the London Society for Women’s Suffrage (1867) had a

direct impact on the Votes for Women Petition of 1902 and the

Qualification of Women Act of 1907. The society’s aim was to spread

information regarding women’s demands for the vote as far as

possible and was responsible for publishing several pamphlets on the

issue. While the 1902 Petition was pressed by female textile workers

without success, the August 1907 Qualification of Women Act was

passed, allowing women to be elected to borough and county councils

as mayors.

Resource Two
Data Source

Section B

Women and Politics

Image 5

Manhandled: a woman is 

arrested at a Women’s 

Social and Political Union 

protest, IWM

Active Reading
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It wasn’t until the 1918 version of the Representation of the People

Act, that women got the right to vote. However, there were a few

qualifications. First, women had to be over the age of 30 and be

householders, the wives of householders, or occupiers of property

with an annual rent of £5. Secondly, they had to be graduates of

British Universities (~8.4 million women). At the same time, the Act

abolished many of those same restrictions for men, dropping the

required age to 19 for active military personnel and 21 for non-

military men.

In 1918, MP Lord Cecil, admitted in Parliament:

Everybody knows quite well why the age of thirty years was fixed as

the age at which women could vote. It had nothing to do with their

supposed capacity or incapacity between the ages of twenty-one and

thirty-one. That limit was adopted in order to meet the objection to

the extension of the franchise without some limit of the number of

women voters. That is perfectly notorious, and there is no secret about

it. That is the reason why the age limit of thirty was introduced, in

order to avoid extending the franchise to a very large number of

women, for fear they might be in a majority in the electorate of this

country. It was for that reason only, and it had nothing to do with their

qualifications at all. No one would seriously suggest that a woman of

twenty-five is less capable of giving a vote than a woman of thirty-five.

The same year women were given the right to vote (1918), they were

also able to hold office as MPs. Only one woman was elected that

year, but she never went to Parliament. Constance Markievicz was the

Irish-born wife of a Polish Count who had fought in the Irish Easter

Rising in 1916. Due to her involvement in fighting the British

conscription of Irish fighters in World War I, she was serving a

sentence in London’s Holloway Prison at the time of her election.

Neither her nor any of the other Sinn Féin elected candidates went on

to serve in the House of Commons. Instead, they created the Dáil, or

Irish Parliament, and declared most of Ireland to be an independent

nation. It would not be until Lady Nancy Astor in 1919, that a woman

sat in the House, nor was permitted to become a lawyer or civil

servant.

Resource Two
Data Source

Section C

Women and Politics

Image 6

Women’s Institute 

Meeting, 1918

Deep Dive
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Nancy Witcher Langhorne was born in Danville, Virginia, in the US in

1879 and came from an impoverished background. However, even

though her family struggled financially, Nancy attended a finishing

school where she learned the etiquette and manners needed for high

society. She married an American Socialite by the name of Robert

Gould Shaw II, but divorced six years later. She eventually moved to

Plymouth, England, and was said to be prudish, religiously devout and

controversial in conversation with those she came across, as

demonstrated by her rather remarkable arguments with Winston

Churchill:

Nancy Astor: "Sir, if you were my husband, I'd poison your tea."

Winston Churchill: "Madame, if you were my wife, I'd drink it!“

She met her second husband Waldorf Astor, who was a member of

Parliament for Plymouth/Plymouth Sutton from 1910-1919 and

married after six months. When Waldorf’s father died, he inherited his

peerage and moved up to the House of Lords. Nancy, already involved

in political interests of her own, contested and won Waldorf’s vacant

seat thanks to a parliamentary act allowing women to become MPs

the previous year.

Lady Astor supported policies like lowering the voting age of women

to 21 and proposed raising the age for alcohol from 14 to 18. She also

supported welfare reforms, the development of children's education

and equality for women. She spent around two years in the House of

Commons surrounded solely by men and often subjected to vicious

bouts of sexism.

She was supportive of other female MPs regardless of their political

party and as the first woman to take a seat in the Commons she is well

known as a trailblazer for female equality. However, she was also

regarded as having anti-Catholic and anti-Semitic views, and tensions

surrounding the Second World War saw her labelled as a bit of a Nazi

sympathizer. These beliefs were not much different than many people

of her time, especially the upper classes, as explained by Dr. Jacqui

Turner (University of Reading), "Astor needs to be considered in the

context of the period in which she lived”.

Resource Two
Data Source

Section D

Case Study: 

Lady Nancy Astor

Deep Dive
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Lady Astor remained the MP in Plymouth Sutton for 26 years, winning

seven consecutive elections. In the year she left, 24 female MPs took

their seats, thereby sustaining her legacy of women in government.

Resource Two
Data Source

Section D

Case Study: 

Lady Nancy Astor

Image 7

Lady Nancy Astor, 1923 

(National Portrait Gallery 

x18820)
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Resource Two
Activities

1. Write a pro- or anti-suffrage speech or song that could have been

used to try to persuade people for the Votes for Women. For

inspiration, you might watch the Sister Suffragette segment of the

movie "Mary Poppins."

• Design a pennant, button, bracelet, T-shirt, bumper sticker,

lawn sign or other promotional item for the political

candidate or cause of your choice.

2. Whose suffrage campaign story should we commemorate with a

statue? Current debates over historical statues and their values

are all over the news these days. Research Suffragettes (either

nationally or locally) and then write a short argument paper as to

why they would be a good person to commemorate. Make sure to

explain why arguments against them would be invalid.

3. While women did eventually win the right to vote, they had to

meet certain requirements. There was much discussion as to why

these requirements were put into place when men did not have

the same rules. List three of the requirements and discuss why

they might have been chosen.

4. Propaganda Analysis Guide: Use the following prompts to guide

the development of your analysis of a piece of propaganda from

the Museum of London.

• Briefly describe the propaganda piece.

• Which person, country, government, or organization

created it? At whom or what was it aimed? What is its

purpose?

• What are the main images on the poster or leaflet? What

do they seem to suggest or represent? What else do they

remind you of?

• If there is text you can read, what does it say? How does it

work in concert with the imagery? Is the message direct or

suggestive?

• What effect do you think this piece of propaganda had on

recipients? Why?

• What is your overall assessment of this piece of

propaganda?

• Propaganda Images, Museum of London,

Activities

Critical Thinking

Creativity 

https://collections.museumoflondon.org.uk/online/search/
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Problem 
solving

Resource Two
Further Reading

• The Representation of the People Act of 1918 granted the vote to 

women over the age of 30 who met a property qualification.  The 

same Act gave the vote to all men over the age of 21. 

• The Act that gave Women the Vote video

• Video on ‘Where did the fight for Women's Suffrage begin?’

• Women’s Timeline 

• How women fought for sexual & social equality video

Explore

• Lord Cecil’s quote, Parliamentary Papers, 

https://hansard.parliament.uk/Commons/1918-11-

06/debates/51d0ee8e-f273-4e54-a0ac-072c74085c52/Clause1—

(CapacityOfWomenToBeMembersOfParliament)#contribution-

8d8f440a-11e4-436b-8fed-8e5033684e75

• Women’s Timeline, Museum of London

• Nancy Astor, Parliament 

https://www.parliament.uk/globalassets/documents/works-of-

art/nancy-astor-leaflet-web-version.pdf

• Plymouth Live, Nancy Astor, 

https://www.plymouthherald.co.uk/news/history/inspiring-

inconvenient-truth-nancy-astors-3584411

• HistoryPress, Nancy Astor, 

https://www.thehistorypress.co.uk/articles/nancy-astor-the-first-

lady-of-british-politics/

References

https://www.parliament.uk/about/living-heritage/transformingsociety/electionsvoting/womenvote/overview/thevote/
https://youtu.be/LTGw6hNBNCo
https://youtu.be/-ghapsxIx5E
https://www.museumoflondon.org.uk/discover/1918-election-first-time-women-voted
https://youtu.be/ltiEMX9XO6A
https://hansard.parliament.uk/Commons/1918-11-06/debates/51d0ee8e-f273-4e54-a0ac-072c74085c52/Clause1%E2%80%94(CapacityOfWomenToBeMembersOfParliament)
https://www.parliament.uk/globalassets/documents/works-of-art/nancy-astor-leaflet-web-version.pdf
https://www.plymouthherald.co.uk/news/history/inspiring-inconvenient-truth-nancy-astors-3584411
https://www.thehistorypress.co.uk/articles/nancy-astor-the-first-lady-of-british-politics/


Resource Three
Overview

By the end of this resource, you will be able to:

ü Understand the history of black service people in WWII in the UK

ü Explain some of the causes of racial tensions during WWII

ü Showcase two personal stories of black Britons

Objectives

We did not stand alone: from the Women’s Land Army to the Black

Lives Matter movement

Topic

History: The emergence of the Affluent Society, 1929-1957A-level Modules

1. Read the data source

2. Complete the activities

3. Explore the further reading

Instructions
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Resource Three
Data Source

There is often a form of nostalgia that comes from remembering the

past. We look back on stories and images and think, ‘those were the

times!’, remembering the good bits and leaving out the bad. For those

living today, seeing the chaos and anxiety of a global pandemic with

over 4 million dead (eight times more than the number of British

deaths during WWII), families separated by lockdown and travel

restrictions, the loss of jobs and even homes, it’s no wonder we all

just wish ‘to return to normal’. However, history is not just the good

bits, it’s also the bad, the uncomfortable and the shameful.

Eighty-one years have passed since Great Britain was first embroiled

in the last World War (1939). A fight against Fascism, they say, but

how far have we really come? The death of George Floyd in March

2020 set off a string of protests around the world and a renewed

interest in the plight of people of colour. But first, let’s take a step

back to 1939 and the start of British involvement in WWII. While the

U.S. was most notable for its segregated armed forces and Jim Crow

laws, Britain too enforced a colour ban. The ‘pure European descent’

rule was relaxed slightly for the Royal Air Force (RAF), although

restrictions were in place keeping non-whites from being promoted to

officer rank. People of colour were also not allowed to enlist in the

Army or Royal Navy.

“The reversal of RAF racial policies [in the first year of the war] in the

recruitment of non-Europeans obviously owed more to expediency

than to any genuine change in the attitudes, which had prevailed for

centuries and are still with us today.”-Flight Lieutenant C.E.L. (Cy)

Grant.

Cyril ‘Cy’ Grant was born on 8 November 1919 in Beterverwagting,

British Guiana (Guyana). In 1941, Grant joined the Royal Air Force in

the first wave of aircrew recruited from the Caribbean. He was

selected to train as a navigator and was commissioned as an officer. In

fact, by the end of the war Cy was just one of the almost 6,000

Caribbean people served in the Royal Air Force with another 4,000 in

related military services. While, over 2.5 million Indian citizens and

600,000 Africans enlisted, albeit unwillingly in many cases.

Section A

Telling the story of Black 

Britons in WWII

Image 8

Flight Lieutenant C.E.L. 

(Cy) Grant, RAF Museum 

Active Reading
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If you watch War Time Farm on BBC, you’ll see a five-minute segment

on a young woman named Amelia King. She was born in June 1917 in

Stepney. A third generation Afro-Caribbean, both her father and

brother served in the navy during the war; her father with the

Merchant Navy and brother with the Royal Navy. Like many young

women of the time, she wanted to do her part and joined the

Women’s Land Army.

She applied to the Essex County branch in 1943 only to be turned

away due to the colour of her skin. When raised in the Commons, the

Minister of Agriculture (Mr. Hudson) said: ‘Careful inquiry has been

made into the possibility of finding employment and a billet for Miss

King, but when it became apparent that this was likely to prove

extremely difficult, she was advised to volunteer for other war work

where her services could be more speedily utilised.’ MP Lawson

warned the minister that ‘the world listens to matters of this kind,

which affect the integrity of the British people’, but the minister made

no reply.

Her story hit the press like wildfire and ‘even those who did not

entirely believe in colour equality were against this particular case of

colour prejudice which was regarded as detrimental to the war effort’.

One such person was farmer A.E. Roberts of Frith Farm, Wickham,

Hampshire. His grandchildren remarked that he was a ‘can do’ person

and had no time for petty prejudices. ‘He would [have] given anyone a

chance if they were straightforward and hardworking. He had three

daughters and his youngest, Winifred Betty (known as Betty) trained

in horticulture and she ran the Land Army on [the] farm.’

Resource Three
Data Source

Section B

Case Study: Amelia King, 

Land Girl

Image 9

Miss Amelia King at Frith 

Farm, Whickham Historical 

Society

Deep Dive
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The family photo album notes that ‘a good-natured young woman

called Jessie Scott befriended [Amelia] and took her around to all the

pubs in the neighbourhood…[and though] unused to the demands of

hard physical labour, Amelia worked at Frith Farm for just over a year

during which she more that ‘did her bit for the war effort’.’

Amelia’s story came on the heels of increased racial tensions in the UK

between American White Servicemen and both their Black

counterparts and Black Britons. ‘Beginning in the autumn of 1942 the

welfare officers of the Ministry of Labour found themselves

preoccupied with the issue.’ Racial riots within the American troops

spilled over to Black Britons with the news agencies spreading the

stories as far away as the colonies of Jamaica, Lagos and Freetown.

While many of the general British populace were friendly towards the

African-American military men (also known as GIs), there was an

underlying tension from the authorities who neither wanted to

promote American segregation, nor completely disavow it. This was

partially due to political necessity, the UK needed the US for the war

effort, but also partially due to a concern over interracial relationships

with British women.

At the time, Black Britons (estimated at around 8,000) were

predominantly located in the port cities of Liverpool, Cardiff and

London. In the aftermath of the war, children of mixed race born from

Black GIs and White British women were estimated at close to 2,000,

many of whom were considered illegitimate due to the American GI

laws which required Black servicemen to gain pre-approval from their

commanding officers to marry.

Resource Three
Data Source

Section C

Racial Tensions

Image 10

'All God's Chillun,' Daily 

Express (1943)

Image 11

‘Inside London’s Coloured

Clubs’, Felix Man (1943)

Deep Dive
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Since 30 of the then 48 US states had laws which criminalized mixed-

race relationships, most marriages were denied resulting in their

children being classified as illegitimate.

There was also the concern that the ‘non-white colonial people who

came to Great Britain for the war effort would stay’, prompting a

‘Conference [on the] Disposal of Colonial War-Workers’. Anti-Fascist

rhetoric within the Colonies by the British government also became a

double-edged sword as growing concerns of Indian Independence and

native-African self-governance proved the public image of a unified

empire was more of a ‘convenient myth’. Imperial unity was

constantly under threat by racial division. In fact, it was barely two

years after the end of WWII that India succeeded from the Empire,

with Libya, Sudan and Ghana following over the next ten years.

This leads us all the way back to George Floyd and the racial tensions

of today. To say we are living through an unprecedented time is

perhaps the mildest of understatements. With instant access to news

and media, we can shape history with each of our voices, our thoughts

and words, but most importantly, our deeds. Standing up for the

person beside you who is facing discrimination in any form, be they of

a different race, sexual orientation, gender, socio-economic standing

or any other reason will redefine what it means to be British, but most

importantly, it will redefine what it means to be human and that is the

real point in all of this. What does it mean to be human and how will

our children and grandchildren view us in another 81 years?

Resource Three
Data Source

Section D

A way forward

Image 12

The British Commonwealth 

of Nations - Together, IWM 

Art.IWM PST 8457

Active Reading

Critical Thinking
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Resource Three
Activities

1) Read the article: BBC. (2005). Fact File: Commonwealth and Allied 

Forces. Retrieved from WW2 People's War.

• Print the map below from the Imperial War Museum and list the 

number of soldiers from the article for each country.

• Why do you think people from so far away chose to fight?

2) Read the article: BBC. (2005). Fact File: Making a Difference -

Experiences of a Black British Serviceman. Retrieved from WW2 

People's War: 

• Write a short essay (2-3 pages) explaining some of the ways that 

black British servicemen were treated versus black American 

servicemen. How would you have felt in their situation? How could 

the government have prevented such treatment? Think about 

government policies for men and women, both white and black, at 

this time when constructing your responses.

Activities

Critical Thinking

Creativity 

Building an argument

https://www.bbc.co.uk/history/ww2peopleswar/timeline/factfiles/nonflash/a6651218.shtml
https://www.bbc.co.uk/history/ww2peopleswar/stories/96/a1921196.shtml
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Resource Three
Activities

3) Read the below ‘Report on an investigation into conditions of the 

coloured people in Stepney E1’ 1949 (National Archives CO 876/247), 

where Amelia King was from.

• What difficulties would the people who came to Britain face?

• Does the language used in this report reveal anything about 

attitudes at the time?

4) Read the below report on ‘Negro migration in Britain by Eric 

Walrond 1947-1948’ (National Archives CO 876/88).

• Do you think Obidiah Jones was happy with his new job?

• What clues are there to show he was settling in?

5) Both Amelia and Obidiah had issues gaining employment and 

acceptance to employment organizations. Write a letter ‘home’ as if 

you were in aa similar situation and explain your feelings and what 

your concerns would be living in this time as a person of colour.

Activities

Critical Thinking

Creativity 
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Problem 
solving

Resource Three
Further Reading

• Read the book Blackness & The Dreaming Soul - A Sense of 

Belonging : Multiculturalism & the Western Paradigm by Cy Grant 

• Explore the Imperial War Museum’s online post about Black 

Americans in the UK during WW2.

• Explore the History Press’s article on Black communities during 

WW2 

• And WW1

Explore

• Fryer, P. (1984) Staying Power: The history of black people in 

Britain. London: Pluto Press., p. 365. Citing Parliamentary Debates, 

5th series, vol. 392 (1943) cols. 390-1.

• Parliament UK (1943) ‘Women’s Land Army (Colour 

Discrimination)’. London: Hansard. Available at: 

https://www.theyworkforyou.com/debates/?id=1943-09-

23a.390.5.

• Phillpotts, G. (2020). Inquiry into Miss Amelia King and Mr. A.E. 

Roberts Of Frith Farm. [email]. Summary from Houghton, D. 
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Resource Four
Overview

By the end of this resource, you will be able to:

ü Discuss the ways Marketing boards effected agricultural production

ü Understand how policies effect food production

ü Understand the role of the Milk Marketing Board

ü Understand how rations work

Objectives

How the government changed what we eatTopic

Politics 3.1.1.1 The nature and sources of the British Constitution

Geography 3.2.2.2 Changing places-relationships, connections, 

meaning and representation 

A-level Modules

1. Read the data source

2. Complete the activities

3. Explore the further reading

Instructions
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Control of cultivation came into effect by the creation of the Ministry

of Agriculture. The true shift in marketing reform from the State level

came in 1926 and 1927 with the Horticulture Produce Act and the

‘Rings’ Act. These Acts focused on strengthening the role of the

farmer in regards to the sale of his produce. In the 19th century,

marketing was nationwide and the vast majority of agricultural

production was for market rather than for the farmer and his family.

High wagon transportation costs made it uneconomical to ship

commodities very far outside the market radius by road, generally

limiting shipment to less than 20 or 30 miles to market or to a

navigable waterway. This changed when the railways came into

operation and opened up new routes for both people and goods.

Eventually the market evolved into a national one driven by London

and other growing cities. This meant farmers were no longer

dependent on their local markets and became less subject to price

fixing regulations because they could go somewhere else to sell their

goods. Farming became a business rather than solely a means of

subsistence. However, under the new free market capitalism,

farmers had to remain competitive, especially when selling to third-

party middlemen. New legislation regulating these middlemen

required registration and was supposed to address weights and

measures, fixing of prices, and collection of transportation tolls by the

government, all of which altered the cost of goods.

By the end of WWI, new regulations had been put into place covering

everything from the importation of pork to the supply of credit for the

purchase of farms. However, a rising concern over wartime debt

repayment limited many of the legislative changes to wages, labor,

and guaranteed prices found within the Agricultural Act of 1920.

Resource Four
Data Source

Section A

Designing a national market

Active Reading
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The Agricultural Depression of the 1920s saw farm wages slashed and

the difference between the actual cost of products versus their retail

costs reduced farmer prices and left a surplus of high-cost items on

shelves. From this financial uncertainty, policy changes were put into

place that would manipulate currency and credit to benefit British

Agriculture. This was done by creating guaranteed prices for

producers, taxes on imports, and low fees and interest rates on loans

from banks (credit). The hope was this would stabilize the prices for

producers and allow them to secure better rates between farmers

and creditors. This would lead to a balance between rents, wages, and

production costs in the long-term, followed up by changes to policies

that would limit market shocks in the short-term.

The Board of Trade realized that unregulated access to British Markets

by foreign goods was effectively paralyzing the Agricultural Marketing

Act of 1933 and created more controls over the importation of, and

competition by, foreign suppliers. The Act was the initial foray into

social control over agricultural purchasing of goods by the state. It

permitted producers of any agricultural commodity (if they held a

majority two-thirds vote) to place the entire sale of their product

under the control of a co-operative organization elected by

themselves. These organizations were called Marketing Boards after

the Act. Schemes including the Bacon Marketing Scheme, Live-stock

Marketing Scheme, Milk Marketing, etc., led to new systems of

grading, sorting, classifying and regulation of every aspect of farming

and production.

The Milk Marketing Board (MMB) was established in 1933, at a time

when thousands of dairy farmers were struggling financially. The

purpose of the MMB was to buy, advertise and sell milk: guaranteeing

a reasonable price for farmers and finding buyers for milk produced in

the UK. The initial task of the MMB was to stabilize the milk market,

thereby giving more bargaining power to the small farmer. As a co-

operative, it was the largest agricultural model of its kind in British

history. Funded and run by farmers, the MMB encompassed every

dairy farm and milk producer in the country, as well as acting as a

contact between the producers and buyers.

Resource Four
Data Source

Section B

Mountains of butter and 

lakes of milk: the creation 

of the Marketing Boards

Image 13

Display of Dairy Produce 

Deep Dive
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In large part the development of dairy science and chemistry, as well

as animal nutrition, was brought about because of a growing

awareness in human health and nutrition. Previously, the general

belief was that if a person had enough caloric intake to offset hunger,

then they would be able to work. For the poorest, this meant a diet

high in bread, sugar, cheap carbohydrates and proteins, and vegetable

fats. However, as the standard of living rose and purchasing power

increased, the consumption of more expensive products, fresh fruits

and vegetables also increased (up to 50% pre- and post-WWI). The

depression of 1930-31 changed food consumption due to consumer’s

buying power (the amount of food able to be bought per £). There

was also a change in State aid for nutrition programs at the national

level with the creation of Food Advice Centers and a National

Nutrition Program during WWII, which helped to alleviate some of

these concerns.

The Ministry of Food was set up in 1939 to deal with the problem of

providing a nutritionally adequate diet for people during WWII. It

played an important role and was the first organization responsible

for a nutrition policy in the UK. The Ministry controlled all food

supplies, food reserve stocks and distribution, and had local and

regional committees to give expert information and organize the use

of gardens, waste land and allotments for producing food locally.

One of the key policies introduced during this period was food

rationing (1940-1954). The goal was to make sure that everyone

received their fair share of the limited food that was available. To

ensure good health, nutrient needs were calculated by scientists and

statisticians. The wartime food shortages forced people to adopt new

eating patterns. Most people ate less meat, fat, eggs and sugar than

they had eaten before, but people who had previously consumed a

poor diet were able to increase their intake of protein and vitamins

because they received the same ration as everybody else. Since many

people consumed a better diet during wartime than before the war

the general health of the nation increased and infant mortality rates

declined while the average age at which people died from natural

causes increased.

Resource Four
Data Source

Section C

The Ministry of Food and 

National Food Basket

Image 14

Women queueing at 

grocers 

Active Reading
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While each person was allotted a set amount of food, you still had to

pay for the items as well as use a complicated points and coupon

system. Vegetarians and those people who had religious diets were

given different ration books with higher amounts of vegetables and

cheese since they were not purchasing meat. Some foods, such as fish

and shellfish, were never rationed. While other foods, such as fresh

eggs, were so scarce that even if you had the money, rations and

points, you couldn’t buy them. Grocers often helped their customers

figure out the new system, but for farmers, the new regulations

meant they were limited in who they could sell to and for how much.

Some farmers even left farming because the rules made it so hard for

them to continue.

Government propaganda posters and Ministry of Food leaflets

promoted fair sharing of resources and ways to make do with less.

Travelling lecturers in Rural Domestic Economy travelled the country

showing how to preserve food from the hedgerows. School children

were also organized for medicinal herb and farm harvest trips to help

bring in every available scrap of food. Throughout the post-war years,

consumer trends changed the way milk and other food products were

perceived and consumed. Supermarkets now sold more pints than the

doorstep milk man and processed and frozen foods became the

standard. For many of the Marketing Boards, this was a time of

increased advertisements to promote their producers' products to the

public. Advertising campaigns such as 'is your man getting enough

(milk)?' were commissioned by the Board to boost milk sales, and

were very well received.

Resource Four
Data Source

Section D

Rations explained

Image 15

‘Food is a Weapon’ poster

Image 16

School boy farm labourers

Active Reading
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Resource Four
Activities

Activities Marketing Boards and Rationing

Excerpt from View from the Corner Shop (p211-212)

Tuesday, 16 March 1943: L.’s traveller complaining that his firm

(grocery and provision wholesalers) cannot get points goods. He had

very little to offer. Bert complaining about Lord Woolton. Traveller

said Woolton had done well in some respects but he never forgot his

business interests. His boss was repeatedly going to London but could

get no satisfaction. The big firms (such as M&S) were getting more

and more and the small ones were getting less. There was no fairness

of distribution and in turn as the wholesalers couldn’t get goods, the

small retailer was left without. Bert said he couldn’t understand why

these firms were allowed to trade in lines they didn’t touch before the

war. … We do not consider we are fairly dealt with as regards variety

in Points goods. For instance, our allocation of tinned fruit consisted

entirely of plums and rhubarb, and consequently our customers

trekked to town half a mile away to buy where there was a variety of

choice- that is Marks & Spenser’s.

1. Based on the reading and your understanding of the aim of

rations, why would larger shops get more goods than smaller?

2. Who was Lord Woolton and what was he famous for? Research

some other famous ration meals and write down how they were

influenced by rationing.

3. Think about some ways that a more even distribution of goods

could have been achieved, write a one-page short answer

explaining the following:

• Cost

• Transportation

• Shelf-life

• Rural vs Urban access

• Fairness

Independent Research

Problem Solving

Critical Thinking
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Problem 
solving

Resource Four
Further Reading

• Read View from the Corner Shop: The Diary of a Wartime Shop 

Assistant, Kathleen Hey

• Read Mrs Miles's Diary: The Wartime Journal of a Housewife on 

the Home Front, Constance Miles

• Read The History of the Milk Marketing Board, 1933-1994, John 

Empson 

• Listen to BBC4 Woman’s Hour Marguerite Patten: A celebration of 

the late cookery writer and wartime broadcaster

Explore

• 8 Handy tips from the ministry of food, IWM, 

https://www.iwm.org.uk/history/8-handy-tips-from-the-ministry-

of-food

• Record of the Ministry of Food, National Archives, 

https://discovery.nationalarchives.gov.uk/details/r/C786
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Resource Five
Overview

By the end of this resource, you will be able to:

ü Describe how industrialization changed farming practices

ü Understand what role science had in developing new technology

ü Understand how science changed farming practice

ü Understand some of the issues industrialization had on the soil

Objectives

Old McDonald had a TANK!Topic

Geography 3.2.4.2 Environment and populationA-level Modules

1. Read the data source

2. Complete the activities

3. Explore the further reading

Instructions
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Agricultural industrialization can be broken up into two main

categories during the 1900s: scientific understanding and

mechanization. For generations farmers had done things a certain

way, without really knowing why, but the invention of the microscope

in 1609 started a wave of scientific breakthroughs and understanding.

By the 1800s, chemicals, microorganisms, and the Earth cycles

(nitrogen, water, carbon, etc.) were making their way into everyday

discussions and education; while scientific farming experiments and

techniques from Europe and the Americas were undertaken at British

research institutes like Rothamsted and on the more affluent farms.

The following are excerpts from chapters in Agriculture in the

Twentieth Century:

Up to 1914, farming rotations were stereotyped and sacred- the four-

course rotation on the lighter lands, the five-course with an extra

corn crop on the stronger lands, and all the variations from these

which local circumstances had made possible. … The sheepfold and

the dung-cart were inseparable from the practice of the crop rotation,

and manual labor was still the cheapest machine. When wages were

from 2s. to 2s. 6d. a day, … there was little inducement to economize

in its use, to spend capital on labor-saving machinery, or to reconsider

systems of farming in the light of their labor cost.

The four years of war [(WWI)] and the regulation of agricultural wages

and hours of work resulting from them were responsible for a

revolution in farm practice. … Hardy any of the controls applied in

other industries were not to be found in farming after the War, nor

are they yet. The evolution of industry has stopped short at a point

not half-way between peasant production and scientific management.

-The Farmer’s Business

Resource Five
Data Source

Section A

Scientific Understanding

Deep Dive

University Ready
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Most of the work on the soil in those days [late 1800s] was concerned

with the study of the plant food contained therein. … experiments at

Rothamsted…showed how small the yields could ultimately become if

crops depended solely on the soil, and also how large they might be if

properly fertilized. … We estimated nitrogen, loss of ignition, calcium

carbonate if any, potash and phosphate by Dryer’s method and

sometimes by hydrochloric acid extraction. There was, of course, no

pH in those days, and no way of establishing acidity…By 1894, the

main factors of the nitrogen cycle and its relation to soil

microorganisms were established…bacteria played an important part

in the soil, particularly in the production of plant food, and that soil

fertility might be estimated by some measure of bacteriological

action. – Soil Science in England, 1894-1938

[For] urine and dung to be of maximum benefit to the sod [it] must

have been the product of a herbage that is at once plentiful and of

high nutritive value. [A]ny aid, either mechanical or taking the form of

the sowing of seeds, or of the application of inorganic fertilizers, or of

the feeding of concentrates to the animals grazing the sward, that will

tend to add to the quantity and quality of the herbage will add also to

the quantity and quality of the urine and dung.- Grassland

Much of … scientific crop improvements in Britain centered on the

three cereals, wheat, oats, and barley [(known collectively as

‘corn’)]…for cereals are self-fertilizing ….-Developments in Plant

Breeding

Plant virus research is one of the most recent additions…the existence

of pathogenic agents, so small as to be invisible by ordinary

microscopic methods and not retained by fine porcelain filters, was

first made known by Iwanowski (Russia), in 1893. … In 1898, Löffler

and Frosh (Germany) proved that foot-and-mouth disease was due to

a virus infection. … In 1924, the Ministry of Agriculture appointed a

special committee to consider further extension of research in plant

virus disease. … The existence of carriers, the spread of diseases in the

field, infection by aphids…, and the rate of spread of the virus within

the plant, were all subjects under investigation.-Plant Virus Research

Resource Five
Data Source

Section B

Scientific Understanding-

excerpts from Agriculture in 

the Twentieth Century
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The new scientific understanding directly impacted the design and

creation of farming equipment, including the plough, seed drill, and

threshing machine, with the goal of improving the efficiency of

agricultural operations. Mostly hand or horse operated, by WWII the

new internal combustion engine had created tractors to go along with

the steam engines of WWI. It was not unheard of to see all three in

operation on a farm in the 1930s and 1940s and farm labourers, both

male and female, had to learn how to operate them quickly. In 1939,

there were 12 million acres of arable land and 17 million acres of

permanent grassland. The ‘plough-up’ campaign, as it would be called,

gave an initial subsidy of £2 for every ploughed acre of grassland. This

led to an additional 2 million acres by April 1940 and 6 million acres by

1944. Even Kensington Gardens was turned over to allotments!

Horses, like people, were often drafted into the war effort, and new

mechanized tractors, bailers and threshers took their place. The benefit

of the new machinery was easy to see-they could be run as long as you

had men and fuel. They didn’t need to be fed and they moved much,

much faster. The Fordson Model N Tractor (1929-1945) was the first

mass-produced tractor in the world. During WWI (1917) the

government had ordered 5,000 of its predecessor, the Fordson F, so

when WWII occurred, the government did the same thing. By the 30th

of June 1939, 3,000 tractors were in reserve for the Ministry of

Agriculture. By July 1945, 137,483 Fordson N tractors were on the

market in Britain.

LIFE magazine reported on 29 April 1940 that, “[i]n every county in

England, farmers are ploughing by starlight and by the headlamps of

steaming tractors, masked against the sky.” Farmers and Land Girls

would place a hurricane lamp in the hedgerow on the opposite side of

the field and aim for it, ploughing land into the early hours of the

morning before potentially handing off to the next shift. Modern

archaeologists recreating such activities found that lines were rarely

straight, the old, unused ploughs from the Agricultural depression often

broke and the Fordson Ns were temperamental at best. A far cry from

the propaganda and often romanticized stories we hear about today.

Resource Five
Data Source

Section C

Farm Equipment

Image 18
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Langlands using the Trusty 

Tractor to plough up land
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The Trusty Tractor was another new piece of farming equipment.

Initially considered a waste of time and effort, the powerful little 5hp

JAP engine had a variety of implements it could be attached to and

was strong enough to pull fences out of the ground if it hit a string of

barbed wire. It was perfect for oddly shaped or marginal land, but

could be back-breaking to work.

The Edwardian-era reaper-binder was still the predominant way of

bringing in the harvest into the 1930s. Its job was to cut the corn in

the fields and then bind the corn into sheaves for drying. While many

were still in use during the war, the new combine-harvesters such as

the Massey Harris 21, were also used with over 1,000 in use by 1942.

However, there were some problems. The older reaper-binder made

bunches which farmers left in the fields or barns to dry before

threshing, which limited mould growth and spoilage, but was

dependent on a stretch of good weather. On the other hand, with the

new combine-harvesters the grain went right into the sack or storage

container. If the grain was too wet, the moisture could spoil the whole

container. The new machines however, were self-propelled which

meant one person could work it while another used the farm’s tractor

on a different field, maximizing the work time. The cutting bar was

also in the front of the machine, which meant no grain was wasted

from getting trampled.

The Sugar Beet Act in 1925 was the Ministry’s way of securing the

nation’s sugar ration as well as provide relief to economically

depressed areas of England, with 335,000 acres devoted to the crop

by 1938. However, the £42 million subsidy went mostly to beet

manufacturers, not farmers. Regardless, the Act was re-instated in

1936 and the subsidies became a permanent fixture. 1938 saw

325,000 tons per year being produced increasing the sugar ration to

12 oz per person/week. For the beet farmer, the Roeslev beet

harvester from Denmark was state-of-the-art in 1930. It had two

pieces, the first cut the top green bits off, while the later lifted the

beet from the soil and tossed it into a drum which knocked off the

excess soil. The discarded greens could either be ploughed back into

the soil as a green manure or collected and turned into silage for

cattle feed.

Resource Five
Data Source

Section D

Farm Equipment
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Active Reading
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Resource Five
Activities

Activities Science and the Farm

1. Fill in the Blanks

a) Russian plant scientist Iwanowski discovered the existence of  

__________ agents.

b) The three predominant cereal crops in Britain were _______, 

_______, and _________.

c) The ________ was the first mass-produced ________ in the 

world.

d) A ________ cut corn and bound it to be left on the field to dry.

e) A major problem with the new combine-harvesters was the 

chance for_________ to grow in the sacks.

f) The Sugar Beet Act of ___________  saw over 335,000 acres 

planted.

g) Sugar beet tops could be turned into _______ or _______.

Short Answer

2. How did the new scientific understanding effect how farms were 

managed?

3. Discuss ways that the new farm equipment might be problematic. 

Pay special attention to the impact on the environment.

Active Reading

Critical Thinking

Data Interpretation

Building an argument
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Resource Five
Activities

Activities 4. Read the below excerpt from BBC (2005) The People’s War:

Country Life, Farming and Food Production.

Just prior to the war farmers had been going through terrible times. I

mean, you couldn’t sell anything., and they were really on their

uppers. And really the war produced much better financial returns for

all the farmers. Prices improved tremendously. Of course there was

local demand - we had to feed ourselves. Talking to my father, to give

you an example, milk was probably about a shilling a gallon. You

couldn’t give the stuff away. We had a local milk factory in

Beaminster, and of course there was no refrigeration as such in those

days, so most things were turned into butter and cheese, but

Beaminster particularly produced dried milk. And dried milk was

essential for use by everybody during the war, so it was being

manufactured here locally. And the Services needed it as well. One of

the things that happened in the war, and one of the things was to

sterilise everything, so all the milk churns got steamed out. They came

across a particular bacteria, and it seemed to kill off all the other

bacteria. So they thought this may be a means of preservation. Using

bacteria culture, and they cottoned on to this idea, and that started in

Beaminster, and that’s the basis of the firm that’s in there now. And

they sell these cultures world wide, particularly in hot countries, for

keeping things in good condition, without refrigeration. That’s clever

stuff!

Now think about the scientific breakthroughs mentioned in the

resource.

• How do the two go together?

• What impacts in technology and science helped Beaminster?

• What effect did these have on nutrition and food consumption

(refer to the food consumption resource)?

Active Reading

Critical Thinking

Data Interpretation

Building an argument

https://www.bbc.co.uk/history/ww2peopleswar/stories/22/a3943622.shtml
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Problem 
solving

Resource Five
Further Reading

• Watch A farmer’s boy video

• Watch Land Army Girl-timber corp

• Watch The Wartime Kitchen

• Read The Farmer’s Tools, Fussell, G.E. (1981) Bloomsbury Books, 

London. ISBN 0906223881

• Read/Watch The Wartime Farm

• Do the Compost activity from the Teacher Guide (page 10).

Explore

• Excerpts taken from Agriculture in the Twentieth Century, Oxford 

University Press, Oxford, 1939

• LIFE quote, 29 April 1940, as listed in The Wartime Farm, Ginn, 

Peter; Goodman, Ruth; Langlands, Alexander. (2012) Octopus 

Books, London. ISBN 97781845337407

References
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Resource Six
Overview

By the end of this resource, you will be able to:

ü Describe the history of agricultural education in the UK

ü Understand what opportunities women had for agricultural

education before and after the Sex Disqualification Act

ü Describe activities children might have had in agriculture

Objectives

Teaching Turnips: the history of agricultural educationTopic

History: Wars and Welfare: Britain in Transition, 1906-1957

Geography: 3.2.2.4 Place studies

A-level Modules

1. Read the data source

2. Complete the activities

3. Explore the further reading

Instructions
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Agricultural research and education were driving forces during WWI and

the post-war period but did not start there. The 1753 founding of the

Royal Society of Arts was arguably the defining moment of agricultural

education on a large scale. Competitions in everything from clean milk

production to ploughing brought a lively real-world example of new

techniques and improvements. By the late 1870s, new degrees and

certifications in Agriculture could be found at several colleges and

universities, including Edinburgh (1790), the Normal School of Science in

South Kensington (1882), and St John’s College (1907).

Public money first became accessible for Agricultural education towards

the end of the nineteenth century. In 1886, the Paget Committee made

some very detailed recommendations, including:

1. One central state-maintained school for teachers of dairy work.

2. Five district dairy schools in England and Wales with travelling

lecturers within each district.

3. Financial assistance to locally established suitable schools.

4. An annual grant of £3,000 for research.

5. Support for the establishment of agricultural schools with

experimental farms in most counties.

By 1888 the new Technical Instruction Act authorized the first publicly

funded secondary education, including agriculture. Between 1890 and

1912 twelve agricultural colleges or universities were set up throughout

the country along with county farm institutes.

The first women’s agricultural colleges (found at Swanley and Studley)

and the Young Farmer’s Clubs which worked with young men and

women ages 15 and up to bridge the gap between school leaving age

and entry into University or College were started in the 1910s. At the

National Dairy Institute (Reading) young women played an important

role in research, mostly in dairying. Work on steam use for sterilizing

milk equipment and calcium chloride’s use to alleviate the symptoms of

milk fever were both led by women. By the 1950s women ran not only

the Library, but the Experimental Dairy where key research in

sterilization and preservation techniques helped war-time rationing.

Resource Six
Data Source

Section A

Agricultural Education and 

the National Dairy Institute

Image 20

Female student in 

glasshouse, Reading 

College, 1907-08

Active Reading
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Even though the 1890s saw the creation of publicly funded agricultural

education, the distribution of such education was not evenly spread

across the country. In fact, only Cambridge, Kent, Essex,

Northumberland and Yorkshire proved successful in the early years. By

1910, a network of state-funded agricultural research centres had been

created and by 1912 the Provincial Advisory Service was founded to

help bridge the researcher-farmer gap by answering farmer questions

and demonstrating new techniques.

While agricultural education was slowly gaining legitimacy, the women’s

suffragette movement was finding a strong voice within the new

women’s organizations, especially on the topic of education for women

and girls. One of the women’s organizations that focused on agriculture

at this time was the Women’s Farm and Garden Union (WFGU), which

had a membership of about 500 in 1916, the majority being women

working their own land. The following year, the WFGU’s agricultural

education sub-committee was taken over by the Board of Agriculture

and became the first Women’s Land Army (WLA). This was an important

development since it set the stage for a politicized movement of

independent women. It also popularized the concept of women on the

front lines of agricultural work, not just farmers’ wives and daughters as

was historically the case.

Likewise, the newly established National Federation of Women’s

Institutes (NFWI, 1915) under the strong leadership of Lady Gertrude

Denman and Gracie Hadow, an Oxford don, pushed the importance of

female education, leadership and community involvement. By the end

of WWI there were 773 Women’s Institutes in England and Wales with

12,000 members. By 1925, they had firmly established ties and

leadership under the Boards of Agriculture and Education by filling the

gap of countrywomen’s education in what came to be know as Rural

Domestic Economy (RDE) .

Resource Six
Data Source

Section B

Agricultural Education and 

Women’s Institutes (WI)

Image 21

Women’s Institute 

members campaigning for 

equal pay, NFWI archive, 

Telegraph  2015

Active Reading
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Young people played an important role in bringing in the British harvest

during World War II. Most of this work was done by secondary school-

age children, some of whom were no longer in school. Younger children

might also be given the opportunity to pitch in with the easier

harvesting and those involved with the Young Farmer’s Clubs might

have reared their own calves or participated in their school beekeeping

club.

The image on the left was part of a newspaper article that read,

’Helping Out is Fun: Doing their bit for England's war effort -- and having

plenty of fun, too -- these schoolchildren spent their Whitsun holiday

gathering strawberries in Kent. Pinch-hitting for regular pickers, who

have entered the British armed forces or war factories, the youngsters

had a healthful vacation in the country and earned some pocket money,

too, as they gathered the tasty fruit.’ Such school harvest camps were

common and children would often be seen picking fruit and vegetables,

or herbs and hedgerow crops throughout the harvest season.

Although a small minority of respondents hated the whole business, for

the overwhelming majority the experience of working on the land and,

more especially of attending harvest camps, was a very positive one.

People referred to the pleasures of tent life, camp food, fireside sing-

songs, the camaraderie with the older farm workers and, in particular,

the fact that campers ‘... found a new freedom and gained a sense of

independence denied to many at the time’. The work may from time-to-

time have been tough, yet ‘... during wartime we accepted minor hard-

ships in the furtherance of the cause and we knew others were

suffering much more’.

A pupil at Surbiton Grammar School stated in no uncertain terms that

‘patriotic duty’ had been the sole motivating factor for attending the

camp. The pupils did all kinds of work, including digging up potatoes,

pulling flax, and picking beans, fruit, hops, peas and berries like

strawberries and raspberries. There were often gender differences in

the tasks involved. Girls commonly did the pea picking and hated it

while boys planted rows of potatoes. Sometimes younger children were

used to pick berries.

Resource Six
Data Source

Section C

Children’s harvest camps

Image 22

Kent school children at 

farm camp, July 3, 1943

Active Reading
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The children were paid for their labor, although not very much, still, for

many it was the most spending money they ever had. Conditions were

basic; the children took turns with camp duties like cooking, keeping the

camp clean and maintaining the latrines which were rather basic

trenches.

It was towards the end of the interwar period (1918-1939) that actual

changes started to occur in the political sphere regarding girls’ and

women’s education. The government’s focus was on the contributions

to the domestic economy in regard to food production due to growing

concerns over out-migration from the countryside during the

agricultural depression of the 1920s. The Women’s Institutes (WI)

undertook the Ministry of Agriculture’s task of creating courses on Rural

Domestic Economy (RDE) as it related to the production and economic

utilization of home-grown food.

These courses covered four key agricultural topics (poultry keeping,

dairying, gardening and beekeeping) as well as domestic work under the

category of home food production. And preferred for all courses to be

taught in a farm setting. Food production, especially cheese-making

courses, often took place in farmhouses with several women from the

surrounding area attending the demonstrations and trainings. This

preference did not always occur and for larger lectures or

demonstrations, the WI often rented out local halls to allow for more

attendees.

During WWII, advisory work for farmers was taken over by the War

Agricultural Executive Committees (WAEC) under the Ministry of

Agriculture and the Ministry of Food (the former for on-farm production

and the later for food processing off-farm). The Farm Institutes (which

covered the ages between secondary school and university) were

turned into training centres for recruits for the Women’s Land Army.

Since the WLA was considered a private organization, members

competed for employment and those women who had the certifications

behind them had a better chance of being hired on by a farmer or

gaining an agricultural scholarship to one of the universities.

Resource Six
Data Source

Section D

The Women’s Land Army 

and Rural Domestic 

Economy courses

Image 23

Members of Early 

Women's Institute 

received instruction on 

fruit canning by Miss 

Cummings of Berkshire 

County Council 1940.

Deep Dive
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WLA credibility was of primary importance as many of the young

women were often from urban backgrounds with little to no experience

on farms. This was due to a rule saying that women and girls who lived

or worked on farms were not eligible for WLA employment. Even

though the RDE courses show a high rate in public interest, agricultural

employment over the period was typically dominated by men and most

female employment was casual in nature occurring mostly during the

harvest season. In general, agricultural employment continued to

decline during and after WWII as less workers were needed for farm

work due to the new farm equipment and a better understanding of the

science of agriculture.

Courses at the universities were quite different from the Farm

Institutes, though students were encouraged to spend at least a year at

such establishments to receive practical farm experience. Most of the

universities provided three-year courses leading to a general

agricultural degree and focused on the pure sciences in their first year

before specializing in agricultural courses in the latter two years, for

example:

• Year One: chemistry; botany; economics; zoology or mathematics or

physics or geology.

• Year Two: crop husbandry; surveying and building construction;

implements and machinery; agricultural bacteriology; agricultural

botany; agricultural chemistry (soils and fertilizers); agricultural

economics.

• Year Three: animal husbandry; farm management; agricultural

chemistry (feeding stuffs and nutrition); anatomy and physiology of

farm animals; veterinary hygiene; agricultural zoology (entomology).

Resource Six
Data Source

Section E

From Farm Institute to 

Universities

Active Reading
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The University of Reading was originally attached to Oxford in the same

way the South-Eastern Agricultural College (Wye College in Kent), was

attached to the University of London. Likewise, the well-known

Women’s Agricultural and Horticultural College at Swanley and Studley

College in Warwickshire were also associated with the University of

London. Both of these were female-only colleges which focused on

diploma courses in horticulture, agriculture, dairying and poultry

husbandry and which provided courses for the external London degree.

At Studley, the program initially followed the Colonial Training Scheme

in 1900, with later additions in courses for housewives, residential short

courses and (in 1912 when the College farm and dairy herd was

established) a course in agriculture. A three-year course for the Diploma

in Horticulture ran from 1924-1947 with a BSc in the same provided

from 1934-1954 under the University of London. The two-year Diploma

in Dairy Farming and the now shortened two-year program in

Horticulture began in 1948 and coincided with trainings for the WLA

with coursework mirroring the topics found in their certification exams.

Resource Six
Data Source

Section E

From Farm Institute to 

Universities
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Resource Six
Activities

Activities 1. List the five primary agricultural topics covered in a Rural Domestic 

Economy Course.

2. Read the article BBC’s WW2 People’s War: Children's Land Army 

and then read this article: Harvest camps. 

Compare the two experiences: 

• What were some of the tasks children workers were expected to 

do at the different ages? 

• How much were they paid compared to the adults for different 

tasks? 

• What were some of the differences between the girl’s and boy’s 

experiences? 

• Would you have wanted to attend a school harvest camp? 

Justify your answer with descriptions from the text.

3. Refer to Section E for career planning questions:

a) Imagine you were planning to attend University for a

degree in agriculture. List your current school courses and

compare them to the courses needed for University as

listed in Section E. Would you be able to attend University

with your current course load? What types of jobs can you

think of that might have similar requirements?

b) Go to the University of Reading’s School of Agriculture,

Policy and Development page and refer to the different

BSc offerings. Choose one degree and compare the

required courses to those listed in Section E. Which

courses are the same? Which courses are different? Why

do you think these changes have occurred? Do you think

the new courses are better suited to ‘modern’ British

agriculture? Justify your answers.

Active Reading

Critical Thinking

Data Interpretation

Building an argument

https://www.bbc.co.uk/history/ww2peopleswar/stories/56/a2072756.shtml
https://www.bbc.co.uk/history/ww2peopleswar/stories/95/a2222795.shtml
http://www.reading.ac.uk/ready-to-study/study/subject-area/agriculture-ug.aspx
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Problem 
solving

Resource Six
Further Reading

• Read about the WI in Jambusters: The Women's Institute at War 

1939-1945 by Julie Summers.

• Explore stories on the BBC People’s War website

Explore

• Equal pay image, National Federation of Women’s Institute 

archives, Telegraph 2015 article 

https://www.telegraph.co.uk/women/womens-

life/11624336/Timeline-100-years-of-the-Womens-Institute.html

• Museum of English Rural Life

• Moore-Colyer, R. J. (2004) ‘Kids in the corn: School harvest camps 

and farm labour supply in England, 1940-1950’, Agricultural History 

Review, 52(2), pp. 183–206

• Comber, N. M. (1948) Agricultural Education in Great Britain. 

London: Longmans, Green, and Co.

• Hanley, J. A. (1939) ‘Agricultural Education in College and County’, 

in Agriculture in the Twentieth Century. London: Oxford University 

Press, pp. 87–122.

• Brook, L. E. (2011) ‘From farming to farm holidays: the evolution of 

agricultural education and the specialist colleges in the UK Lesley 

Elisabeth Brook Institute of Education’.

• Verdon, N. (2009) ‘Agricultural Labour and the Contested Nature of 

Women’s Work in Interwar England and Wales’, The Historical 

Journal, 52(1), pp. 109–130. Available at: 

https://www.jstor.org/stable/40264160. 

• National Archives

• Imperial War Museum

References

https://www.bbc.co.uk/history/ww2peopleswar/categories/
https://www.telegraph.co.uk/women/womens-life/11624336/Timeline-100-years-of-the-Womens-Institute.html
https://www.jstor.org/stable/40264160
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Final
Reflection Activity

Project: Ethnogeography of a specific regional area (3.3 Geography fieldwork investigation)

Choose one of the following questions you want to answer about a specific area, either home or

afield relating to the period from 1920-1960: “how did rationing affect businesses on the High

Street during WW2?” or “what job did grandma have?” where you research women’s jobs during

WW2.

You will then utilize your local records office, museums (ex. Imperial War Museum, British

Museum, Museum of English Rural Life), history/cultural organizations (ex. Veterans

Organizations, Women’s Institutes) and libraries to answer your question. Census reports, media

(ex. newspapers) and oral histories must be included as part of the investigation (see Media

studies lesson on object handling at home).

Census reports and other primary data must be used to either explain or contextualize your data.

This is the quantitative (i.e. numbers) portion of the report while oral histories, journal entries,

museum objects, etc. are the qualitative (or story) aspect. Census reports can be found at

https://www.visionofbritain.org.uk/census . Some data is not available online. That is okay, use

what you can find and discuss what you can’t in the report. Some ideas on how to use census

data, population numbers, number of homes, salaries, and average age of death. Keep in mind

how bias effects your data. For example, a person’s feelings or perceptions are not hard fact and

census reports might be lacking in information because of when they were performed or who the

questions were being asked of.

Oral histories should be done in person (or online) if possible. If not possible, you should utilize

pre-recorded interviews and journals. Resources such as Mass Observation or BBC’s The People’s

War website, the Imperial War Museum’s Sound Archive or the National Archives can be used to

find appropriate oral histories for general research.

For oral histories, you should create a list of questions that are approved for ethical consideration

from the teacher ahead of time. Most interviews last between 30 minutes and an hour, so

questions need to take this into account. You should also record the interview for reference later

as well as create a transcript to be attached as an appendix to your final report, however, since

the information may have personal information on it, a form letter explaining the project and

what will be done with the final transcript/interview should be created and signed by the

interviewee and included as part of the research packet handed into the teacher.

It is recommended that for each source, students fill in the appropriate handling guide as available

from the National Archives. Key concepts you should understand:

• How perceptions change ‘facts’

• How to locate and use primary and secondary resources

• How to perform census and ethnography research

• The history of a specific location in time

• How to interpret data (quantitative and qualitative)

Deep Dive

https://www.bbc.co.uk/history/ww2peopleswar/about/archive_information.shtml
https://www.iwm.org.uk/collections/sound
https://www.archives.gov/
https://www.archives.gov/education/lessons/worksheets/photo
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Main booklet image-Buxton Lime Workers (1918) Tree felling and

wood cutting National Archives reference: MUN 4/671.

https://blog.nationalarchives.gov.uk/first-world-war-women-buxton-

lime-firms/

Resource 1 title slide image: Frankie Cordwell (2020) with permission.

Image 1- Punch Magazine (13 March 1940) The Land Girl’s Idea of the

Farmer. Catherine Procter Collection Women’s Land Army.

https://www.womenslandarmy.co.uk/the-farmers-idea-of-a-land-girl/

Image 2-Nicholls, Horace. The Women’s Land Army in Britain, 1914-

1918. [image] A group of college girl flax workers drinking from a

pump on their way back home after working on a farm in Yeovil,

Somerset. Imperial War Museum reference: IWM Q 30911

https://www.iwm.org.uk/collections/item/object/205213404

Image 3- Lady Gertrude Denman with Land Girls, The Land Girl

magazine, March 1944

Image 4- Dunbar, Evelyn Mary. (1940) A canning demonstration.

[image] Imperial War Museum. Reference: IWM Art.IWM ART LD 765

https://www.iwm.org.uk/collections/item/object/8161

Activity 1 image- Baillie Hamilton, Cecily M. ‘Spiced Currants’ (27 May

1935). The Farmer and Stock-breeder. pg. 1190. MERL

Resource 2 title slide image: Suffragette procession, Museum of

London, 1911

Image 5-Krizanovich K. Manhandled: a woman is arrested at a

Women’s Social and Political Union protest (Getty Images) The

Telegraph Suffragette timeline: the long march to votes for women

https://www.telegraph.co.uk/film/suffragette/suffragette_timeline

Image 6- Sabur, R. (2015) The WI at 100: what does it offer a modern

woman, The Telegraph. Women’s Institute Meeting, 1918.

https://www.telegraph.co.uk/women/womens-life/11865576/The-

WI-at-100-what-does-it-offer-a-modern-woman.html

Image 7-Lady Nancy Astor (1923) [image] National Portrait Gallery x

18820

Image References

References
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Resource 3 title slide image: Derbyshire Community Health Services,

Black History Month, Caribbean service women image,

https://www.dchs.nhs.uk/black_history_month

Image 8- Cy Grant image, Royal Air Force Museum,

https://www.rafmuseum.org.uk/research/online-exhibitions/pilots-

of-the-caribbean/heroes-and-sheroes/philosopher-flight-lieutenant-

cy-grant/

Image 9-Miss Amelia King at Mr. A.E. Roberts’ Frith Farm. Image

donated by Betty Rudd to the Wickham History Society. 2020.

Image 10-‘All God’s Chillun’, (1943) Article re: Amelia King, Daily

Express.

Image 11- Inside London’s Coloured Clubs – pub. 1943, image by Felix

Man,

https://marginalrevolution.com/marginalrevolution/2020/08/black-g-

i-s-in-europe.html

Image 12- The British Commonwealth of Nations-Together [image]

Imperial War Museum, Art.IWM PST 8457.

Activity 3 image a: The British Commonwealth [image] Imperial War

Museum, Art.IWM PST 15794.

Activity 3 image b: ‘Report on an investigation into conditions of the

coloured people in Stepney E1’ (1949) National Archives CO 876/247.

Activity 3 image c: ‘Negro migration in Britain by Eric Walrond 1947-

1948’. National Archives CO 876/88.

Resource 4 title slide image: Milk vending machine (1957) The Farmer

and Stock-breeder, MERL P FS PH1/K70283

Image 13- Display of dairy produce (1960) Farmer and Stockbreeder,

MERL P FS PH1/K815774

Image 14- Women Queueing image

https://www.telegraph.co.uk/news/newstopics/6086061/World-War-

2-Food-rationing-plan-ready.html

Image References

References
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IImage 15- Food is a Weapon poster [image] National Archives

National Archives 513830.

mage 16- School boy farm labourers, MERL (1941) The Farmer and

Stock-breeder, reference P FS PH1/K24003

Resource 5 title slide image: Arrest that rat, Land Girls Eileen Barry

(left) and Audrey Willis prepare rat poison as part of their training at a

farm in Sussex. (1942) Imperial War Museum reference: IWM D 11221

Image 17- Women’s Land Army threshing team in Kent. MERL

reference: P FS PH1_K24653.

Images 18 and 19: Trusty Tractor, p. 63; Roeslev beet harvester, p. 79.

The Wartime Farm, Ginn, Peter; Goodman, Ruth; Langlands,

Alexander. (2012) Octopus Books, London. ISBN 97781845337407

Answer book compost bin illustration from UGA

https://kids.frontiersin.org/article/10.3389/frym.2020.00063

Resource 6 title slide image: Horace Nicholls/IWM,

https://www.theguardian.com/lifeandstyle/2014/aug/06/make-do-

and-mend-tips-from-first-world-war

Image 20- University of Reading History Blog, Student Handbook,

Reading College, 1907-08.

https://unireadinghistory.com/2016/06/24/before-we-were-uor/

Image 21- Women’s Institute members campaigning for equal pay

(2015) NFWI archive via Telegraph

https://www.telegraph.co.uk/women/womens-

life/11624336/Timeline-100-years-of-the-Womens-Institute.html

Image 22- Kent school children at farm camp, July 3, 1943. Children in

History (2019) British Children in World War II: Contributions-Farm

Labour.

https://histclo.com/essay/war/ww2/cou/eng/child/cont/w2ecc-

farm.html

Image 23- Canning image, Berkshire Chronicle (23 August 1940), A

Canning Class at Earley Women's Institute, Reading Museum

reference: REDMG: 1980.36.A418.8

Image References
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Part 3 – Study Skills, Tips & 
Guidance

University Study Skills: 

ü Cornell Notes

ü Key Instruction Words

ü Academic Writing

ü Referencing 

ü Evaluating Your Sources

University Guidance: 

ü What next? 

Subject Guidance: 

ü More on studying your 

subject

In this section:

This section includes helpful tips to help you complete this pack, as well as improve your study

skills for any courses you take next year.

It also includes a few fantastic easy-to-use resources to know what to do next if you are hoping to

go to university in the next few years, like UCAS advice and web links to more academic

opportunities.
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University Study Skills
Cornell Notes

Why is good note-taking important?

If it feels like you forget new information almost as quickly as you hear it, even if you write it

down, that’s because we tend to lose almost 40% of new information within the first 24 hours of

first reading or hearing it.

If we take notes effectively, however, we can retain and retrieve almost 100% of the information

we receive. Consider this graph on the rate of forgetting with study/repetition:

Learning a new system

The Cornell Note System was developed in the 1950s at the University of Cornell in the USA. The

system includes interacting with your notes and is suitable for all subjects. There are three steps

to the Cornell Note System.

Retention: the act of 

absorbing and 

continuing to keep 

information

Repetition: the act of 

repeating an interaction 

with material/notes

Repetition 

increases 

retention

Drop in 

retention after 

18 minutes

Step 1: Note-Taking

1. Create Format: Notes are set up in the Cornell Way.

This means creating 3 boxes like the ones on the left. You

should put your name, date and topic at the top of the

page.

2. Write and Organise: You then take your notes in the

‘note taking’ area on the right hand side of the page. You

should organise these notes by keeping a line or a space

between ‘chunks’/main ideas of information. You can also

use bullet points for lists of information to help organise

your notes.

University Ready
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Step 2: Note-Making

1. Revise and Edit Notes: Go back to box 1, the note-taking area and spend some time revising and
editing. You can do this by: highlighting ‘chunks’ of information with a number or a colour; circling all
key words in a different colour; highlighting main ideas; adding new information in another colour.

2. Note Key Idea: Go to box 2 on the left hand side of the page and develop some questions about
the main ideas in your notes. The questions should be ‘high level’. This means they should encourage
you to think deeper about the ideas. Example ‘high level’ questions would be:

• Which is the most important/significant reason for…
• To what extent…
• How does the (data/text/ideas) support the viewpoint?
• How do we know that…

Here is an example of step 1 and step 2 for notes on the story of Cinderella:

Step 3: Note-Interacting

Summary: Go to box 3 at the bottom of the page and summarise the main ideas in box 1 and answer
the essential questions in box 2.

Give the Cornell Note Taking System a try and see if it works for you!

University Study Skills 
Cornell Notes

University Ready
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University Study Skills
Key Instruction Words

Analyse – When you analyse something, you consider it carefully and in detail in order to understand

and explain it. To analyse, identify the main parts or ideas of a subject and examine or interpret the

connections between them.

Comment – When you comment on a subject or the ideas in a subject, you say something that gives

your opinion about it or an explanation for it.

Compare – To compare things means to point out the differences or similarities between them. A

comparison essay would involve examining qualities/characteristics of a subject and emphasising the

similarities and differences.

Contrast – When you contrast two subjects, you show how they differ when compared with each

other. A contrast essay should emphasise striking differences between two elements.

Compare and contrast – To write a compare and contrast essay, you would examine the similarities

and differences between two subjects.

Criticise – When you criticise, you make judgments about a subject after thinking about it carefully

and deeply. Express your judgement with respect to the correctness or merit of the factors under

consideration. Give the results of your own analysis and discuss the limitations and contributions of

the factors in question. Support your judgement with evidence.

Define – When you define something, you show, describe, or state clearly what it is and what it is

like. You can also say what its limits are. Do not include details but do include what distinguishes it

from the other related things, sometimes by giving examples.

Describe – To describe in an essay requires you to give a detailed account of characteristics,

properties or qualities of a subject.

Discuss – To discuss in an essay, consider your subject from different points of view. Examine, analyse

and present considerations for and against the problem or statement.

These words will often be used when university tutors set you essay questions - it is a good idea 

to carefully read instruction words before attempting to answer the question.

University Ready
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University Study Skills
Key Instruction Words

Continued

Evaluate – When you evaluate in an essay, decide on your subject’s significance, value or quality after

carefully studying its good and bad features. Use authoritative (e.g. from established authors or

theorists in the field) and, to some extent, personal appraisal of both contributions and limitations of

the subject. Similar to assess.

Illustrate – If asked to illustrate in an essay, explain the points that you are making clearly by using

examples, diagrams, statistics etc.

Interpret – In an essay that requires you to interpret, you should translate, solve, give examples, or

comment upon the subject and evaluate it in terms of your judgement or reaction. In other words,

give an explanation of what your subject means. Similar to explain.

Justify – When asked to justify a statement in an essay, you should provide the reasons and grounds

for the conclusions you draw from the statement. Present your evidence in a form that will convince

your reader.

Outline – Outlining requires that you explain ideas, plans, or theories in a general way, without giving

all the details. Organise and systematically describe the main points or general principles. Use

essential supplementary material but omit minor details.

Prove – When proving a statement, experiment or theory in an essay, you must confirm or verify it.

You are expected to evaluate the material and present experimental evidence and/or logical

argument.

Relate – To relate two things, you should state or claim the connection or link between them. Show

the relationship by emphasising these connections and associations.

Review – When you review, critically examine, analyse and comment on the major points of a subject

in an organised manner
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University Study Skills
Academic Writing

What is academic writing?

‘Academic writing’ is a special way of writing when talking about research or a point of view.

It has a logical structure and uses formal language. Various sources of information are also 

used to support what is being said.

Academic writing: how to guide

• Use words you know and are confident using, making sure that what you write makes sense 
and is clear.

• Do not use contractions, like ‘don’t’ or ‘can’t’. Instead, write these out fully: ‘do not’, ‘cannot’.
• Do not use colloquialisms, meaning words or phrases that are not formal and that you would 

use when you speak. Examples include ‘ace’, ‘brilliant’, ‘like chalk and cheese’, etc.
• Do not use slang or jargon, for example ‘daft’, ‘bloke’, ‘dodgy’.

Expressing your opinion in academic writing

In academic writing, it is best to express an opinion without writing in the first person. Your work 
should show that it is supported by specific evidence and facts, rather than your personal intuition. 

Therefore, rather than saying ‘In my opinion, this proves that’, you can express the outcome of 
your reasoning in other ways:
• ‘This indicates that…’;
• ‘The aforementioned problems in Smith’s argument reveal that…’;
• ‘Such weaknesses ultimately mean that…’, and so on.

Signposting

Signposting guides your reader through different sections of your writing. It tells them what is being 
discussed and why, and when your piece is moving from one part to another. It links ideas together 

and helps with the flow of your writing. Below are some examples of using signposting to:

• Expand on a previous idea:

- ‘Building on from the idea that…’ (mention previous idea), ‘this section illustrates that…’ 

(introduce your new idea).
- ‘To further understand the role of…’ (your topic/previous idea) this section explores the idea 

that… (introduce your new idea).

• Present a contrasting view:

- ‘However, another angle in this debate suggests that... (introduce your contrasting idea)

- ‘However, not all research shows that...’ (mention your previous idea). ‘Some evidence agrees 
that...’
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Why should I reference?

Referencing is important in your work for the following reasons:

• It gives credit to the authors of any sources you have referred to or been influenced 

by.

• It supports the arguments you make in your assignments.

• It demonstrates the variety of sources you have used.

• It helps to prevent you from losing marks, or failing, due to plagiarism.

When should I use a reference?

You should use a reference when you:

• Quote directly from another source.

• Summarise or rephrase another piece of work.

• Include a specific statistic or fact from a source.

University Study Skills 
Referencing

What is a reference or referencing?

A reference is just a note in your assignment that tells your reader where specific ideas, 
information or opinions that you have used from another source have come from. It can be 
done through ‘citations’ or a ‘bibliography’. 

When you get to university, you will need to include references in the assignments that you 
write. As well as being academic good practice, referencing is very important, because it will 
help you to avoid plagiarism. 

Plagiarism is when you take someone else’s work or ideas and pass them off as your own. 
Whether plagiarism is deliberate or accidental, the consequences can be severe. You must be 
careful to reference your sources correctly. 
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Question your sources before referencing using these tips:

Currency: the timelines of the information

• When was it published or posted? Has it been revised or updated? Does your topic require

current information, or will older sources work as well?

Relevance: the importance of the information for your needs

• Does the information relate to your topic or answer your question? Who is the intended

audience? Have you looked at a variety of sources?

Authority: the source of the information

• Who is the author/publisher/source/sponsor? What are the author’s credentials? Is the

author qualified to write on the topic?

Accuracy: the reliability and correctness of the source

• Is the information supported by evidence? Has the information been reviewed or refereed?

Can you verify whether it is a personal or professional source? Are there errors?

Purpose: the reason the information exists

• Does the author make their intentions/purpose clear? Is the information fact, opinion or

propaganda? Are there are biases? Does the viewpoint appear objective?

University Study Skills 
Referencing

Is it a source worth citing? 
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The two main aspects of referencing you need to be aware of are:

1. In-text citations

These are used when directly quoting a source. They should be located in the body of your work, 
after you have referred to your source in your writing. They contain the surname of the author of the 
source and the year it was published in brackets. 

Example: Daisy describes her hopes for her infant daughter, stating “I hope she’ll be a fool — that’s 

the best thing a girl can be in this world, a beautiful little fool.” (Fitzgerald, 2004).

2. Bibliography

This is a list of all the sources you have referenced in your assignment. In the bibliography, you list 
your references by the numbers you have used and include as much information as you have about 
the reference. The list below gives what should be included for different sources. 

• Websites – Author (if possible), ‘title of the web page’, ‘Available at:’ website address, 
[Accessed: date you accessed it]. 

Example: ‘How did so many soldiers survive the trenches?’, Available at: 
http://www.bbc.co.uk/guides/z3kgjxs#zg2dtfr [Accessed: 11 July 2019].

• Books – Author surname, author first initial, (year published), title of book, publisher

Example: Dubner S. and Levitt, S., (2007), Freakonomics: A Rogue Economist Explores the 

Hidden Side of Everything, Penguin Books

• Articles – Author, ‘title of the article’, where the article comes from (newspaper, journal etc.), 
date of the article.

Example: Maev Kennedy, ‘The lights to go out across the UK to mark First World War’s 

centenary’, The Guardian Newspaper, 10 July 2014.

University Study Skills
Referencing

How do I reference?

There is a number of different ways of referencing. However, most universities use what is called

the Harvard Referencing Style. Talk to your tutor about which style they want you to use - the

most important thing is that you remain consistent!
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University Study Skills 
Evaluating your sources

Knowing about the different types of sources and what makes them worth using is important for

academic work.

When doing research you will come across a lot of information from different types of sources.

How do you decide which source to use? From newspaper articles to books to tweets, this

provides a brief description of each type of source, and breaks down things to consider when

selecting a source.

A reporting and recording 

of cultural and political 

happenings that keep the 

general public informed. 

Opinions and public 

commentaries can also be 

included.

A collection of millions of 

educational, inspirational, 

eye-opening and 

entertaining videos.

Blogs (e.g. Tumbler) are 

used for sharing both 

developed and 

unpublished ideas and 

interests with a niche 

community.

A platform for millions of 

very short messages on a 

variety of topics.

A collection of analytics 

reports that outline the 

objectives, background, 

methods, results and 

limitations of new research 

written for and by scholars 

in a niche field.

The information presented 

is supported by clearly 

identified sources. 

Sometimes each chapter 

has a different author.

Books or online – giving 

information on many 

different subjects. Some 

are intended as an entry 

point into research, some 

provide detailed 

information and onwards 

references. 

A glossy compilation of 

stories with unique themes 

intended for specific 

interests.

tweets blogs YouTube Newspaper

Journals Academic 

book

Encyclopaedia Popular

book
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University Study Skills 
Evaluating your sources

Number of outside sources

When an author used many outside sources in their writing, they demonstrate familiarity with ideas

beyond their own. As more unique viewpoints are pulled into a source, it becomes more comprehensive

and reliable. This shows the typical number of outside sources used in each type of publication.

Degree of review before a source is published

Two factors contribute to the amount of inspection that a source receives before it might be published:

the number of reviewers fact-checking the written ideas, and the total time spent by reviewers as they

fact-check. The more people involved in the review process and the longer the review process takes, the

more credible the source is likely to be.

0
<2

0

<5

<2

<5

<15

<30

<5

0

5

10

15

20

25

30

35

Number of sources cited

Time in review

Number of reviewers 0 reviewers

seconds minutes minutes

1-2 reviewers

hours days days

3-4 reviewers

2-3 months 6-12 months 3-5 years

Tweets Blog YouTube

Newspaper

Popular 

magazine

Academic 

book

Online 

article

Journal

Encyclopaedia

University Ready



Make Happen  |  AccessEd Research-Based Curricula 80

Fighting in the Fields  |  Key Stage 5  |  Geography, Politics and History

University Guidance
What next?

University Guidance

Different people go to university for different reasons. You might have a particular job in mind or just

want to study a subject you are passionate about. Whatever your motivations, going to university can

help improve your career prospects, as well as develop your confidence, independence and academic

skills.

Choosing a course and university

Choosing the right course to study is an important decision so make sure you take time to research

the different options available to you. Here are some top tips:

ü You don’t have to choose a course which you have already studied, there are lots of courses which

don’t require prior knowledge of the subject. You can apply skills gained from school studies to a

new field.

ü The same subject can be taught very differently depending on the course and university you

choose. Take a look at university websites to find out more about the course content, teaching

styles and types of assessment.

ü When choosing a university, think about what other factors are important to you. Do you want to

study at a campus university or be based in a city centre? What accommodation options are

there? Does the university have facilities for any extracurricular activities you’re involved in?

ü To research your options, have a look at university leaflets and websites, and check if there are

opportunities to speak to current students who can give you a real insight in to what life is like

there.

If you’re at school or college, take a look at their dedicated pages on the

Make Happen website and find support guides, videos, tips and facts

about preparing for university life or taking a degree apprenticeship.

University Ready
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University Guidance
What next?

Exploring Careers and Subject Options

ü Find job descriptions, salaries and hours, routes into different careers, and more

at: https://www.startprofile.com/

ü Research career and study choices, and see videos of those who have pursued various routes

at: http://www.careerpilot.org.uk/

ü See videos about what it’s like to work in different jobs and for different organisations

at: https://www.careersbox.co.uk/

ü Find out where different degrees could lead to, how to choose the right course for you, and how

to apply for courses and student finance at: https://www.prospects.ac.uk/

ü Explore job descriptions and career options, and contact careers advisers

at: https://nationalcareersservice.direct.gov.uk/

ü Discover which subjects and qualifications (not just A-levels) lead to different degrees, and what

careers these degrees can lead to at: http://www.russellgroup.ac.uk/media/5457/informed-

choices-2016.pdf

Comparing Universities

Use our platform ThinkUni.org to take a short quiz about your preferences and interests to find out which 

universities might be a great fit for you.

Other popular resources:

https://www.ucas.com/

https://www.whatuni.com/

http://unistats.direct.gov.uk/

https://www.thecompleteuniversityguide.co.uk/

https://www.opendays.com/
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University Guidance
What next?

UCAS and the university application process

All applications for UK degree programmes are made through UCAS. There is lots of information on the

UCAS website to guide you through the process and what you need to do at each stage.

These are the main steps you can expect:

ü Applications open in September the year before you plan to start university.

ü You can apply for up to five courses.

ü The deadline for most courses is 15 January, though there is an earlier deadline of 15 October for

Oxford and Cambridge, Medicine, Veterinary Medicine/Science and Dentistry.

ü Some courses may require an interview, portfolio or admissions test in addition to the UCAS

application. Check individual university websites for details.

ü Check UCAS Track which will be updated with decisions from the universities you have applied for

and to see your deadline for replying to any offers.

ü You should choose a first and second choice university in case you don’t get your first choice. If

you already have your exam results or a university thinks your application is particularly strong,

you might receive an unconditional offer.

ü On the other hand, if you're holding a conditional offer then you will need to wait until you

receive your exam results to have your place confirmed.

ü Clearing & Adjustment allows you to apply to courses which still have vacancies if you didn't

meet the conditions of your offer, have changed your mind about what or where you want to

study, or have met and exceeded the conditions of your offer and would like to look at

alternative options.

University Ready
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University Guidance
What next?

Personal Statements

A really important part of your application is the Personal Statement. It gives you the opportunity

to tell universities why they should offer you a place.

ü You can only submit one Personal Statement so it’s important that you are consistent in your

course choices. Make sure you have done your research to show your understanding of the

subject area and passion for it.

ü Start by brainstorming all your skills, experience and attributes. Once you have everything

written down, you can begin to be selective – you only have 47 lines so won’t be able to

include everything.

Here a few top tips for making your Personal Statement stand out:

• Explain why you want to study your chosen subject

• Say what area of your chosen subject fascinates you

• Demonstrate your interest by mentioning what you have recently read, watched or listened

to, and how they helped your understanding of the subject

• Mention activities or practical work you have completed which helped to develop any

subject-related skills

• Describe how your school or individual work has equipped you with the necessary

knowledge and ability to be a successful student in that subject.

Useful resources

ü Key dates and deadlines: www.access-ed.ngo/timelines-for-applying-to-university

ü Get tutor advice on writing a UCAS personal statement at: www.access-ed.ngo/writing-your-

ucas-personal-statement

ü An easy template to start practising your personal statement:

https://www.ucas.com/sites/default/files/ucas-personal-statement-worksheet.pdf

ü Untangle UCAS terminology at: https://www.ucas.com/corporate/about-us/who-we-

are/ucas-terms-explained

ü Discover more about the application process including when to apply and how to fill in your

application on the UCAS website.

ü Read more useful advice about what to include in your personal statement on UCAS, the

Complete University Guide and The Student Room.

ü Attend one of our virtual sessions to find out more about applying and personal statements.
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Student Finance

Concerns about money should not be a barrier to accessing higher education. There are lots of

different forms of financial support available to you, including government loans and grants, as well

as a range of scholarships and bursaries.

Key facts to remember

• You do not have to pay tuition fees upfront. If you are eligible for funding through Student

Finance authorities, which most students will be, then you can apply for a loan which covers

the full tuition fee and is paid directly to universities.

• You can also apply for a living cost loan to help with costs such as accommodation, travel and

food. How much you receive will depend on your household income and where you choose to

live and study.

• Repayments don’t start until the April after you finish or leave your course and only if your

income is over the repayment threshold. The amount you repay is based on your income, not

how much you borrow, and any outstanding amount is written off after 30 years.

• There are additional forms of support available depending on your individual circumstances

including Disabled Students’ Allowances and grants for students with adult or child

dependants. These grants do not normally have to be repaid.

• Universities and other organisations will also offer bursaries, scholarships and other forms of

financial support so make sure you research all the funding available to you.

Useful resources

ü Get the key facts and figures about Student Finance from: https://www.gov.uk/student-finance.

ü Check how much you could be eligible to receive using the Student Finance Calculator.

ü Find out more about Student Finance England support on the Student Room’s Finance Zone.

ü Check your money ready for university with this online course.

University Guidance
What next?
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A Deeper Look Into Geography (re: women farmers):

ü Read: Nicola Verdon, ‘The Modern Countrywoman’: Farm Women, Domesticity and Social 

Change in Interwar Britain, History Workshop Journal, Volume 70, Issue 1, Autumn 2010, 

Pages 86–107, https://doi.org/10.1093/hwj/dbq016

ü Watch: WWI's Civilians, the Homefront, and an Uneasy Peace: Crash Course European 

History #34. https://youtu.be/dPXNZkGYJHM

ü Listen: BBC Radio 4 HomeFront was commissioned to mark the centenaries of World War 

One, Home Front is set in Great Britain between 4 August 1914 and 9 November 1918. 

The drama is told day by day over 15 seasons, most of which are made up of 40 episodes. 

Each episode is around 11 minutes long and is from a particular character’s point of view. 

Each episode also contains an historical fact that is specific to the day on which the 

episode is set. Home Front is set in three locations. The main one is Folkestone where 

most of the seasons are set. Three of the seasons are set on Tyneside and a further two 

are set in South Devon. Accessible until 2024.  

https://www.bbc.co.uk/programmes/b047qhc2

ü Do: Review the Museum of English Rural Life’s Object Handling at Home post. 

https://merl.reading.ac.uk/news-and-views/2020/08/object-handling-at-home-shoes/ To 

follow this handling from home activity you’ll need to examine the footwear in your 

house. This could be yours, or it might belong to another member of your household. 

Remember to ask permission and to wash your hands after handling footwear! We’ll be 

using your own boots and shoes to help us think about how WLA footwear was made, 

what it might have been like to wear or work in, and to reveal a few more secrets about 

life as a land girl. Follow along with the post or chose a different item, a toy, heirloom, 

piece of jewelry, etc. and find out as much as you can using the techniques we’ve 

discussed.

More on studying 
this subject
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