
Risk Factors
For a Potential Speech-Language Impairment in Bilingual Students

Some

Difficulty learning 
both languages. 

(Kohnert, 2010; Hakansson, 2003)

Difficulty 
transferring taught 

skills within an
ac4vity and to 
new lessons. 

(Lidz & Peña, 1996; Peña et al., 
2001)

Difficulty with skills 
across different 

settings (small group, 
large group, 

academic, social, 
school, home).
(Peña et al., 2001)

Family history 
of language 

disorders 
and/or learning 

disabilities. 
(Kohnert, et al., 2020)

Patterns of 
atypical errors 

for an CLDL 
found in both 

languages.
(Bedore & Peña, 2008)

*Effort refers to the amount of support the educator provides 
during a learning experience. This effort can be described as 

“extreme”, “high”, ‘medium”, or “minimal.”

*Modifiability is the degree to which the child is able to learn 
from intervention.

Limited 
change after 
short-term 

intervention. 
(Peña et al. 2001)

Require repeated 
exposure to 

concepts when 
compared to peers.

(Gray, 2003)

Significant effort* 
from educator 
when eliciFng 

learning compared 
to peers.

(Lidz & Peña, 1996; Peña et al. 
1992; Peña, Iglesias, Lidz, 2001)

Low 
modifiability* 

when compared 
to typically 

developing peers.
(Lidz & Peña, 1996; Peña et al. 

1992; Peña et al., 2001)

Parents concern 
with the child’s 

language 
development 

and use.
(Kohnert, 2010)



Risk Factor Yes No
Does the student have difficulty learning and using both languages?

Does the student demonstrate patterns of atypical errors for an English 
Language Learner in both languages?
Does the student have family history of language disorders and/or learning 
disabilities?
Are the student’s parents concerned with their language development and 
use?
Does it require significant effort/support from the educator to elicit learning 
when compared to peers?

Circle the amount of effort typically needed to help this student learn:
Extreme ----- High ----- Medium ----- Minimal

Has the student demonstrated limited change after short-term intervention?

Does the student require repeated exposure to concepts in order to achieve 
understanding and retention when compared to peers?
Does the student have difficulty transferring taught skills within an activity 
and to new lessons?
Does the student have difficulty with the skills across different settings (small 
group, large group, formal/academic, informal/social, school, home)?
Does the student demonstrate low modifiability when compared to typically 
developing peers?

Modifiability is the degree to which the child is able to learn from intervention. Low modifiability would describe a child 
who has difficulty learning and retaining new skills when provided information through different modalities.

Total:

The higher the total # in the yes column, the more likely the student may benefit from a thorough 
evaluation to better understand their areas of strength and areas of need. /10 /10

Student’s name: ___________________
Teacher’s name: ___________________
Grade level: _______________________
Date: ____________________________

Risk Factors
For a Potential Speech-Language Impairment in Bilingual Students

Direc&ons: Please check “yes/no” as you answer each ques&on.



Please note that these are some, not ALL, risk factors that educators can 
consider when working with Culturally and Linguis&cally Diverse Learners. 

Please read the following ar&cles to further understand the topic. 
Don’t hesitate to reach out at speak@laleotherapy.com with any 

ques&ons, comments, or concerns.
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