
How can schools respond to loss and rebuild life for our communities post pandemic? 
 

There are many matters to consider when planning and preparing the return to school for students and the wider school community. As well as the overriding need to ensure 
the safety of students and staff, there is a growing recognition of the psychological impact of Covid-19 and the wellbeing of children and adults. It is important that wellbeing 
forms the foundation of any approach to reopening schools. On this firm foundation, future learning will stand. 
 
This document has been heavily informed by Professor Barry Carpenter’s thinking regarding a ‘recovery curriculum’ which forms a central part of our approach. This toolkit is 
meant to generate productive conversations and help shape a bolder vision of education when responding to what has been lost during lockdown and how best to rebuild and 
renew learning for the communities we serve.  
 
It’s intention is to act as a living document within your organisation - one that is returned to and reflected upon as time moves on. It should help shape a return that is 
responsive to the needs of your school community. It also recognises that profound change may be needed, not only to our daily practices but to the very purpose of the 
education we provide.  

 Kiran Mahil and Hannah Dalton, School Leaders, London. 
 

 
What has been lost? According to Professor Carpenter, ‘the current thread that runs through the current lived experiences of our children is one of loss.’ He identifies 5 losses,                             
which he believes will cause a rapid erosion of the mental health state of our children. We consider these losses to involve the following:  
 
Routine: such as the start of the school day, the ritual of packing a bag, travelling to school, arriving at your classroom, the 5 day week.  
Structure: such as when and how you learn, when to eat, when to sleep.  
Friendship and Social Interaction: such as being together, identity affirmation, a sense of belonging, the everyday use of language.  
Opportunity: such as the powerful knowledge that schools can impart, experiences that take students beyond their status quo, skills and networks to access the next phase of                           
education.  
Freedom: such as the time and space to be themselves, the sense of control.  
 
In response to the loss our young people are experiencing, Dr Carpenter identifies 5 levers of recovery - relationships, community, transparent curriculum, metacognition and                        
space. These have shaped the questions we ask and possible examples schools may wish to adopt when designing and delivering a holistic return which addresses the multiple                           
needs of the school community. We believe the biggest loss in the end, is if we come out of the other side of this unchanged at all. There can be no return to ‘business as usual’.                                    
We all should play our part in building back better.  
 
The toolkit is split into three sections to enable you to bring it to life in your setting. The first column ‘Reset’ would fall mainly under the remit of Operational Managers, so that new                                  
structures around safety and routines for following new hygiene measures can be adopted. The second column ‘Recover’ would probably be given to pastoral leaders or anyone                          
who has responsibility for PSHE / Well-Being, Social & Emotional Learning - the unseen curriculum. The final column ‘Rebuild’ can be used to work with Heads of Department                            
around issues of curriculum or teaching and learning. The easiest way to create a coherent whole is to think about who will lead in these areas so everyone can contribute to ‘the                                
new normal’. The roadmap is also split horizontally into three tiers. Tier 1 must be a universal offer made to all students and staff. Tier 2 is for those who might need more                                 
bespoke support - but their needs can be managed within school. Tier 3 is for those students or staff who may need bespoke support from outside agencies because their needs                              
cannot be met within the school over a longer period of time.  
 
 

https://www.ssatuk.co.uk/blog/a-recovery-curriculum-loss-and-life-for-our-children-and-schools-post-pandemic/


 
ALL Students and staff 
will need some holistic 
recovery.  

RESET for SAFETY 
 
 Routine, Structure 

RECOVER for WELLBEING 
 
Friendship and Social Interaction  

REBUILD for LEARNING  
 
Opportunity, Freedom 

 
 
 
 

 
 

Questions 

 
1. What logistical concerns need to be 

addressed to maintain safe social distancing? 
And what does this look like for all subjects? 
i.e practical subjects where learning space is 
not ‘defined’ by desks. 

 
2. What new procedures might we need to carry 

out effective medical attention to 
staff/students? 

 
3. What new routines will we have to practise? 

 
 

4. What visual illustrations could we add around 
the school to reinforce new habits? 

 
5. How do we communicate with staff and 

students?  
 

6. How can we encourage a feeling of safety 
amongst staff, students and parents? 

 
7. Are there any new roles needed now to 

accommodate safety procedures? 
 

8. How do we go about establishing 
expectations of school life with students? 

 
9. What are effective ways to manage 

‘unstructured’ time (break/lunch) in schools? 
 

10. What adjustments do we need to make 
to ensure students have some physical 
freedom and space for expression?  

1.How do we know what staff and students are 
feeling and their welfare? 

 
2.How do we use the information we gather about 

how people are feeling and their welfare?  
 

3.How are parents’/carers’ views/concerns included 
in informing what will happen upon return? 

 
4.In what ways can we recover the relationships 

we’ve built with students and their families? 
  

5.In what ways can we support students to recover 
relationships with their peers?  

 
6.How do we maintain a sense of community or 

cohesion with those who are in school and still at 
home? 

 
7.What pedagogical frameworks will facilitate 

teaching with compassion? 
 

8.How will we celebrate together? 
 
9.How can we foster strong collaborative teams 

amongst staff from a distance? 
 
10. How can we best support staff to manage 

any trauma experienced by students and staff? 
Do we have robust policies and training in place? 

1. How do we create and use a shared 
language that heals the sense of ‘lost’ time 
and knowledge?  

 
2. How do we coordinate work for students 

who are still learning remotely and students 
on site? 

 
3. What training will be required for staff 

engaged in online or distance teaching? 
 

4. How do we make the skills for learning in a 
school environment explicit to our students? 

 
5. How can we enhance collaborative and 

dialogic curricula and pedagogies on return?  
 
6. What need is there for an 

alternative/transition curriculum? 
 

7. How do we assess where students are and 
what they understand in school and 
remotely? 

 
8. How do we recognise and reward the 

learning that has taken place during 
lockdown? Is there a way this can be 
‘validated’ in some way? 

 
9. What can effective and meaningful extra 

curricular provision look like?  
 
10. How do we keep the lockdown 

innovation that is good for learning?  
 

 
 



Examples ● New guidelines for social distancing, stickers 
on the floor, new signage, sanitiser for each 
classroom, outside assemblies.  

 

● Creative use of outside space to allow 
students to feel close at a distance. 

 

● Communicate clearly with students and     
parents/carers about what the focus of the       
initial weeks back at school will be. Informal,        
as well as formal communication may be       
appreciated, such as recorded videos to      
children and young people showing what      
school will look like on their return.  

 

● Update behaviour policy with a coronavirus      
addendum.  

 

● Use the values of the school (which students        
and staff will be familiar) to communicate new        
processes and procedures. 

 

● Give each rule and expectation a name, so        
they're easier for students to understand and       
remember. This could be as simple as the        
'2-metre rule' so that students remember to       
keep their distance from each other and staff. 

 

● Use the 'now and next' approach to guide        
each class when they come back. Encourage       
teachers to slowly reveal activities to students       
in chunks, rather than overwhelm them with a        
daily or weekly timetable initially.  

 
● Start each day with a carefully planned       

activity which builds familiarity and safety.      
Focus on activities that will rebuild trust and        
relationships between students and staff.  

● Record and respond to wellbeing data. Good       
examples to collate information about how young       
people are feeling include: the     
Warwick-Edinburgh Mental Health Scale, and     
CAMH’s The Strengths and Difficulties     
questionnaire.  

 
● Co-create a Charter for Learning - new routines        

and boundaries can be discussed and agreed to        
provide reassurance to allow children to process       
the importance of new regulations.  

 
● Wellbeing risk assessment for staff. 

  
● Modelling optimism and encouraging students to      

see the strengths and coping skills they have.        
Encouraging them to notice acts of courage and        
kindness will help develop a sense of personal        
efficacy for the future.  

 
● Developing activities/lessons that focus    

specifically on friendship, emotions, and     
recovering from loss.  

 
● Talk as the preferred pedagogy - assessments       

that get students to express their thought       
processes while doing a particular task and/or       
creating a culture where students are encouraged       
to talk about their feelings.  

 
● Whole school (online) training about how to       

answer questions students are likely to raise.  
 

● Whole school training on trauma management.      
Elevate child protection procedures and ensure      
existing policies take into account the changed       
landscape.  

 
 
 

● Remove the immediate pressure of 
‘catching-up’ on curriculum knowledge and 
instead think about a curriculum that enables 
children and staff to feel safe and secure in a 
school context and re-engages students in 
learning.  

 
● Support the movement to decolonise the 

curriculum and create space for anti-racist 
learning.  

 
● Curriculum delivered as a rolling programme, 

or for extended or repeated phases, to 
accommodate a graduated return of students. 

 
● The purpose and practice of assessments 

may need to change in light of school based 
priorities.  

 
● Teachers are encouraged to make all 

expectations clear, break tasks down to 
subsets and provide supportive and clear 
feedback during and after each subtask. 

 
● Acknowledge successes and provide explicit 

feedback on what has been achieved. 
 
● Teachers should verbalise their 

metacognitive thinking (‘What do I know 
about problems like this? What ways of 
solving them have I used before?’) as they 
approach and work through a task.  

 
● Issues of performance review suspended  

 
● Set time aside for teachers to build on their 

bank of recorded lessons. As these could 
provide a useful learning resource for absent 
students/cover lessons in the future.  

 

 
 
 



 
SOME students and 
staff receive focussed 
school based 
interventions, 
personalised to their 
needs. 

RESET for SAFETY 
 
 Routine, Structure 

RECOVER for WELLBEING 
 
Friendship and Social Interaction  

REBUILD for LEARNING 
 
Opportunity, Freedom 

 
 
 
 
 
 
 
 

 
 
 
 

Questions 

 
1. In light of what we know about the 

disparities in the risk and outcomes of 
Covid-19, what implications does that 
have for our students and staff-  - with 
particular reference to BAME staff?  

 
2. Are there staff/students who cannot return 

for a lengthy period of time?  
 

3. What can be done to enable staff to work 
flexibly? 

 
4. How do we train staff in new roles or 

procedures on a rolling basis? 
 

5. What if some students are unable to 
adhere to the new routines for safety?  

 

1.How can schools identify students and families 
who may require more support at this time? 

 
2.How are parents’ views/concerns included in 

informing what will happen upon return? 
 

3.Have there been bereavements within the school 
community? How can you find out? How will you 
provide support around this? 

 
4.How will we support staff who have experienced 

bereavement or other trauma?  
 

5.How do we support staff who have substantial or 
increased caring responsibilities? 

1. How do we effectively identify learners who 
have fallen behind and what is the response?  

 
2. Are there any additional services the school 

can draw upon to help close the knowledge 
gaps?  

 
3. In what ways can motivation and aspiration 

levels be increased for ‘disengaged’ learners? 
  

4. How can we equip students to support their 
peers?  

 
5. How can we use student experiences of this 

global shift to help develop their ability to learn 
independently?  

Examples  
● One to one support around routines. 
● Support with sleep routines. 
● Meet with family to explore issues and 

agree targets to work on. 
 
● Flexible start/finish times. 
● Working from home in non-contact 

periods if possible. 
● All staff meetings to be conducted online.  
 

● Offer Art / Music therapy sessions.  
● Use of garden/green space to help with the 

healing process.  
● Create safe space for students who are feeling 

anxious to withdraw to.  
● Encourage children and young people to share 

their stories about ways in which their 
community helped each other.  

● Have more than one caring adult in the room to 
be available for additional support or work with 
children and young people in small groups.  

● Have a bereavement policy in place.  
● Taxi/liftshare budget for those reliant on public 

transport.  
 

● Use solution focused conversations to find out 
about these. (Asking with interest, ‘what are 
you good at? And what else?’ and if possible 
deepening the conversation ‘When you are at 
your best what are you pleased and proud to 
notice about yourself? What does this tell you 
about what you might be capable of?’)  

● School based mentoring to develop students’ 
metacognitive knowledge of how they 
learn—their knowledge of themselves as a 
learner, of strategies, and of tasks—is an 
effective way of improving pupil outcomes. 

● Provide a place to calm down such as a 
‘peaceful corner’, where children or young 
people take time out in a quiet place to regain 
composure and reduce stimulation. 

 
 



 
 

A FEW members of 
the school community 
may need a longer and 
deeper recovery 
period. This would be 
facilitated by multi 
agency support. 

RESET for SAFETY 
 
 Routine, Structure 

RECOVER for WELLBEING 
 
Friendship and Social Interaction  

REBUILD for LEARNING 
 
Opportunity, Freedom 

 
 
 
 
 
 
 
 
 

 
 
 

Questions 

 
1.In light of what we know about the disparities in 

the risk and outcomes of Covid-19, what 
implications does that have for our student and 
staff base - with particular reference to BAME 
staff?  

 
2.Are there staff/students who cannot return for a 

lengthy period of time? How will they be kept in 
the loop and supported? 

 
3.Who will have overview/responsibility for 

students who are not on site?  

1.How will we know when a young person’s 
mental health has become a barrier to them 
being able to function?  

 
2.How do we gather parent experience and 

views on supporting their child? 
 

3.Do we have knowledge of and links with 
external organisations who can provide 
expertise and support for students and staff? 

 
4.What are the best ways to ensure information 

exchange with multi agency partners?  
  

5. In what ways can motivation and aspiration 
levels be increased for ‘disengaged’ learners?  

1.How do we effectively identify learners who 
have fallen behind?  

 
2.How do we discuss ‘catching up’ with students? 

Are we building their confidence whilst talking to 
them? 

 
3.How do we respond to learners who have fallen 

significantly behind?  
 

4.Are there any additional services the school can 
draw upon to help close the knowledge gaps?  

 
5.How can we use student experience of this 

global shift to help them identify their strengths?  

Examples ● Phased reintroduction for students who need 
time to adjust.  
 

● Maintain small group teaching for a longer 
period if required.  
 

● Allocate a precise part of the school where 
for the student to be based.  

● Offered counselling from CAMHS/ PlacetoBe. 
 

● For families: Family conferencing. 
 

● Regular check ins with staff who are struggling 
and signposting to other services if required.  

 
● Training and information sharing about 

vulnerable students.  
 

● Consider workload reduction / phased 
reintegration to face to face contact.  

● Focus on what has been learnt and build on 
that - asset based approach.  

● The strategy of ‘Stop, Think, Do’ is a good 
mantra for teachers. Stop and think about what 
the behaviour might be communicating, were 
these patterns of behaviour evident previously 
or could they be a reaction to recent events and 
a result of painful memories being stirred up? 

● Respond calmly and clearly. These children and 
young people need to be aware that their 
behaviour has consequences however they 
require patient teaching, reminders and clear 
boundaries and expectations that are 
repeatedly explained in different ways and 
enforced consistently.  

● Respond to the underlying emotions rather than 
the behaviour.  

 


