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Curriculum Brief 
 

A full review of the revised documents themselves is necessary in order to grasp the full 
extent of revisions; however, the following lines give a flavour of some of the key changes 
made within each subject: 
 
Art and Design 
Working sustainably as well as creatively requires awareness of the provenance of materials and 
their safe disposal. Art can interpret ideas from other areas of the curriculum and include community 
collaboration. A diversity of artists including indigenous perspectives are researched, often 
highlighting sustainability issues.  

Citizenship 
Citizenly engagement is advocated including approaches such as action competence that support 
student-led investigations leading to action in support of a positive future. Rights and responsibilities 
at individual and corporate level are also highlighted. 

Design Technology 
Sustainability is considered at all stages of the design process, the circular economy is emphasised 
as is the need to involve end-users in the design process. Cooking takes account of the impact of 
different foodstuffs. Existing links to Mathematics and Science are expanded to other subjects.  

English 
We emphasise the role of criticality more directly; stories and poetry are a lens for critiquing society 
and we recommend that teachers seek authors who present a diversity of perspectives and address 
the root causes of inequality and ecological destruction. Specific revisions include authentic letter-
writing tasks such as to decision-makers and speaking skills that include expressing one’s own 
feelings.   

Geography 
This acknowledges the accelerating nature of climate change and biodiversity loss; creative 
expression is included to support emotional responses. A significant change is that the labels 
‘physical’ and ‘human’ geography have been removed; this is because they reinforce an artificial 
separation between human activity and the rest of the natural world. 
 
History 
Human-environment interactions are among the historical themes suggested under Key Stage 3 
while at KS4, all thematic should studies should include an environmental perspective. Indigenous 
perspectives on Europe’s colonial past and issues of land ownership and power relations are 
included, as is the Anthropocene. 
 
PSHE  
Here we advocate for safe and effective teaching that will support students to reflect upon values 
and feelings related to the environment and climate and develop their autonomy to make decisions 
and contribute to positive action both as an individual and as a member of a community. 
 
Religious Studies 
The spiritual and moral dimensions of human-nature connectedness are explored from the 
perspectives of institutional religions, indigenous religions, personal spiritualities and secular ethical 
positions to understand the importance of their impact on the physical and psychological well-being 
of communities and individuals. 

 



 

Science 
The knowledge within Science is interconnected more effectively with the wider curriculum and 
students’ lives. As well as understanding processes, we focus on the practical implications of these 
including the effects on – and of – our actions. Scientific methods of enquiry are understood in 
relation to values and alternative ways of knowing are critiqued.  

 
The current D&T curriculum includes an appendix in which links are shown with specific 
aspects of Mathematics and Science. We felt this was a useful way of conveying potential 
connections right across the curriculum and so we have added similar appendices to all 
subjects. It should be noted that these do not reflect recommendations from subject 
specialists, rather they are simply suggestions that often became apparent only by working 
across multiple subjects in a concentrated period; as such they appear in square brackets.  

  



 

 
The content for art and design GCSEs 

 
Introduction 

1. The GCSE subject content sets out the knowledge, understanding and skills common 
to all GCSE specifications in a given subject. Together with the assessment objectives it 
provides the framework within which awarding organisations create the detail of their 
specifications, so ensuring progression from key stage 3 national curriculum requirements 
and the possibilities for development into A level. 

 

Subject aims and learning outcomes 
2. GCSE specifications in art and design must encourage students to: 

 
• actively engage in the creative process of art, craft and design in order to 

develop as effective and independent learners, and as critical and reflective 
thinkers with enquiring minds 

• develop creative, imaginative interrelated and intuitive capabilities when 
exploring and making images, artefacts and products 

• become confident in taking risks and learn from experience when exploring and 
experimenting with ideas, processes, media, materials and techniques while 
remaining mindful of the potential harms of different materials (eg acrylic 
paint) 

• develop critical understanding through investigative, analytical, experimental, 
practical, collaborative, technical and expressive skills 

• develop and refine ideas and proposals, personal outcomes or solutions and 
personal expression with increasing independence  

• acquire and develop technical skills through working with a broad range of 
media, materials, techniques, processes and technologies with purpose and 
intent while being mindful of their wider impact develop knowledge and 
understanding of art, craft and design in historical and contemporary contexts, 
societies and cultures including the role of indigenous cultures and peoples 

• develop an awareness of the different roles and individual work practices 
including indigenous practices evident in the production of art, craft and 
design in the creative and cultural industries 

• develop and demonstrate an awareness of the purposes, intentions, functions and 
wider impacts of art, craft and design in a variety of contexts and as appropriate to 
students’ own work 

• demonstrate safe working practices in art, craft and design including how to create 
work with responsibly-sourced materials



 

Subject content 
3. GCSE specifications in art and design must require students to learn through 
practical experience and demonstrate knowledge and understanding of sources that 
inform their creative intentions. Intentions should be realised through purposeful 
engagement with visual language1, visual concepts, media, materials and the application 
of appropriate techniques and working methods. 

 
4. GCSE specifications in art and design must require students to develop and apply 
relevant subject-specific skills in order to use visual language to communicate personal 
ideas, meanings and responses. 

 
5. GCSE specifications in art and design must require students, over time, to reflect 
critically upon their creative journey, and its effectiveness in relation to the realisation of 
personal intentions. 

 
6. Students can work entirely in digital media or entirely in non-digital media, or in a 
mixture of both, provided the aims and assessment objectives are met. 

 
Knowledge and understanding 

7. GCSE specifications in art and design must require students to demonstrate the 
knowledge and understanding listed below through practical application of skills to realise 
personal intentions relevant to their chosen title(s) and related area(s) of study. 

 
8. GCSE specifications in art and design must require students to know and 
understand how sources inspire the development of ideas. For example, drawing on: 

 
• the work and approaches of artists, craftspeople or designers from 

contemporary and/or historical contexts, periods, societies and 
cultures 

• contemporary and/or historical environments, situations or issues including 
gender and colonisation.  

• other relevant sources researched by the student in the chosen qualification 
title and area(s) of study including links to other areas of the curriculum 

• the ways in which meanings, ideas and intentions can be communicated that 
transcends disciplinary and cultural boundaries through visual and tactile 
language, using formal elements, including: 

• colour 

• line 

• form 

1 Visual language in this document is defined as including formal elements, media, materials, tools, processes and 
technology as well as various methods of communication other than visual such as tactile and sensory



 

• tone 

• texture 

• the characteristics, properties, origins, effects and wider impact of using 
different media, materials, techniques and processes (including the circular 
economy), and the ways in which they can be used in relation to students’ own 
creative intentions and chosen area(s) of study as well as the impact on the 
environment. 

• the different purposes, intentions and functions of art, craft and design in a 
variety of contexts, including enhancing wellbeing and addressing 
local and global issues and community collaboration, as appropriate 
to students’ own work 

Skills 

9. All students engaging with GCSE art and design specifications must demonstrate 
the ability to: 

 
• develop their ideas through investigations informed by selecting and critically 

analysing sources 

• apply a critical understanding of relevant practices and processes 
(design thinking) in the creative and cultural industries to their work 

• refine their ideas as work progresses through experimenting with media, 
materials, techniques and processes 

• record their ideas, observations, insights and independent judgements, visually 
and through written annotation, using appropriate specialist vocabulary, as work 
progresses 

• use visual language critically as appropriate to their own creative intentions and 
chosen area(s) of study through effective, safe and responsible use of: 

• media 

• materials 

• techniques 

• processes 

• technologies 

• use drawing skills for different needs and purposes, appropriate to the 
context2 

• realise personal intentions through the sustained application of the 
creative process 

2 All Students must use drawing to support the development process within each chosen area of study. 
Students are not required to demonstrate technical mastery of drawing skills unless this is relevant to their 
area of study.



 

Qualification titles 

10. GCSE specifications in art and design must require students to develop and apply 
the knowledge, understanding and skills (set out in sections 8 and 9 above) in ways 
relevant to the recognised progression routes for the subject. To ensure transparency for 
end users, separate GCSE art and design qualification titles must be used which 
correspond to these routes. 

 
11. The approved list of GCSE art and design qualification titles are: 

 
• art and design (art, craft and design) 

• art and design (fine art) 

• art and design (graphic communication) 

• art and design (textile design) 

• art and design (three-dimensional design) 

• art and design (photography) 

• art and design (critical and contextual studies) 

 
12. Awarding organisations offering GCSEs in art and design must provide students a 
choice of at least three titles. This must include the qualification title ‘Art, craft and 
design’, which is the broad course of study, and to ensure students have access to this, 
awarding organisations must offer at least two other qualification titles from the above list. 

 
13. Each title will be recognised as a distinct art and design GCSE qualification, and 
must use the titling conventions specified above on all relevant documentation. 

 
Titles and areas of study 

14. The GCSE specifications for art and design developed by the awarding bodies 
must ensure that the knowledge, skills and understanding detailed in sections 8 and 9 
(above) are clearly focused to be relevant to each title and the areas of study within each 
title. 

 
15. For each title, the list of areas of study must be included in specifications. 
Awarding organisations may include further areas of study as long as they are of 
comparable breadth and depth to those listed and are clearly relevant to the title. 

 
16. Work for assessment produced by students may include aspects of more than one 
of the areas of study within each title.



 

Art, craft and design 
 
17. This title is designed to promote learning across a variety of experiences and 
through various processes, tools, techniques, materials and resources to generate 
different kinds of evidence of working and outcomes. The emphasis is on an increased 
breadth of approach commensurate in demand with the other titles. This title offers 
flexibility in content and approach and the opportunity to explore and create work 
associated with areas of study from at least two titles listed below. 

 
18. Students must explore practical and relevant critical and contextual sources such 
as the work of historical and contemporary artists, craftspeople and designers and the 
different purposes, intentions and functions of art, craft and design as appropriate to their 
own work. 

 
19. Specifications must require students to demonstrate the ability to realise creative 
intentions relevant to areas of study drawn from at least two of the following titles: 

 
• Fine art 

• Graphic communication 

• Textile design 

• Three-dimensional design 

• Photography 

• Critical and contextual studies 

20. For art, craft and design, specifications must require students to demonstrate the 
knowledge, skills and understanding set out in paragraphs 8 and 9 through areas of 
study relevant to their chosen titles. 

 
Fine art 

 
21. This title is defined here as that aspect of art, craft and design where work is 
developed primarily for aesthetic, intellectual or purely conceptual purposes rather than 
purposes that have a necessarily practical function. 

 
22. Students must explore practical and relevant critical and contextual sources such 
as the work of historical and contemporary fine artists and the different purposes, 
intentions and functions of fine art as appropriate to their own work. 

 
23. Students must demonstrate the ability to work creatively and sustainably with 
processes and techniques appropriate to the chosen area study such as: painting 
(various media); drawing (various media); printing (e.g. screen printing; etching; aquatint; 
lithography; block printing); stencils; carving; modelling; constructing; mosaic; mobiles; 
environmental art; graffito; kinetic media; light based media; digital media; mixed media.



 

24. Specifications offering this title must require students to demonstrate the 
knowledge, skills and understanding set out in paragraphs 8 and 9 through areas of 
study relevant to their chosen title. Areas of study include: 

 
• Drawing 

• Installation 

• Lens-/Light-based media 

• Mixed media 

• Land art 

• Printing 

• Painting 

• Sculpture 

25. Work is not limited to one area of study. 
 

Graphic communication 
 
26. This title is defined here as the process of creating primarily visual material to 
convey information, ideas and emotions through the use of graphic elements such as 
colour, icons, images, typography and photographs. 

 
27. Students must explore practical and relevant critical and contextual sources such 
as the work of historical and contemporary graphic designers and the different purposes, 
intentions and functions of graphic communication as appropriate to their own work. 

 
28. Students must demonstrate the ability to work creatively and sustainably with 
processes and techniques appropriate to the chosen area study such as: computer 
aided design; web design, apps and games; letterforms; typography; drawing; book 
illustration; print; photography and package design. 

 
29. Specifications offering this title must require students to demonstrate the 
knowledge, skills and understanding set out in paragraphs 8 and 9 through areas of 
study relevant to their chosen title. Areas of study include: 

 
• Advertising 

• Communication Graphics 

• Design for Print 

• Illustration 

• Interactive Design (including web, app and game) 

• Multi-media 

• Package Design



 

• Signage 

• Typography 

30. Work is not limited to one area of study. 
 

Textile design 
 
31. This title is defined here as the creation of designs and products for woven, 
knitted, stitched or printed fabrics and involves an understanding of fibres, yarns and 
fabrics. 

 
32. Students must explore practical and relevant critical and contextual sources such 
as the work of historical and contemporary textile designers and makers, as well as the 
different purposes, intentions and functions of textile design as appropriate to their own 
work. 

 
33. Students must demonstrate the ability to work creatively and sustainably with 
processes and techniques appropriate to the chosen area study such as: weaving, 
surface printing (block, screen or digital), pattern making, pattern cutting, embroidery 
(machine or hand), knitting, batik, appliqué and collage. 

 
34. Specifications offering this title must require students to demonstrate the 
knowledge, skills and understanding set out in paragraphs 8 and 9 through areas of 
study relevant to their chosen title. Areas of study include: 

 
• Constructed textiles 

• Digital Textiles 

• Dyed fabrics 

• Printed fabrics 

• Fashion design 

• Installed Textiles 

• Soft furnishings 

• Stitched and/or embellished textiles 

35. Work is not limited to one area of study. 
 

Three-dimensional design 
 
36. This title is defined here as the design, prototyping and modelling or making of 
primarily functional and aesthetic consumer products, objects, and environments. 

 
37. Students must explore practical and relevant critical and contextual sources such 
as the work of historical and contemporary three-dimensional designers and makers, as



 

well as the different purposes, intentions and functions of three-dimensional design as 
appropriate to their own work. 

 
38. Students must demonstrate the ability to work creatively and sustainably with 
processes and techniques appropriate to the chosen area study such as: computer-aided 
design, model- making; prototyping; constructing; assembling. An understanding of the 
relationship between form and function is essential. 

 
39. Specifications offering this title must require students to demonstrate the 
knowledge, skills and understanding set out in paragraphs 8 and 9 through areas of 
study relevant to their chosen title. Areas of study include: 

 
• Architectural design 

• Interior design 

• Product design 

• Exhibition design 

• Environmental/landscape design 

• Sculpture 

• Design for theatre, film and television 

• Jewellery and body adornment 

• Ceramics 

40. Work is not limited to one area of study. 
 
Photography 

 
41. This title is defined here as the practice of creating durable static or moving 
images by recording light with light-sensitive materials such as photographic film or 
digitally by means of an image sensor. 

 
42. Students must explore practical and relevant critical and contextual sources such 
as the work of historical and contemporary photographers and the different purposes, 
intentions and functions of photography as appropriate to their own work. 

 
43. Students must demonstrate the ability to work creatively and sustainably with 
processes and techniques appropriate to the chosen area study such as: photograms; 
pin hole cameras; film (chemical) processes; digital processes; time-lapse photography; 
stop-frame animation; installation; film; video; animation; photomontage; digital 
manipulation of images. 

 
44. Specifications offering this title must require students to demonstrate the 
knowledge, skills and understanding set out in paragraphs 8 and 9 through areas of 
study relevant to their chosen title. Areas of study include:



 

• Documentary photography 

• Photo-journalism 

• Studio photography 

• Location photography 

• Experimental imagery 

• Installation 

• Moving image: film, video and animation. 
45. Work is not limited to one area of study. 

 
Critical and contextual studies 

 
46. This title is defined here as the critical analysis, interpretation and reflective 
appraisal from a contemporary perspective of the work of artists, craftspeople and 
designers. 

47. Students must demonstrate the ability to analyse critically, and interpret the work 
of artists, craftspeople and designers taking into account the context (e.g. historical, 
cultural, social, economic, political) of their production in order to understand meanings, 
purposes, relationships and influences. Students must choose appropriate methods and 
media to communicate their responses and to demonstrate their knowledge and 
understanding of their chosen area of study. 

 
48. Students must demonstrate the ability to work creatively and sustainably 
with processes and techniques appropriate to the chosen area study. 

49. Specifications offering this title must require students to demonstrate the 
knowledge, skills and understanding set out in paragraphs 8 and 9 through areas of 
study relevant to their chosen title. Areas of study include: 

• Artists, craftspeople and designers 

• Genres 

• Movements 

• Themes, concepts and ideas in art, craft and design 

• Contemporary art, craft and design 

• Popular culture 

• The human form 

• Still life 

• Designed objects 

• Landscape 

• Natural forms 
50. Work is not limited to one area of study.



 

Appendix 1 
 
[Links to other curriculum areas] 
Students should be aware of how design and technology links to issues covered in 
other parts of the curriculum, for example: 

 
Table 1 (illustrative examples only) 

 
Ref        Knowledge and skills 

requirements 
Examples of Art application 

1 Geography 
a Resources and their sustainable 

use 
Balancing creativity a sustainability by 
developing knowledge of materials and to 
build the research skills necessary to 
understand the life cycle of materials. 

 b Use creative/cultural media, e.g. 
fine art, music, dance or drama, 
either individually or in 
collaboration with others, to 
explore and interpret 
geographical information, 
concepts, relationships and/or 
issues 

Draw inspiration from subject areas to 
build deep transdisciplinary links, 
enabling   from other subjects to manifest 
and be expressed through Art. 

2 History  

a The relationship between 
people and their 
environment through the 
study of a particular site 
in its historical context 

Deepen understanding of how sources 
inspire the development of ideas by 
exploring the different purposes, 
intentions and functions of art in a variety 
of contexts, including enhancing 
wellbeing and addressing local and global 
issues and community collaboration. 

b One thematic study involving the 
study of people and their 
environments, events and 
developments drawn from all 
three eras defined above. It 
should also draw on earlier 
times, reaching back to at least 
to the Stone Age. This unit offers 
an ideal opportunity to consider 
the connections between the 
past, present and future, by 
focusing on a theme which has 
resonance for us today, such as 
migration, energy or food.    
 

 

Explore the role of Art in sharing an 
understanding of different historical 
backgrounds and time periods. 



 

3 Design & technology  

a Demonstrate an ability to write a 
design brief and specifications 
from their own and others’ 
considerations of human and 
nonhuman needs, wants, 
interests and environmental 
considerations 
 

Become confident in taking risks and 
learn from experience when exploring and 
experimenting while remaining mindful of 
the potential harms of different materials  

 4 Science  
a Life cycle assessment and 

recycling to assess 
environmental impacts 
associated with all the stages of 
a product's life 

Understanding product life cycles, 
enabling informed and justifiable choices 
of resource selection and how they can be 
utilised within the context of a circular 
economy. 

b The viability of recycling of 
certain materials, identifying the 
potential for materials to enter 
the circular economy and other 
materials as substitutes such as 
seaweed and fungal mycelium 
instead of plastics 
 

the characteristics, properties, origins, 
effects and wider impact of using 
different media, materials, techniques 
and processes (including the circular 
economy), and the ways in which they 
can be used in relation to students’ own 
creative intentions and chosen area(s) of 
study as well as the impact on the 
environment. 
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Curriculum Brief 

 
A full review of the revised documents themselves is necessary in order to grasp the full extent of 
revisions; however, the following lines give a flavour of some of the key changes made within each 
subject. The subjects are listed in alphabetical order: 
 

Design Technology 
Sustainability is considered at all stages of the design process, the circular economy is 
emphasised, as is the need to involve end-users in the design process. Cooking takes 
account of the impact of different foodstuffs. Existing links to Mathematics and Science are 
expanded to other subjects.  

Art and Design 
Working sustainably as well as creatively requires awareness of the provenance of 
materials and their safe disposal. Art can interpret ideas from other areas of the curriculum 
and include community collaboration. A diversity of artists including indigenous perspectives 
are researched, often highlighting sustainability issues.  

Citizenship 
Citizenly engagement is advocated including approaches such as action competence that 
support student-led investigations leading to action in support of a positive future. Rights 
and responsibilities at individual and corporate level are also highlighted. 

English 
We emphasise the role of criticality more directly; stories and poetry are a lens for critiquing 
society and we recommend that teachers seek authors who present a diversity of 
perspectives and address the root causes of inequality and ecological destruction.  
Alongside that English Literature has the potential to connect people and groups of people 
through providing a means for vicarious experience which can lead to the development of 
empathy. Specific revisions include authentic letter-writing tasks such as to decision-makers 
and speaking skills that include expressing one’s own feelings.   

Geography 
This acknowledges the accelerating nature of climate change and biodiversity loss; creative 
expression is included to support the healthy articulation of emotional responses. A 
significant change is that the labels ‘physical’ and ‘human’ geography have been removed; 
this is because they reinforce an artificial separation between human activity and the rest of 
the natural world.  

History 
Human-environment interactions are among the historical themes suggested under Key 
Stage 3 while at Key Stage 4, all thematic studies should include an environmental 
perspective. Indigenous perspectives on Europe’s colonial past and issues of land 
ownership and power relations are included, as is the Anthropocene.  
 
PSHE  
Here we advocate for safe and effective teaching that will support students to reflect upon 
values and feelings related to the environment and climate and develop their autonomy to 
make decisions and contribute to positive action both as an individual and as a member of a 
community. 



 

Religious Studies 
The spiritual and moral dimensions of human-nature connectedness are explored from the 
perspectives of institutional religions, indigenous religions, personal spiritualities and secular 
ethical positions to understand the importance of their impact on the physical and 
psychological well-being of communities and individuals. 

Science 
The knowledge within Science is interconnected more effectively with the wider curriculum 
and students’ lives. As well as understanding processes, we focus on the practical 
implications of these including the effects on – and of – our actions. Scientific methods of 
enquiry are understood in relation to values and alternative ways of knowing are explored? 

 
The current D&T curriculum includes an appendix in which links are shown with specific 
aspects of Mathematics and Science. We felt this was a useful way of conveying potential 
connections right across the curriculum and so we have added similar appendices to all 
subjects. It should be noted that these do not reflect recommendations from subject 
specialists, rather they are simply suggestions that often became apparent only by working 
across multiple subjects in a concentrated period; as such they appear in square brackets.  
  



 

 

The content for design and technology GCSE 
 

Introduction 
1. The GCSE subject content sets out the knowledge, understanding, skills and 
educational outcomes common to all specifications in design and technology. 

 
2. The GCSE specifications in design and technology should enable students to 
understand and apply iterative design processes through which they explore, create and 
evaluate a range of outcomes. They should enable students to use creativity and 
imagination to design and make prototypes1 (together with evidence of modelling to 
develop and prove product concept and function) that solve real and relevant problems, 
considering their own and others’ needs, wants, values and sustainability. GCSE 
specifications should also provide opportunities for students to apply knowledge from 
other disciplines, including mathematics, science, art and design, computing and the 
humanities. 

 
3. Students should acquire subject knowledge in design and technology that builds on 
key stage 3, incorporating knowledge and understanding of different materials and 
manufacturing processes in order to design and make, with confidence, prototypes in 
response to issues, needs, problems and opportunities. Students should learn how to take 
design risks, helping them to become resourceful, innovative and enterprising citizens. 
They should develop an awareness of practices from the creative, engineering and 
manufacturing industries. Through the critique of the outcomes of design and technology 
activity, both historic and present day, students should develop an understanding of its 
impact on daily life and the wider world and understand that high-quality design and 
technology is important to the creativity, culture, sustainability, wealth and well-being of the 
nation and the global community. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

1 In the context of this document, the term ‘prototype’ refers to a functioning design outcome. A final prototype 
could be a highly finished product, made as proof of concept prior to manufacture, or working scale models of 
a system where a full-size product would be impractical.



 

Aims and objectives 
4. The study of design and technology seeks to prepare students to participate 
confidently and successfully in an increasingly technological and environmentally 
aware world. Students should be aware of, and learn from, wider influences on design 
and technology, including historical, social/cultural, environmental and economic factors. 
GCSE design and technology specifications must enable students to work creatively 
when designing and making and apply technical and practical expertise, in order to: 

 
• demonstrate their understanding that all design and technological activity takes 

place within contexts that influence the outcomes of design practice 
• develop realistic design proposals as a result of the exploration of design 

opportunities and users’ needs, wants, values and issues regarding 
sustainability 

• use imagination, experimentation and combine ideas when designing 
• develop the skills to critique and refine their own ideas whilst designing and making 
• communicate their design ideas and decisions using different media and techniques, 

as appropriate for different audiences at key points in their designing 
• develop decision making skills, including the planning and organisation of time and 

resources when managing their own project work 
• develop a broad knowledge of materials, components and technologies and 

practical skills to develop high quality, imaginative, environmentally 
conscious and functional prototypes 

• be ambitious and open to explore and take design risks in order to stretch the 
development of design proposals, avoiding clichéd or stereotypical responses 

• consider the costs, commercial viability, environmental sustainability and marketing 
of products 

• demonstrate safe working practices in design and technology 
• use key design and technology terminology including those related to: designing, 

innovation and communication; materials and technologies; making, manufacture 
and production; critiquing, sustainability (including product life cycle), values 
and ethics.



 

Subject content 
5. GCSE specifications in design and technology2 must require students to 
demonstrate the necessary knowledge, understanding and skills required to undertake 
iterative design processes of exploring, creating and evaluating. Specifications must 
require students to demonstrate the mathematical and scientific knowledge, 
understanding and skills set out in appendix 1. 

 
6. The knowledge, understanding and skills that all students must develop have been 
separated into: 

 
• technical principles 
• designing and making principles 

 
7. Specifications must require students to produce at least one final made prototype 
based on a design brief they develop in response to a contextual challenge set by 
Awarding Organisations. When completing their project students will apply designing 
and making principles and their knowledge and understanding of technical principles. 

 
8. Specifications should provide a range of broad and contemporary contextual 
challenges, which provide a basis from which students can undertake a design, make 
and evaluate project. Contextual challenges must: 

 
• offer a broad range of real-world contexts, representing contemporary issues and 

concerns including the principles of the circular economy 
• be open-ended, avoiding predetermining the materials or processes to be used to 

achieve a design solution 
• focus on needs, wants and values of individuals and groups, leading students to 

address problems and/or opportunities including the participation of a 
diverse range of end-users such as children, the elderly in the design 
process; think about the needs of non-human animals in terms of design 

• be accessible and relevant to the full range of design and technology materials 
and components outlined in section 9 

 
Technical principles 

9. In order to make effective design choices in relation to which materials, 
components and systems to utilise, students will need a breadth of technical knowledge 
and understanding that includes: 

 
• the impact of new and emerging technologies on industry, enterprise, people, 

culture, society and the environment, production techniques and systems 
including the circular economy 

 
2 It should be noted that there are no endorsed routes with this qualification. All qualification certificates 
will be titled GCSE design and technology; i.e. the range of titles that are currently offered, such as 
electronic products, graphic products, resistant materials, textiles technology and systems and control 
technology, will be removed.



 

how the critical evaluation of new and emerging technologies informs design 
decisions; considering contemporary and potential future scenarios from different 
perspectives, such as ethics and the environment 

• how energy is generated and stored and the impacts of this in order to 
choose and use appropriate sources to make products and to power 
systems 

• developments in modern and smart materials, composite materials, technical 
textiles and the use of ‘waste’ from other processes as a source material 

• how electronic systems provide functionality to products and processes, including 
sensors and control devices to respond to a variety of inputs, and devices to 
produce a range of outputs 

• the use of programmable components to embed functionality into products in order 
to enhance and customise their operation 

• the functions of mechanical devices, to produce different sorts of movement, 
changing the magnitude and direction of forces 

• the categorisation of the types and properties, including the use of ‘waste’ 
streams, of the following materials: 

 
• papers and boards 
• natural and manufactured timber 
• ferrous and non-ferrous metals 
• thermoforming and thermosetting polymers 
• natural, synthetic, blended and mixed fibres, and woven, non-woven and 

knitted textiles 
 
In addition, when designing and making3 (in relation to at least one of the material 
categories outlined in bullet 8 or the components and systems outlined in bullets 5-7, 
above) students should develop an in-depth knowledge and understanding of: 

 
• the sources, origins, physical and working properties of the material categories or 

the components and systems, and their ecological and social footprint 
• the way in which the selection of materials or components is influenced by a 

range of factors, such as functional, aesthetic, environmental, availability, cost, 
social, cultural and ethical 

• the impact of forces and stresses on materials and objects and the ways in which 
materials can be reinforced and stiffened 

• stock forms, types and sizes in order to calculate and determine the quantity of 
materials or components required 

• alternative processes that can be used to manufacture products to different scales 
of production, taking into account the sustainability of such processes and 
designing products to be disassembled and their component materials re-
used 

 
3 Including prototypes that are products or systems.



 

• specialist techniques and processes that can be used to shape, fabricate, 
construct and assemble a high quality prototype, including techniques such as 
wastage, addition, deforming and reforming, as appropriate to the materials 
and/or components being used 

• appropriate surface treatments and finishes that can be applied for functional and 
aesthetic purposes 

 
Designing and making principles 

10. GCSE specifications in design and technology must require students to: 
 

• understand that all design and technological practice takes place within contexts 
which inform outcomes 

• identify and understand client and user needs through the collection of primary 
and secondary data 

• demonstrate an ability to write a design brief and specifications from their own and 
others’ considerations of human needs, wants, interests and environmental 
considerations 

• investigate factors, such as environmental, social and economic challenges, in 
order to identify opportunities and constraints that influence the processes of 
designing and making 

• explore and develop their ideas, testing, critically analysing and evaluating their 
work in order to inform and refine their design decisions thus achieving improved 
outcomes. 

• investigate and analyse the work of past and present professionals and 
companies in the area of design and technology in order to help inform their own 
ideas 

• use different design strategies, such as collaboration, user-centred design and 
systems thinking, to generate initial ideas and avoid design fixation 

• develop, communicate, record and justify design ideas, applying suitable 
techniques, for example: formal and informal 2D and 3D drawing; system and 
schematic diagrams; annotated sketches; exploded diagrams; models; 
presentations; written notes; working drawings; schedules; audio and visual 
recordings; mathematical modelling; computer-based tools 

• design and develop at least one prototype that responds to needs and/or wants 
and is fit for purpose, demonstrating functionality, aesthetics, marketability, 
sustainable design/manufacture and consideration of innovation4 

• make informed and reasoned decisions, respond to feedback about their own 
prototypes (and existing products and systems) to identify the potential for further 
development and suggest how modifications could be made 

 
 
 

4 Innovation in this context refers to students considering new methods or ideas to improve and refine their 
design solutions and meet the needs of their intended market and/or primary user.



 

In relation to at least one of the material categories listed in paragraph 9 (above), 
students are required to develop and apply in-depth knowledge by: 

 
• selecting and working with appropriate materials and components in order to 

produce a prototype 

• using appropriate and accurate marking out methods including: measuring and 
use of reference points, lines and surfaces; use templates, jigs and/or patterns; 
work within tolerances; understand efficient and environmentally friendly 
cutting and how to minimise waste to promote sustainable practices 

• using specialist tools and equipment, appropriate to the materials or components 
used (including hand tools, machinery, digital design and manufacture), to create 
a specific outcome 

• using specialist techniques and processes to shape, fabricate, construct and 
assemble a high quality prototype, including techniques such as wastage, 
addition, deforming and reforming, as appropriate to the materials and/or 
components being used 

• using appropriate surface treatments and finishes for functional and aesthetic 
purposes



 

Appendix 1 
Links to mathematics, science and other curriculum areas 
Through their work in design and technology students must apply relevant knowledge, 
skills and understanding from key stage 3 and 4 courses in the sciences and 
mathematics. 

 
They should use the metric and International System of Units (SI) system but also be 
aware that some materials and components retain the use of imperial units. 

 
Through the assessment of their knowledge and understanding of technical principles 
students must demonstrate an understanding of the mathematical and scientific 
requirements shown in tables 1 and 2. The examples in the tables below are illustrative 
of how the mathematical skills and scientific knowledge and skills identified could be 
applied in design and technology. 

 
Links to mathematics 

Students must be able to apply the following mathematical skills: 

Table 1 
 

Ref Mathematical skills requirements Examples of D&T applications 
1 Arithmetic and numerical computation 

a Recognise and use expressions in 
decimal and standard form 

Calculation of quantities of materials, 
costs and sizes 

b Use ratios, fractions and percentages Scaling drawings, analysing responses to 
user questionnaires 

c Calculate surface area and volume Determining quantities of materials 
2 Handling data  

a Presentation of data, diagrams, bar 
charts and histograms. 

Construct and interpret frequency tables; 
present information on design decisions 

3 Graphs 

a Plot, draw and interpret appropriate 
graphs 

Analysis and presentation of 
performance data and client survey 
responses 

b Translate information between graphical 
and numeric form 

Extracting information from technical 
specifications 

4 Geometry and trigonometry 

a Use angular measures in degrees Measurement and marking out, creating 
tessellated patterns 

b Visualise and represent 2D and 3D 
forms including two dimensional 
representations of 3D objects 

Graphic presentation of design ideas and 
communicating intentions to others 



 

 
c Calculate areas of triangles and 

rectangles, surface areas and volumes 
of cubes 

Determining the quantity of materials 
required 

 
 

Links to science 

Students must know and apply the following scientific knowledge and skills: 
 
Table 2 

 
Ref Scientific knowledge and skills 

requirements 
Examples of D&T application 

1 Use scientific vocabulary, terminology and definitions 

a quantities, units and symbols Appropriate use of scientific terms when 
developing a design brief and 
specifications 

b SI units (e.g. kg, g, mg; km, m, mm; kJ, 
J), prefixes and powers of ten for 
orders of magnitude (e.g. tera, giga, 
mega, kilo, centi, milli, micro and nano) 

Calculation of quantities, measurement 
of materials and selection of components 

c metals and non-metals and the 
differences between them, on the basis 
of their characteristic physical and 
chemical properties 

Classification of the types and properties 
of a range of materials 

2 Life cycle assessment and recycling 

a the basic principles in carrying out a life- 
cycle assessment of a material or 
product 

Selection of materials and components 
based on ethical factors, taking into 
consideration the ecological and social 
footprint of materials including the need 
for a circular economy 

3 Using materials 

a the conditions which cause corrosion 
and the process of corrosion and 
oxidisation 

Understanding of properties of materials 
and how they need to be protected from 
corrosion through surface treatments and 
finishes. 
Appreciate how oxidisation can be used 
when dyeing materials. 

b the composition of some important 
alloys in relation to their properties and 
uses 

Selecting appropriate materials 

c the physical properties of [materials], 
how the properties of materials are 
selected related to their uses 

Knowledge of properties of materials to 
be applied when designing and making 
including the difference between 
down-cycling and up-cycling 

d the main energy sources available for 
use on Earth (including fossil fuels, 
nuclear fuel, bio-fuel, wind, hydro- 

Understanding of how to choose 
appropriate energy sources 

 



 

 electricity, the tides and the Sun), the 
ways in which they are used, their long-
term impacts (particularly in relation 
to climate change) and the distinction 
between renewable and non- renewable 
sources 

 

e the action of forces and how levers and 
gears transmit and transform the effects 
of forces 

Knowledge of the function of mechanical 
devices to produce different sorts of 
movement, changing the magnitude and 
direction of forces 

 
 

Links to other curriculum areas 

Students should be aware of how design and technology links to issues covered in 
other parts of the curriculum, for example: 

 
Table 3 (illustrative examples only) 

 
Ref Scientific knowledge and skills 

requirements 
Examples of D&T application 

1 Geography 
a Resources and their sustainable use Demonstrate an ability to write a 

design brief and specifications from 
their own and others’ 
considerations of human and 
nonhuman needs, wants, interests 
and environmental considerations 

2 History  

a The relationship between 
people and their environment 
through the study of a 
particular site in its historical 
context 

Through the critique of the outcomes 
of design and technology activity, both 
historic and present day, students 
should develop an understanding of 
its impact on daily life of humans and 
other animals,  and the wider world. 

3 Art & Design  

a Become confident in taking risks and 
learn from experience when exploring 
and experimenting while remaining 
mindful of the potential harms of 
different materials 

Demonstrate an ability to write a 
design brief and specifications from 
their own and others’ considerations 
of human and nonhuman needs, 
wants, interests and environmental 
considerations 

 Etc.  
 



 

Appendix 2 
 
Contextual challenges 
A defining feature of design and technological activity is that it is context dependent, as 
are the outcomes of such activities. The role of the contextual challenges is to provide an 
external stimulus for students, from which they will explore and clarify design problems 
and opportunities, leading to the development of their own design briefs, which will inform 
and direct their designing and making. Students will be assessed on their ability to 
analyse and respond to contexts, rather than their knowledge of specific contextual areas. 

 
Contextual challenges that have been suggested and could meet the criteria above 
include areas such as: 

 
• extending human capacity 
• responding to the unexpected (such as the impacts of climate change) 
• improving living and working spaces (environments and objects) for human and 

non-human animals 
• securing a sustainable future 
• protecting people, non-human animals, products and planet 
• promoting physical and mental health and wellbeing 
• developing and communicating personal, social, and corporate identity 
• developing communities in all their diversity 

 
The above list is not intended to be definitive.

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 
 
      
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
        
 
 
 
 
     September 2022 

 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

 



 
 
 
 
English  
GCSE subject content 
 
 
 
 
September 2022



 
Contents 

 

Curriculum Brief ........................................................................................................................................... 3 

Purpose of study ...................................................................................................................................... 5 

Aims ......................................................................................................................................................... 5 

Spoken language ..................................................................................................................................... 5 

Reading and writing .................................................................................................................................. 6 

Glossary ................................................................................................................................................... 7 

Attainment targets .................................................................................................................................... 7 

Reading .................................................................................................................................................... 8 

Writing ...................................................................................................................................................... 9 

Grammar and vocabulary ......................................................................................................................... 9 

Spoken English ...................................................................................................................................... 10 

Appendix 1 ................................................................................................................................................. 11 

[Links to other curriculum areas] ......................................................................................................... 11 

Terms in definitions ................................................................................................................................ 13 

 

 
 
 
 
 
 
 
 
 



Curriculum Brief 
 
A full review of the revised documents themselves is necessary in order to grasp the full extent of 
revisions; however, the following lines give a flavour of some of the key changes made within each 
subject. The subjects are listed in alphabetical order: 
 
English 
We emphasise the role of criticality more directly; stories and poetry are a lens for critiquing society 
and we recommend that teachers seek authors who present a diversity of perspectives and address 
the root causes of inequality and ecological destruction.  Alongside that English Literature has the 
potential to connect people and groups of people through providing a means for vicarious experience 
which can lead to the development of empathy. Specific revisions include authentic letter-writing tasks 
such as to decision-makers and speaking skills that include expressing one’s own feelings.   

Art and Design 
Working sustainably as well as creatively requires awareness of the provenance of materials and their 
safe disposal. Art can interpret ideas from other areas of the curriculum and include community 
collaboration. A diversity of artists including indigenous perspectives are researched, often 
highlighting sustainability issues.  

Citizenship 
Citizenly engagement is advocated including approaches such as action competence that support 
student-led investigations leading to action in support of a positive future. Rights and responsibilities 
at individual and corporate level are also highlighted. 

Design Technology 
Sustainability is considered at all stages of the design process, the circular economy is emphasised, 
as is the need to involve end-users in the design process. Cooking takes account of the impact of 
different foodstuffs. Existing links to Mathematics and Science are expanded to other subjects.  

Geography 
This acknowledges the accelerating nature of climate change and biodiversity loss; creative 
expression is included to support the healthy articulation of emotional responses. A significant change 
is that the labels ‘physical’ and ‘human’ geography have been removed; this is because they reinforce 
an artificial separation between human activity and the rest of the natural world.  

History 
Human-environment interactions are among the historical themes suggested under Key Stage 3 while 
at Key Stage 4, all thematic studies should include an environmental perspective. Indigenous 
perspectives on Europe’s colonial past and issues of land ownership and power relations are 
included, as is the Anthropocene.  
 
PSHE  
Here we advocate for safe and effective teaching that will support students to reflect upon values and 
feelings related to the environment and climate and develop their autonomy to make decisions and 
contribute to positive action both as an individual and as a member of a community. 

Religious Studies 
The spiritual and moral dimensions of human-nature connectedness are explored from the 
perspectives of institutional religions, indigenous religions, personal spiritualities and secular ethical 
positions to understand the importance of their impact on the physical and psychological well-being of 
communities and individuals. 

 



Science 
The knowledge within Science is interconnected more effectively with the wider curriculum and 
students’ lives. As well as understanding processes, we focus on the practical implications of these 
including the effects on – and of – our actions. Scientific methods of enquiry are understood in relation 
to values and alternative ways of knowing are explored? 

The current D&T curriculum includes an appendix in which links are shown with specific aspects 
of Mathematics and Science. We felt this was a useful way of conveying potential connections 
right across the curriculum and so we have added similar appendices to all subjects. It should be 
noted that these do not reflect recommendations from subject specialists, rather they are simply 
suggestions that often became apparent only by working across multiple subjects in a 
concentrated period; as such they appear in square brackets.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 



 
Purpose of study 
English has a pre-eminent place in education and in society. A high-quality education in 
English will teach pupils to speak and write fluently so that they can communicate their 
ideas and emotions to others and through their reading and listening, others can 
communicate with them. Through reading in particular, pupils have a chance to develop 
culturally, emotionally, intellectually, socially and spiritually. Literature, especially, plays a 
key role in such development. Reading also enables pupils both to acquire knowledge 
and to build on what they already know. All the skills of language are essential to 
participating fully as a member of society, especially in being able to challenge the 
dominant discourse and empathise and connect with people from a wide social 
spectrum; pupils, therefore, who do not learn to speak, read and write fluently and 
confidently are effectively disenfranchised. 

 

Aims 
The overarching aim for English in the national curriculum is to promote high standards 
of language and literacy by equipping pupils with a strong command of the spoken and 
written word, and to develop their love of literature through widespread reading for 
enjoyment. The national curriculum for English aims to ensure that all pupils: 

§ read easily, fluently and with good understanding 

§ develop the habit of reading widely and often, for both pleasure and information 

§ are able to question what they read, including each text’s political stance, and make 
connections between their own and others’ experience of the world  

§ acquire a wide vocabulary, an understanding of grammar and knowledge of 
linguistic conventions for reading, writing and spoken language 

§ appreciate the rich cultural diversity that is expressed in literature, including 
where it reflects our relationships with nature write clearly, accurately and 
coherently, adapting their language and style in and for a range of contexts, 
purposes and audiences 

§ use discussion in order to learn; they should be able to elaborate and explain 
clearly their understanding and ideas including discussions about 
current social, economic, political and environmental affairs which 
directly impact young people and their future 

§ are competent in the arts of speaking and listening, making formal 
presentations, demonstrating to others and participating in debate. 

 
Spoken language 
The national curriculum for English reflects the importance of spoken language in pupils’ 
development across the whole curriculum – cognitively, socially and linguistically. Spoken 
language continues to underpin the development of pupils’ reading and writing during key 



stages 3 and 4 and teachers should therefore ensure pupils’ confidence and competence 
in this area continue to develop. Pupils should be taught to understand and use the 
conventions for discussion and debate, as well as continuing to develop their skills in 
working collaboratively with their peers to discuss reading, writing and speech across the 
curriculum. 

Reading and writing 
Reading at key stages 3 and 4 should be wide, varied and challenging. Pupils should be 
expected to read whole books, to read in depth and to read for pleasure and information. 
The importance of reading for developing empathy and connections should be 
emphasised. 

 
Pupils should continue to develop their knowledge of and skills in writing, refining their 
drafting skills and developing resilience to write at length. They should be taught to write 
formal and academic essays as well as writing imaginatively. They should be taught to 
write for a variety of purposes and audiences across a range of contexts, including the 
ability to use writing as a tool for communicating their beliefs. This requires an 
increasingly wide knowledge of vocabulary and grammar. 

 
Opportunities for teachers to enhance pupils’ vocabulary will arise naturally from their 
reading and writing. Teachers should show pupils how to understand the relationships 
between words, how to understand nuances in meaning, and how to develop their 
understanding of, and ability to use, figurative language. They should be taught to 
recognise how language affects thought and to examine how language changes 
with the changing times.  This focus on changing language might well reflect our 
changing relationship with nature [e.g. how ‘pathetic fallacy’ fosters an aversion 
towards wet weather which is essential for survival].   

 
Pupils should be taught to control their speaking and writing consciously, understand why 
sentences are constructed as they are and to use Standard English. They should 
understand and use age-appropriate vocabulary, including linguistic and literary 
terminology, for discussing their reading, writing and spoken language. This involves 
consolidation, practice and discussion of language. It is important that pupils learn the 
correct grammatical terms in English and that these terms are integrated within teaching. 

 
Teachers should build on the knowledge and skills that pupils have been taught at earlier 
key stages. Decisions about progression should be based on the security of pupils’ 
linguistic knowledge, skills and understanding and their readiness to progress to the next 
stage. Pupils whose linguistic development is more advanced should be challenged 
through being offered opportunities for increased breadth and depth in reading and writing. 
Those who are less fluent should consolidate their knowledge, understanding and skills, 
including through additional practice. 

 
 

 
 



 
Glossary 
A non-statutory Glossary is provided for teachers. 

 

Attainment targets 
By the end of key stage 3, pupils are expected to know, apply and understand the matters, 
skills and processes specified in the relevant programme of study. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
Reading 
Pupils should be taught to: 

§ read and appreciate the deep cultural diversity expressed through literature by: 

§ reading a wide range of high-quality, challenging, classic literature and extended 
literary non-fiction, such as essays, reviews and journalism. This writing should 
include whole texts. The range will include: 

§ at least one play by Shakespeare 
§ works from the 19th, 20th and 21st centuries 
§ poetry since 1789, including representative Romantic poetry 
§ modern texts which explore our relationship with the environment 

§ re-reading literature and other writing as a basis for making comparisons 

§ choosing and reading books independently for challenge, interest and enjoyment. 
 

§ understand and critically evaluate texts through: 
§ reading in different ways for different purposes, summarising and synthesising 

ideas and information, and evaluating their usefulness for particular purposes 

§ drawing on knowledge of the purpose, audience for and context of the writing, 
including its social, environmental, historical and cultural context and the literary 
tradition to which it belongs, to inform evaluation 

§ identifying and interpreting themes, ideas, information and political stance 

§ exploring aspects of plot, characterisation, events and settings, the relationships 
between them and their effects 

§ seeking evidence in the text to support a point of view, including justifying 
inferences with evidence 

§ distinguishing between statements that are supported by evidence and those that 
are not, and identifying bias and misuse of evidence [cross-reference with the 
Science curriculum] 

§ analysing a writer’s choice of vocabulary, form, grammatical and structural 
features evaluating their effectiveness, impact and any social, cultural 
and environmental agendas they support 

§ making critical comparisons, referring to the contexts, themes, characterisation, 
style and literary quality of texts, and drawing on knowledge and skills from wider 
reading 

§ make an informed personal response, recognising that other responses to a text 
are possible and evaluating these. 



 
 

Writing 
Pupils should be taught to: 

§ write accurately, fluently, effectively and at length for pleasure and information through: 

§ adapting their writing for a wide range of purposes and audiences: to describe, 
narrate, explain, instruct, give and respond to information, persuade and 
argue [e.g. an authentic letter writing task to decision-makers at the 
local or national level] 

§ selecting and organising ideas, facts and key points, and citing evidence, details 
and quotation effectively and pertinently for support and emphasis 

§ selecting, and using judiciously, vocabulary, grammar, form, and structural and 
organisational features, including rhetorical devices, to reflect audience, purpose 
and context, and using Standard English where appropriate 

§ make notes, draft and write, including using information provided by others [e.g. writing 
a letter from key points provided; drawing on and using information from a 
presentation] 

§ revise, edit and proof-read through: 

§ reflecting on whether their draft achieves the intended impact 

§ restructuring their writing, and amending its grammar and vocabulary to improve 
coherence, consistency, clarity and overall effectiveness 

§ paying attention to the accuracy and effectiveness of grammar, punctuation and 
spelling.6 

 
Grammar and vocabulary 
Pupils should be taught to: 

§ consolidate and build on their knowledge of grammar and vocabulary through: 
§ studying their effectiveness and impact in the texts they read 

§ drawing on new vocabulary and grammatical constructions from their reading and 
listening, and using these consciously in their writing and speech to achieve 
particular effects 

§ analysing some of the differences between spoken and written language, 
including differences associated with formal and informal registers, and between 
Standard English and other varieties of English 

§ using linguistic and literary terminology accurately and confidently in discussing 
reading, writing and spoken language. 

 
6   Spelling patterns and guidance are set out in Appendix 1 to the key stage 1 and 2 programmes of study for 

English. 



 

 
Spoken English 
Pupils should be taught to: 

§ speak confidently, audibly and effectively, including through: 

§ using Standard English when the context and audience require it 

§ working effectively in groups of different sizes and taking on required roles, 
including leading and managing discussions, involving others productively, 
reviewing and summarising, and contributing to meeting goals/deadlines 

§ listening to and building on the contributions of others, asking questions to clarify 
and inform, challenging courteously when necessary and expressing 
concerns, thoughts and feelings 

§ planning for different purposes and audiences, including selecting and organising 
information and ideas effectively and persuasively for formal spoken 
presentations and debates 

§ listening and responding in a variety of different contexts, both formal and 
informal, and evaluating content, viewpoints, evidence and aspects of 
presentation 

§ improvising, rehearsing and performing play scripts and poetry in order to 
generate language and discuss language use and meaning, using role, intonation, 
tone, volume, mood, silence, stillness and action to add impact. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix 1 
 

[Links to other curriculum areas] 
Students should be aware of how design and technology links to issues covered in other parts 
of the curriculum, for example: 

 

Table 1 (illustrative examples only) 
 

Ref        Knowledge and skills 
requirements 

Examples of English application 

1 Geography 
a use creative/cultural media, e.g. 

fine art, music, dance or drama, 
either individually or in 
collaboration with others, to explore 
and interpret geographical 
information, concepts, relationships 
and/or issues. 

reading a wide range of high-quality, 
challenging, classic literature and 
extended literary non-fiction, such as 
essays, reviews and journalism. This 
writing should include whole texts. The 
range will include: 
modern texts which explore our relationship 
with the environment 
 

 b enhancing competence in a range 
of intellectual and communication 
skills, 
including the creation of questions, 
and the formulation of arguments, 
that 
include elements of synthesis and 
evaluation of material 

write accurately, fluently, effectively and at 
length for pleasure and information through 
adapting their writing for a wide range of 
purposes and audiences: to describe, narrate, 
explain, instruct, give and respond to 
information, persuade and argue [e.g. an 
authentic letter writing task to decision-
makers at the local or national level] 
 

2 History  

a develop and extend knowledge 
and understanding of specified 
key events, periods, societies 
and environments in local, 
British, and wider world history; 
and of the wide diversity of 
human experience 
 

drawing on knowledge of the purpose, 
audience for and context of the writing, 
including its social, environmental, historical 
and cultural context and the literary tradition 
to which it belongs, to inform evaluation 
 

3 Science  

a being objective, evaluating data in 
terms of accuracy, precision, 
repeatability 

distinguishing between statements that are 
supported by evidence and those that are not, 
and identifying bias and misuse of evidence 



and reproducibility and identifying 
potential sources of random and 
systematic error showing 
awareness of the impact of values 
on scientific investigations, and 
being transparent about the 
subjective nature of knowledge 



 
 

 

The following glossary includes all the technical grammatical terms used in the 
programmes of study for English, as well as others that might be useful. It is intended as 
an aid for teachers, not as the body of knowledge that should be learnt by pupils. Apart 
from a few which are used only in schools (for example, root word), the terms below are 
used with the meanings defined here in most modern books on English grammar. It is 
recognised that there are different schools of thought on grammar, but the terms defined 
here clarify those being used in the programmes of study. For further details, teachers 
should consult the many books that are available. 

 

Terms in definitions  
As in any tightly structured area of knowledge, grammar, vocabulary and spelling involve a 
network of technical concepts that help to define each other. Consequently, the definition 
of one concept builds on other concepts that are equally technical. Concepts that are 
defined elsewhere in the glossary are hyperlinked. For some concepts, the technical 
definition may be slightly different from the meaning that some teachers may have learnt at 
school or may have been using with their own pupils; in these cases, the more familiar 
meaning is also discussed. 

 
Term Guidance Example 

active voice An active verb has its usual pattern 
of subject and object (in contrast with 
the passive). 

Active: The school arranged a visit. 

Passive: A visit was arranged by 
the school. 

adjective The surest way to identify adjectives 
is by the ways they can be used: 
§ before a noun, to make the 

noun’s meaning more specific 
(i.e. to modify the noun), or 

§ after the verb be, as its 
complement. 

Adjectives cannot be modified by 
other adjectives. This distinguishes 
them from nouns, which can be. 

Adjectives are sometimes called 
‘describing words’ because they pick 
out single characteristics such as 
size or colour. This is often true, but 
it doesn’t help to distinguish 
adjectives from other word classes, 

The pupils did some really good 
work. [adjective used before a 
noun, to modify it] 

Their work was good. [adjective 
used after the verb be, as its 
complement] 

Not adjectives:  
The lamp glowed. [verb] 
It was such a bright red! [noun] 
He spoke loudly. [adverb] 
It was a French grammar book. 
[noun] 

Glossary for the programmes of study for English (non- 
statutory) 
 



 
Term Guidance Example 

 because verbs, nouns and adverbs 
can do the same thing. 

 

adverb The surest way to identify adverbs is 
by the ways they can be used: they 
can modify a verb, an adjective, 
another adverb or even a whole 
clause. 

Adverbs are sometimes said to 
describe manner or time. This is 
often true, but it doesn’t help to 
distinguish adverbs from other word 
classes that can be used as 
adverbials, such as preposition 
phrases, noun phrases and 
subordinate clauses. 

Usha soon started snoring loudly. 
[adverbs modifying the verbs 
started and snoring] 

That match was really exciting! 
[adverb modifying the adjective 
exciting] 

We don’t get to play games very 
often. [adverb modifying the other 
adverb, often] 

Fortunately, it didn’t rain. [adverb 
modifying the whole clause ‘it didn’t 
rain’ by commenting on it] 

Not adverbs: 
§ Usha went up the stairs. 

[preposition phrase used as 
adverbial] 

§ She finished her work this 
evening. [noun phrase used as 
adverbial] 

§ She finished when the teacher 
got cross. [subordinate clause 
used as adverbial] 

adverbial An adverbial is a word or phrase that 
is used, like an adverb, to modify a 
verb or clause. Of course, adverbs 
can be used as adverbials, but many 
other types of words and phrases 
can be used this way, including 
preposition phrases and subordinate 
clauses. 

The bus leaves in five minutes. 
[preposition phrase as adverbial: 
modifies leaves] 

She promised to see him last night. 
[noun phrase modifying either 
promised or see, according to the 
intended meaning] 

She worked until she had finished. 
[subordinate clause as adverbial] 

antonym Two words are antonyms if their 
meanings are opposites. 

hot – cold 

light – dark 

light – heavy 

apostrophe Apostrophes have two completely 
different uses: 
§ showing the place of missing 

letters (e.g. I’m for I am) 

I’m going out and I won’t be long. 
[showing missing letters] 

Hannah’s mother went to town in 
Justin’s car. [marking possessives] 
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 § marking possessives 
(e.g. Hannah’s mother). 

 

article The articles the (definite) and a or an 
(indefinite) are the most common 
type of determiner. 

The dog found a bone in an old 
box. 

auxiliary verb The auxiliary verbs are: be, have, do 
and the modal verbs. They can be 
used to make questions and 
negative statements. In addition: 
§ be is used in the progressive and 

passive 
§ have is used in the perfect 
§ do is used to form questions and 

negative statements if no other 
auxiliary verb is present 

They are winning the match. [be 
used in the progressive] 

Have you finished your picture? 
[have used to make a question, 
and the perfect] 

No, I don’t know him. [do used to 
make a negative; no other auxiliary 
is present] 

Will you come with me or not? 
[modal verb will used to make a 
question about the other person’s 
willingness] 

clause A clause is a special type of phrase 
whose head is a verb. Clauses can 
sometimes be complete sentences. 
Clauses may be main or 
subordinate. 

Traditionally, a clause had to have a 
finite verb, but most modern 
grammarians also recognise non- 
finite clauses. 

It was raining. [single-clause 
sentence] 

It was raining but we were indoors. 
[two finite clauses] 

If you are coming to the party, 
please let us know. [finite 
subordinate clause inside a finite 
main clause] 

Usha went upstairs to play on her 
computer. [non-finite clause] 

cohesion A text has cohesion if it is clear how 
the meanings of its parts fit together. 
Cohesive devices can help to do 
this. 

In the example, there are repeated 
references to the same thing (shown 
by the different style pairings), and 
the logical relations, such as time 
and cause, between different parts 
are clear. 

A visit has been arranged for Year 
6, to the Mountain Peaks Field 
Study Centre, leaving school at 
9.30am. This is an overnight 
visit. The centre has beautiful 
grounds and a nature trail. During 
the afternoon, the children will 
follow the trail. 

cohesive device Cohesive devices are words used to 
show how the different parts of a text 
fit together. In other words, they 
create cohesion. 

Julia’s dad bought her a football. 
The football was expensive! 
[determiner; refers us back to a 
particular football] 
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 Some examples of cohesive devices 
are: 
§ determiners and pronouns, which 

can refer back to earlier words 
§ conjunctions and adverbs, which 

can make relations between 
words clear 

§ ellipsis of expected words. 

Joe was given a bike for 
Christmas. He liked it very much. 
[the pronouns refer back to Joe 
and the bike] 

We’ll be going shopping before we 
go to the park. [conjunction; makes 
a relationship of time clear] 

I’m afraid we’re going to have to 
wait for the next train. Meanwhile, 
we could have a cup of tea. 
[adverb; refers back to the time of 
waiting] 

Where are you going? [ ] To 
school! [ellipsis of the expected 
words I’m going; links the answer 
back to the question] 

complement A verb’s subject complement adds 
more information about its subject, 
and its object complement does the 
same for its object. 

Unlike the verb’s object, its 
complement may be an adjective. 
The verb be normally has a 
complement. 

She is our teacher. [adds more 
information about the subject, she] 

They seem very competent. [adds 
more information about the subject, 
they] 

Learning makes me happy. [adds 
more information about the object, 
me] 

compound, 
compounding 

A compound word contains at least 
two root words in its morphology; 
e.g. whiteboard, superman. 
Compounding is very important in 
English. 

blackbird, blow-dry, bookshop, ice- 
cream, English teacher, inkjet, one- 
eyed, bone-dry, baby-sit, 
daydream, outgrow 

conjunction A conjunction links two words or 
phrases together. 

There are two main types of 
conjunctions: 
§ co-ordinating conjunctions (e.g. 

and) link two words or phrases 
together as an equal pair 

§ subordinating conjunctions (e.g. 
when) introduce a subordinate 
clause. 

James bought a bat and ball. [links 
the words bat and ball as an equal 
pair] 

Kylie is young but she can kick the 
ball hard. [links two clauses as an 
equal pair] 

Everyone watches when Kyle does 
back-flips. [introduces a 
subordinate clause] 

Joe can’t practise kicking because 
he’s injured. [introduces a 
subordinate clause] 
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consonant A sound which is produced when the 
speaker closes off or obstructs the 
flow of air through the vocal tract, 
usually using lips, tongue or teeth. 

Most of the letters of the alphabet 
represent consonants. Only the 
letters a, e, i, o, u and y can 
represent vowel sounds. 

/p/ [flow of air stopped by the lips, 
then released] 

/t/ [flow of air stopped by the 
tongue touching the roof of the 
mouth, then released] 

/f/ [flow of air obstructed by the 
bottom lip touching the top teeth] 

/s/ [flow of air obstructed by the tip 
of the tongue touching the gum 
line] 

continuous See progressive  

co-ordinate, 
co-ordination 

Words or phrases are co-ordinated if 
they are linked as an equal pair by a 
co-ordinating conjunction (i.e. and, 
but, or). 

In the examples on the right, the co- 
ordinated elements are shown in 
bold, and the conjunction is 
underlined. 

The difference between 
co-ordination and subordination is 
that, in subordination, the two linked 
elements are not equal. 

Susan and Amra met in a café. 
[links the words Susan and Amra 
as an equal pair] 

They talked and drank tea for an 
hour. [links two clauses as an 
equal pair] 

Susan got a bus but Amra 
walked. [links two clauses as an 
equal pair] 

Not co-ordination: They ate before 
they met. [before introduces a 
subordinate clause] 

determiner A determiner specifies a noun as 
known or unknown, and it goes 
before any modifiers (e.g. adjectives 
or other nouns). 

Some examples of determiners are: 
§ articles (the, a or an) 
§ demonstratives (e.g. this, those) 
§ possessives (e.g. my, your) 
§ quantifiers (e.g. some, every). 

the home team [article, specifies 
the team as known] 

a good team [article, specifies the 
team as unknown] 

that pupil [demonstrative, known] 

Julia’s parents [possessive, known] 

some big boys [quantifier, 
unknown] 

Contrast: home the team, big some 
boys [both incorrect, because the 
determiner should come before 
other modifiers] 

digraph A type of grapheme where two 
letters represent one phoneme. 

Sometimes, these two letters are not 
next to one another; this is called a 

The digraph ea in each is 
pronounced /i:/. 

The digraph sh in shed is 
pronounced /ʃ/. 
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 split digraph. The split digraph i–e in line is 
 

pronounced /aɪ/. 
ellipsis Ellipsis is the omission of a word or 

phrase which is expected and 
predictable. 

Frankie waved to Ivana and she 
watched her drive away. 

She did it because she wanted to 
do it. 

etymology A word’s etymology is its history: its 
origins in earlier forms of English or 
other languages, and how its form 
and meaning have changed. Many 
words in English have come from 
Greek, Latin or French. 

The word school was borrowed 
from a Greek word ó÷ïëÞ (skholé) 
meaning ‘leisure’. 

The word verb comes from Latin 
verbum, meaning ‘word’. 

The word mutton comes from 
French mouton, meaning ‘sheep’. 

finite verb Every sentence typically has at least 
one verb which is either past or 
present tense. Such verbs are called 
‘finite’. The imperative verb in a 
command is also finite. 

Verbs that are not finite, such as 
participles or infinitives, cannot stand 
on their own: they are linked to 
another verb in the sentence. 

Lizzie does the dishes every day. 
[present tense] 

Even Hana did the dishes 
yesterday. [past tense] 

Do the dishes, Naser! [imperative] 

Not finite verbs: 

§ I have done them. [combined 
with the finite verb have] 

§ I will do them. [combined with 
the finite verb will] 

§ I want to do them! [combined 
with the finite verb want] 

fronting, fronted A word or phrase that normally 
comes after the verb may be moved 
before the verb: when this happens, 
we say it has been ‘fronted’. For 
example, a fronted adverbial is an 
adverbial which has been moved 
before the verb. 

When writing fronted phrases, we 
often follow them with a comma. 

Before we begin, make sure you’ve 
got a pencil. 

[Without fronting: Make sure you’ve 
got a pencil before we begin.] 

The day after tomorrow, I’m visiting 
my granddad. 

[Without fronting: I’m visiting my 
granddad the day after tomorrow.] 

future Reference to future time can be 
marked in a number of different ways 
in English. All these ways involve the 
use of a present-tense verb. 

See also tense. 

Unlike many other languages (such 

He will leave tomorrow. [present- 
tense will followed by infinitive 
leave] 

He may leave tomorrow. [present- 
tense may followed by infinitive 
leave] 
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 as French, Spanish or Italian), 
English has no distinct ‘future tense’ 
form of the verb comparable with its 
present and past tenses. 

He leaves tomorrow. [present- 
tense leaves] 

He is going to leave tomorrow. 
[present tense is followed by going 
to plus the infinitive leave] 

GPC See grapheme-phoneme 
correspondences. 

 

grapheme A letter, or combination of letters, 
that corresponds to a single 
phoneme within a word. 

The grapheme t in the words ten, 
bet and ate corresponds to the 
phoneme /t/. 

The grapheme ph in the word 
dolphin corresponds to the 
phoneme /f/. 

grapheme- 
phoneme 
correspondences 

The links between letters, or 
combinations of letters (graphemes) 
and the speech sounds (phonemes) 
that they represent. 

In the English writing system, 
graphemes may correspond to 
different phonemes in different 
words. 

The grapheme s corresponds to 
the phoneme /s/ in the word see, 
but… 

…it corresponds to the phoneme 
/z/ in the word easy. 

head See phrase.  

homonym Two different words are homonyms if 
they both look exactly the same 
when written, and sound exactly the 
same when pronounced. 

Has he left yet? Yes – he went 
through the door on the left. 

The noise a dog makes is called a 
bark. Trees have bark. 

homophone Two different words are 
homophones if they sound exactly 
the same when pronounced. 

hear, here 

some, sum 

infinitive A verb’s infinitive is the basic form 
used as the head-word in a 
dictionary (e.g. walk, be). 

Infinitives are often used: 
§ after to 

§ after modal verbs. 

I want to walk. 

I will be quiet. 

inflection When we add -ed to walk, or change 
mouse to mice, this change of 
morphology produces an inflection 
(‘bending’) of the basic word which 
has special grammar (e.g. past tense 

dogs is an inflection of dog. 

went is an inflection of go. 

better is an inflection of good. 
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 or plural). In contrast, adding -er to 
walk produces a completely different 
word, walker, which is part of the 
same word family. Inflection is 
sometimes thought of as merely a 
change of ending, but, in fact, some 
words change completely when 
inflected. 

 

intransitive verb A verb which does not need an 
object in a sentence to complete its 
meaning is described as intransitive. 
See ‘transitive verb’. 

We all laughed. 

We would like to stay longer, but 
we must leave. 

main clause A sentence contains at least one 
clause which is not a subordinate 
clause; such a clause is a main 
clause. A main clause may contain 
any number of subordinate clauses. 

It was raining but the sun was 
shining. [two main clauses] 

The man who wrote it told me that 
it was true. [one main clause 
containing two subordinate 
clauses.] 

She said, “It rained all day.” [one 
main clause containing another.] 

modal verb Modal verbs are used to change the 
meaning of other verbs. They can 
express meanings such as certainty, 
ability, or obligation. The main modal 
verbs are will, would, can, could, 
may, might, shall, should, must and 
ought. 

A modal verb only has finite forms 
and has no suffixes (e.g. I sing – he 
sings, but not I must – he musts). 

I can do this maths work by myself. 

This ride may be too scary for you! 

You should help your little brother. 

Is it going to rain? Yes, it might. 

Canning swim is important. [not 
possible because can must be 
finite; contrast: Being able to swim 
is important, where being is not a 
modal verb] 

modify, modifier One word or phrase modifies 
another by making its meaning more 
specific. 

Because the two words make a 
phrase, the ‘modifier’ is normally 
close to the modified word. 

In the phrase primary-school 
teacher: 
§ teacher is modified by primary- 

school (to mean a specific kind 
of teacher) 

§ school is modified by primary 
(to mean a specific kind of 
school). 

morphology A word’s morphology is its internal 
make-up in terms of root words and 
suffixes or prefixes, as well as other 
kinds of change such as the change 

dogs has the morphological make- 
up: dog + s. 

unhelpfulness has the 



 
Term Guidance Example 

 of mouse to mice. 

Morphology may be used to produce 
different inflections of the same word 
(e.g. boy – boys), or entirely new 
words (e.g. boy – boyish) belonging 
to the same word family. 

A word that contains two or more 
root words is a compound (e.g. 
news+paper, ice+cream). 

morphological make-up: 
unhelpful + ness 

§ where unhelpful = un + helpful 
§ and helpful = help + ful 

noun The surest way to identify nouns is 
by the ways they can be used after 
determiners such as the: for 
example, most nouns will fit into the 
frame “The matters/matter.” 

Nouns are sometimes called ‘naming 
words’ because they name people, 
places and ‘things’; this is often true, 
but it doesn’t help to distinguish 
nouns from other word classes. For 
example, prepositions can name 
places and verbs can name ‘things’ 
such as actions. 

Nouns may be classified as 
common (e.g. boy, day) or proper 
(e.g. Ivan, Wednesday), and also as 
countable (e.g. thing, boy) or non- 
countable (e.g. stuff, money). These 
classes can be recognised by the 
determiners they combine with. 

Our dog bit the burglar on his 
behind! 

My big brother did an amazing 
jump on his skateboard. 

Actions speak louder than words. 

Not nouns: 
§ He’s behind you! [this names a 

place, but is a preposition, not 
a noun] 

§ She can jump so high! [this 
names an action, but is a verb, 
not a noun] 

common, countable: a book, 
books, two chocolates, one day, 
fewer ideas 

common, non-countable: money, 
some chocolate, less imagination 

proper, countable: Marilyn, 
London, Wednesday 

noun phrase A noun phrase is a phrase with a 
noun as its head, e.g. some foxes, 
foxes with bushy tails. Some 
grammarians recognise one-word 
phrases, so that foxes are 
multiplying would contain the noun 
foxes acting as the head of the noun 
phrase foxes. 

Adult foxes can jump. [adult 
modifies foxes, so adult belongs to 
the noun phrase] 

Almost all healthy adult foxes in 
this area can jump. [all the other 
words help to modify foxes, so they 
all belong to the noun phrase] 

object An object is normally a noun, 
pronoun or noun phrase that comes 
straight after the verb, and shows 
what the verb is acting upon. 

Objects can be turned into the 

Year 2 designed puppets. [noun 
acting as object] 

I like that. [pronoun acting as 
object] 
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 subject of a passive verb, and 
cannot be adjectives (contrast with 
complements). 

Some people suggested a pretty 
display. [noun phrase acting as 
object] 

Contrast: 
§ A display was suggested. 

[object of active verb becomes 
the subject of the passive verb] 

§ Year 2 designed pretty. 
[incorrect, because adjectives 
cannot be objects] 

participle Verbs in English have two 
participles, called ‘present participle’ 
(e.g. walking, taking) and ‘past 
participle’ (e.g. walked, taken). 

Unfortunately, these terms can be 
confusing to learners, because: 
§ they don’t necessarily have 

anything to do with present or 
past time 

§ although past participles are 
used as perfects (e.g. has eaten) 
they are also used as passives 
(e.g. was eaten). 

He is walking to school. [present 
participle in a progressive] 

He has taken the bus to school. 
[past participle in a perfect] 

The photo was taken in the rain. 
[past participle in a passive] 

passive The sentence It was eaten by our 
dog is the passive of Our dog ate it. 
A passive is recognisable from: 
§ the past participle form eaten 

§ the normal object (it) turned into 
the subject 

§ the normal subject (our dog) 
turned into an optional 
preposition phrase with by as its 
head 

§ the verb be(was), or some other 
verb such as get. 

Contrast active. 

A verb is not ‘passive’ just because it 
has a passive meaning: it must be 
the passive version of an active verb. 

A visit was arranged by the school. 

Our cat got run over by a bus. 

Active versions: 
§ The school arranged a visit. 
§ A bus ran over our cat. 

Not passive: 
§ He received a warning. [past 

tense, active received] 
§ We had an accident. [past 

tense, active had] 

past tense Verbs in the past tense are 
commonly used to: 

Tom and Chris showed me their 
new TV. [names an event in the 
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 § talk about the past 
§ talk about imagined situations 
§ make a request sound more 

polite. 

Most verbs take a suffix –ed, to form 
their past tense, but many 
commonly-used verbs are irregular. 

See also tense. 

past] 

Antonio went on holiday to Brazil. 
[names an event in the past; 
irregular past of go] 

I wish I had a puppy. [names an 
imagined situation, not a situation 
in the past] 

I was hoping you’d help tomorrow. 
[makes an implied request sound 
more polite] 

perfect The perfect form of a verb generally 
calls attention to the consequences 
of a prior event; for example, he has 
gone to lunch implies that he is still 
away, in contrast with he went to 
lunch. ‘Had gone to lunch’ takes a 
past time point (i.e. when we arrived) 
as its reference point and is another 
way of establishing time relations in 
a text. The perfect tense is formed 
by: 
§ turning the verb into its past 

participle inflection 
§ adding a form of the verb have 

before it. 

It can also be combined with the 
progressive (e.g. he has been 
going). 

She has downloaded some songs. 
[present perfect; now she has 
some songs] 

I had eaten lunch when you came. 
[past perfect; I wasn’t hungry when 
you came] 

phoneme A phoneme is the smallest unit of 
sound that signals a distinct, 
contrasting meaning. For example: 
§ /t/ contrasts with /k/ to signal the 

difference between tap and cap 

§ /t/ contrasts with /l/ to signal the 
difference between bought and 
ball. 

It is this contrast in meaning that tells 
us there are two distinct phonemes 
at work. 

There are around 44 phonemes in 
English; the exact number depends 
on regional accents. A single 

The word cat has three letters and 
three phonemes: /kæt/ 

The word catch has five letters and 
three phonemes: /kaʧ/ 

The word caught has six letters 
and three phonemes: /kɔ:t/ 
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 phoneme may be represented in 
writing by one, two, three or four 
letters constituting a single 
grapheme. 

 

phrase A phrase is a group of words that are 
grammatically connected so that they 
stay together, and that expand a 
single word, called the ‘head’. The 
phrase is a noun phrase if its head is 
a noun, a preposition phrase if its 
head is a preposition, and so on; but 
if the head is a verb, the phrase is 
called a clause. Phrases can be 
made up of other phrases. 

She waved to her mother. [a noun 
phrase, with the noun mother as its 
head] 

She waved to her mother. [a 
preposition phrase, with the 
preposition to as its head] 

She waved to her mother. [a 
clause, with the verb waved as its 
head] 

plural A plural noun normally has a suffix – 
s or –es and means ‘more than one’. 

There are a few nouns with different 
morphology in the plural (e.g. mice, 
formulae). 

dogs [more than one dog]; boxes 
[more than one box] 

mice [more than one mouse] 

possessive A possessive can be: 
§ a noun followed by an 

apostrophe, with or without s 
§ a possessive pronoun. 

The relation expressed by a 
possessive goes well beyond 
ordinary ideas of ‘possession’. 
A possessive may act as a 
determiner. 

Tariq’s book [Tariq has the book] 

The boys’ arrival [the boys arrive] 

His obituary [the obituary is about 
him] 

That essay is mine. [I wrote the 
essay] 

prefix A prefix is added at the beginning of 
a word in order to turn it into another 
word. 

Contrast suffix. 

overtake, disappear 

preposition A preposition links a following noun, 
pronoun or noun phrase to some 
other word in the sentence. 
Prepositions often describe locations 
or directions, but can describe other 
things, such as relations of time. 

Words like before or since can act 
either as prepositions or as 
conjunctions. 

Tom waved goodbye to Christy. 
She’ll be back from Australia in two 
weeks. 

I haven’t seen my dog since this 
morning. 

Contrast: I’m going, since no-one 
wants me here! [conjunction: links 
two clauses] 
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preposition 
phrase 

A preposition phrase has a 
preposition as its head followed by a 
noun, pronoun or noun phrase. 

He was in bed. 

I met them after the party. 

present tense Verbs in the present tense are 
commonly used to: 
§ talk about the present 
§ talk about the future. 

They may take a suffix –s 
(depending on the subject). 

See also tense. 

Jamal goes to the pool every day. 
[describes a habit that exists now] 

He can swim. [describes a state 
that is true now] 

The bus arrives at three. 
[scheduled now] 

My friends are coming to play. 
[describes a plan in progress now] 

progressive The progressive (also known as the 
‘continuous’) form of a verb generally 
describes events in progress. It is 
formed by combining the verb’s 
present participle (e.g. singing) with a 
form of the verb be (e.g. he was 
singing). The progressive can also be 
combined with the perfect (e.g. he 
has been singing). 

Michael is singing in the store 
room. [present progressive] 

Amanda was making a patchwork 
quilt. [past progressive] 

 
Usha had been practising for an 
hour when I called. [past perfect 
progressive] 

pronoun Pronouns are normally used like 
nouns, except that: 
§ they are grammatically more 

specialised 
§ it is harder to modify them 

In the examples, each sentence is 
written twice: once with nouns, and 
once with pronouns (underlined). 
Where the same thing is being talked 
about, the words are shown in bold. 

Amanda waved to Michael. 

She waved to him. 

John’s mother is over there. His 
mother is over there. 

The visit will be an overnight visit. 
This will be an overnight visit. 

Simon is the person: Simon broke 
it. He is the one who broke it. 

punctuation Punctuation includes any 
conventional features of writing other 
than spelling and general layout: the 
standard punctuation marks . , ; : ? ! 
- – ( ) “ ” ‘ ’ , and also word-spaces, 
capital letters, apostrophes, 
paragraph breaks and bullet points. 
One important role of punctuation is 
to indicate sentence boundaries. 

“I’m going out, Usha, and I won’t 
be long,” Mum said. 

Received 
Pronunciation 

Received Pronunciation (often 
abbreviated to RP) is an accent 
which is used only by a small 
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 minority of English speakers in 
England. It is not associated with any 
one region. Because of its regional 
neutrality, it is the accent which is 
generally shown in dictionaries in the 
UK (but not, of course, in the USA). 
RP has no special status in the 
national curriculum. 

 

register Classroom lessons, football 
commentaries and novels use 
different registers of the same 
language, recognised by differences 
of vocabulary and grammar. 
Registers are ‘varieties’ of a 
language which are each tied to a 
range of uses, in contrast with 
dialects, which are tied to groups of 
users. 

I regret to inform you that Mr 
Joseph Smith has passed away. 
[formal letter] 

Have you heard that Joe has died? 
[casual speech] 

Joe falls down and dies, centre 
stage. [stage direction] 

relative clause A relative clause is a special type of 
subordinate clause that modifies a 
noun. It often does this by using a 
relative pronoun such as who or that 
to refer back to that noun, though the 
relative pronoun that is often omitted. 

A relative clause may also be 
attached to a clause. In that case, 
the pronoun refers back to the whole 
clause, rather than referring back to 
a noun. 

In the examples, the relative clauses 
are underlined, and both the 
pronouns and the words they refer 
back to are in bold. 

That’s the boy who lives near 
school. [who refers back to boy] 

The prize that I won was a book. 
[that refers back to prize] 

The prize I won was a book. [the 
pronoun that is omitted] 

Tom broke the game, which 
annoyed Ali. [which refers back to 
the whole clause] 

root word Morphology breaks words down into 
root words, which can stand alone, 
and suffixes or prefixes which can’t. 
For example, help is the root word for 
other words in its word family 
such as helpful and helpless, and 
also for its inflections such as 
helping. Compound words (e.g. help- 
desk) contain two or more root 
words. When looking in a dictionary, 
we sometimes have to look for the 

played [the root word is play] 

unfair [the root word is fair] 

football [the root words are foot 
and ball] 
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 root word (or words) of the word we 
are interested in. 

 

schwa The name of a vowel sound that is 
found only in unstressed positions in 
English. It is the most common vowel 
sound in English. 

It is written as /ə/ in the International 
Phonetic Alphabet. In the English 
writing system, it can be written in 
many different ways. 

/əlɒŋ/ [along] 

/bʌtə/ [butter] 

/dɒktə/ [doctor] 

sentence A sentence is a group of words 
which are grammatically connected 
to each other but not to any words 
outside the sentence. 

The form of a sentence’s main 
clause shows whether it is being 
used as a statement, a question, a 
command or an exclamation. 

A sentence may consist of a single 
clause or it may contain several 
clauses held together by 
subordination or co-ordination. 
Classifying sentences as ‘simple’, 
‘complex’ or ‘compound’ can be 
confusing, because a ‘simple’ 
sentence may be complicated, and a 
‘complex’ one may be 
straightforward. The terms ‘single- 
clause sentence’ and ‘multi-clause 
sentence’ may be more helpful. 

John went to his friend’s house. He 
stayed there till tea-time. 

John went to his friend’s house, he 
stayed there till tea-time. [This is a 
‘comma splice’, a common error in 
which a comma is used where 
either a full stop or a semi-colon is 
needed to indicate the lack of any 
grammatical connection between 
the two clauses.] 

You are my friend. [statement] 
Are you my friend? [question] 
Be my friend! [command] 
What a good friend you are! 
[exclamation] 

Ali went home on his bike to his 
goldfish and his current library 
book about pets. [single-clause 
sentence] 

She went shopping but took back 
everything she had bought 
because she didn’t like any of it. 
[multi-clause sentence] 

split digraph See digraph.  

Standard English Standard English can be recognised 
by the use of a very small range of 
forms such as those books, I did it 
and I wasn’t doing anything (rather 
than their non-Standard equivalents); 
it is not limited to any particular 
accent. It is the variety of English 
which is used, with only minor 

I did it because they were not 
willing to undertake any more work 
on those houses. [formal Standard 
English] 

I did it cos they wouldn’t do any 
more work on those houses. 
[casual Standard English] 



 
Term Guidance Example 

 variation, as a major world language. 
Some people use Standard English 
all the time, in all situations from the 
most casual to the most formal, so it 
covers most registers. The aim of the 
national curriculum is that everyone 
should be able to use Standard 
English as needed in writing and in 
relatively formal speaking. 

I done it cos they wouldn’t do no 
more work on them houses. 
[casual non-Standard English] 

stress A syllable is stressed if it is 
pronounced more forcefully than the 
syllables next to it. The other 
syllables are unstressed. 

about 

visit 

subject The subject of a verb is normally the 
noun, noun phrase or pronoun that 
names the ‘do-er’ or ‘be-er’. The 
subject’s normal position is: 
§ just before the verb in a 

statement 
§ just after the auxiliary verb, in a 

question. 

Unlike the verb’s object and 
complement, the subject can 
determine the form of the verb (e.g. I 
am, you are). 

Rula’s mother went out. 
 
That is uncertain. 

The children will study the animals. 

Will the children study the animals? 

subjunctive In some languages, the inflections of 
a verb include a large range of 
special forms which are used 
typically in subordinate clauses, and 
are called ‘subjunctives’. English has 
very few such forms and those it has 
tend to be used in rather formal 
styles. 

The school requires that all pupils 
be honest. 

The school rules demand that 
pupils not enter the gym at 
lunchtime. 

If Zoë were the class president, 
things would be much better. 

subordinate, 
subordination 

A subordinate word or phrase tells 
us more about the meaning of the 
word it is subordinate to. 
Subordination can be thought of as 
an unequal relationship between a 
subordinate word and a main word. 
For example: 
§ an adjective is subordinate to the 

noun it modifies 
§ subjects and objects are 

big dogs [big is subordinate to 
dogs] 

Big dogs need long walks. 
[big dogs and long walks are 
subordinate to need] 

We can watch TV when we’ve 
finished. [when we’ve finished is 
subordinate to watch] 



 
Term Guidance Example 

 subordinate to their verbs. 

Subordination is much more 
common than the equal relationship 
of co-ordination. 

See also subordinate clause. 

 

subordinate 
clause 

A clause which is subordinate to 
some other part of the same 
sentence is a subordinate clause; for 
example, in The apple that I ate was 
sour, the clause that I ate is 
subordinate to apple (which it 
modifies). Subordinate clauses 
contrast with co-ordinate clauses as 
in It was sour but looked very tasty. 
(Contrast: main clause) 

However, clauses that are directly 
quoted as direct speech are not 
subordinate clauses. 

That’s the street where Ben lives. 
[relative clause; modifies street] 

He watched her as she 
disappeared. [adverbial; modifies 
watched] 

What you said was very nice. [acts 
as subject of was] 

She noticed an hour had passed. 
[acts as object of noticed] 

Not subordinate: He shouted, 
“Look out!” 

suffix A suffix is an ‘ending’, used at the 
end of one word to turn it into 
another word. Unlike root words, 
suffixes cannot stand on their own as 
a complete word. 

Contrast prefix. 

call – called 

teach – teacher [turns a verb into a 
noun] 

terror – terrorise [turns a noun into 
a verb] 

green – greenish [leaves word 
class unchanged] 

syllable A syllable sounds like a beat in a 
word. Syllables consist of at least 
one vowel, and possibly one or more 
consonants. 

Cat has one syllable. 

Fairy has two syllables. 

Hippopotamus has five syllables. 

synonym Two words are synonyms if they 
have the same meaning, or similar 
meanings. Contrast antonym. 

talk – speak 

old – elderly 

tense In English, tense is the choice 
between present and past verbs, 
which is special because it is 
signalled by inflections and normally 
indicates differences of time. In 
contrast, languages like French, 
Spanish and Italian, have three or 
more distinct tense forms, including 

He studies. [present tense – 
present time] 

He studied yesterday. [past tense – 
past time] 

He studies tomorrow, or else! 
[present tense – future time] 

He may study tomorrow. [present 



 
Term Guidance Example 

 a future tense. (See also: future.) 

The simple tenses (present and 
past) may be combined in English 
with the perfect and progressive. 

tense + infinitive – future time] 

He plans to study tomorrow. 
[present tense + infinitive – future 
time] 

If he studied tomorrow, he’d see 
the difference! [past tense – 
imagined future] 

Contrast three distinct tense forms 
in Spanish: 
§ Estudia. [present tense] 
§ Estudió. [past tense] 
§ Estudiará. [future tense] 

transitive verb A transitive verb takes at least one 
object in a sentence to complete its 
meaning, in contrast to an 
intransitive verb, which does not. 

He loves Juliet. 

She understands English grammar. 

trigraph A type of grapheme where three 
letters represent one phoneme. 

High, pure, patch, hedge 

unstressed See stressed.  

verb The surest way to identify verbs is by 
the ways they can be used: they can 
usually have a tense, either present 
or past (see also future). 
Verbs are sometimes called ‘doing 
words’ because many verbs name 
an action that someone does; while 
this can be a way of recognising 
verbs, it doesn’t distinguish verbs 
from nouns (which can also name 
actions). Moreover many verbs 
name states or feelings rather than 
actions. 
Verbs can be classified in various 
ways: for example, as auxiliary, or 
modal; as transitive or intransitive; 
and as states or events. 

He lives in Birmingham. [present 
tense] 
The teacher wrote a song for the 
class. [past tense] 
He likes chocolate. [present tense; 
not an action] 
He knew my father. [past tense; 
not an action] 
Not verbs: 
§ The walk to Halina’s house will 

take an hour. [noun] 
§ All that surfing makes 

Morwenna so sleepy! [noun] 

vowel A vowel is a speech sound which is 
produced without any closure or 
obstruction of the vocal tract. 
Vowels can form syllables by 
themselves, or they may combine 
with consonants. 
In the English writing system, the 
letters a, e, i, o, u and y can 
represent vowels. 

 



 
Term Guidance Example 

word A word is a unit of grammar: it can 
be selected and moved around 
relatively independently, but cannot 
easily be split. In punctuation, words 
are normally separated by word 
spaces. 
Sometimes, a sequence that appears 
grammatically to be two 
words is collapsed into a single 
written word, indicated with a hyphen 
or apostrophe (e.g. well-built, he’s). 

headteacher or head teacher [can 
be written with or without a space] 
I’m going out. 
9.30 am 

word class Every word belongs to a word class 
which summarises the ways in which 
it can be used in grammar. The 
major word classes for English are: 
noun, verb, adjective, adverb, 
preposition, determiner, pronoun, 
conjunction. Word classes are 
sometimes called ‘parts of speech’. 

 

word family The words in a word family are 
normally related to each other by a 
combination of morphology, 
grammar and meaning. 

teach – teacher 

extend – extent – extensive 

grammar – grammatical – 
grammarian 

 



 
 
 
 
 
 
 
 
 
 
 
 

Geography 
GCSE subject content 
 
 
 
 
September 2022



 

Contents 
 

Curriculum Brief ................................................................................................................................... 3	

The content for geography GCSEs ..................................................................................................... 5	

Introduction ...................................................................................................................................... 5	

Subject aims and learning outcomes ............................................................................................... 5	

Progression statement .............................................................................................................. 6	

Subject content ................................................................................................................................ 6	

Scope of study ............................................................................................................................. 7	

Maps ......................................................................................................................................... 7	

Fieldwork .................................................................................................................................. 8	

Use of data ............................................................................................................................... 8	

Formulating enquiry and argument ........................................................................................... 8	

Appendix 1 ........................................................................................................................................ 12	

Use of mathematics, statistics and creative expression in geography .......................................... 12	

Appendix 2 ........................................................................................................................................ 14	

Links to other curriculum areas ...................................................................................................... 14	

Table 1 (illustrative examples only) ........................................................................................ 14	

 



 

Curriculum Brief 
 
 
A full review of the revised documents themselves is necessary in order to grasp the full extent of 
revisions; however, the following lines give a flavour of some of the key changes made within each 
subject. The subjects are listed in alphabetical order: 
 

 

Geography 
This acknowledges the accelerating nature of climate change and biodiversity loss; 
creative expression is included to support the healthy articulation of emotional responses. 
A significant change is that the labels ‘physical’ and ‘human’ geography have been 
removed; this is because they reinforce an artificial separation between human activity 
and the rest of the natural world.  

Art and Design 
Working sustainably as well as creatively requires awareness of the provenance of 
materials and their safe disposal. Art can interpret ideas from other areas of the 
curriculum and include community collaboration. A diversity of artists including indigenous 
perspectives are researched, often highlighting sustainability issues.  

Citizenship 
Citizenly engagement is advocated including approaches such as action competence that 
support student-led investigations leading to action in support of a positive future. Rights 
and responsibilities at individual and corporate level are also highlighted. 

Design Technology 
Sustainability is considered at all stages of the design process, the circular economy is 
emphasised, as is the need to involve end-users in the design process. Cooking takes 
account of the impact of different foodstuffs. Existing links to Mathematics and Science 
are expanded to other subjects.  

English 
We emphasise the role of criticality more directly; stories and poetry are a lens for 
critiquing society and we recommend that teachers seek authors who present a diversity 
of perspectives and address the root causes of inequality and ecological destruction.  
Alongside that English Literature has the potential to connect people and groups of people 
through providing a means for vicarious experience which can lead to the development of 
empathy. Specific revisions include authentic letter-writing tasks such as to decision-
makers and speaking skills that include expressing one’s own feelings.   

History 
Human-environment interactions are among the historical themes suggested under Key 
Stage 3 while at Key Stage 4, all thematic studies should include an environmental 
perspective. Indigenous perspectives on Europe’s colonial past and issues of land 
ownership and power relations are included, as is the Anthropocene.  
 
PSHE  
Here we advocate for safe and effective teaching that will support students to reflect upon 
values and feelings related to the environment and climate and develop their autonomy to 
make decisions and contribute to positive action both as an individual and as a member of 
a community. 



 

Religious Studies 
The spiritual and moral dimensions of human-nature connectedness are explored from 
the perspectives of institutional religions, indigenous religions, personal spiritualities and 
secular ethical positions to understand the importance of their impact on the physical and 
psychological well-being of communities and individuals. 

Science 
The knowledge within Science is interconnected more effectively with the wider curriculum 
and students’ lives. As well as understanding processes, we focus on the practical 
implications of these including the effects on – and of – our actions. Scientific methods of 
enquiry are understood in relation to values and alternative ways of knowing are 
explored? 

 
The current D&T curriculum includes an appendix in which links are shown with specific 
aspects of Mathematics and Science. We felt this was a useful way of conveying potential 
connections right across the curriculum and so we have added similar appendices to all 
subjects. It should be noted that these do not reflect recommendations from subject 
specialists, rather they are simply suggestions that often became apparent only by working 
across multiple subjects in a concentrated period; as such they appear in square brackets.  
 

  



 

 

The content for geography GCSEs 
Introduction 

1. The GCSE subject content sets out the knowledge, understanding, skills and 
capabilities common to all GCSE specifications in a given subject. Together with the 
assessment objectives it provides the framework within which awarding organisations 
create the detail of their specifications, so ensuring progression from key stage 3 national 
curriculum requirements and the possibilities for development into A level. 

 
Key geographical concepts include space, place, sustainability, inequalities, 
interconnectedness, justice, enquiry.  
 
Subject aims and learning outcomes 

 

2. GCSE specifications for the discipline of geography should provide the 
opportunity for students to understand more about the world, the challenges it faces and 
their place within it. The GCSE course will deepen understanding of geographical 
processes, illuminate the impact of change and of complex people-environment 
interactions, highlight the dynamic links and interrelationships between places and 
environments at different scales, and develop students’ competence in using a wide 
range of geographical investigative skills and approaches. Geography enables young 
people to develop the necessary capabilities to become globally and environmentally 
informed and thoughtful, enquiring citizens who take action for the betterment of their 
communities and the wider world'   

 
3. GCSE specifications in geography should enable students to build on their key 
stage 3 knowledge, skills and capabilities to: 

 
● develop and extend their understanding of locations, places, environments 

and processes, and of different scales including global and temporal; and of 
social, political and cultural contexts (understand geographical material) 

● gain understanding of the interactions between peoples and environments, 
change in places and processes over space and time, and the interrelationship 
between geographical phenomena at different scales and in different contexts 
including connections to history (think like a geographer) 

● develop and extend their competence in a range of skills including those used in 
fieldwork, in using maps and Geographical Information Systems (GIS) and in 
researching secondary evidence, including inclusive and diverse digital and 
creative sources; and develop their competence in identifying and applying 
sound enquiry and investigative approaches to questions and hypotheses (study 
like a geographer) 



 

● apply geographical knowledge, understanding, skills and approaches 
appropriately and creatively to real world contexts, including fieldwork and the 
implications of research, and to contemporary situations and issues; and 
develop well-evidenced arguments drawing on their geographical knowledge and 
understanding (applying geography). 

 

Progression statement 
 
4. When designing specifications, awarding organisations should note the 
following ways in which curriculum emphases should progress from KS3 and ensure 
that specifications facilitate this: 

 
● broadening and deepening understanding of locational contexts, including 

greater awareness of the importance of scale and the concept of global 

● a greater emphasis given to process studies that lead to an understanding 
of change 

● a greater stress on the multivariate and interconnected nature of 
geographical relationships and interactions and their potential impacts 

● a stronger focus on forming generalisations and/or abstractions, including some 
awareness of theoretical perspectives and of the subject’s conceptual frameworks 

● an increased involvement of students in planning and undertaking 
independent enquiry in which skills and knowledge are applied to ask and 
investigate geographical questions 

● enhancing competence in a range of intellectual and communication skills, 
including the creation of questions, and the formulation of arguments, that 
include elements of synthesis and evaluation of material 

 

Subject content 
5. GCSE specifications in geography should reflect the aims and learning outcomes 
outlined above, and should include the knowledge, understanding, skills and 
capabilities listed below, giving due consideration to the assessment objectives. The 
essential subject content outlined here provides the framework for developing a 
coherent study at GCSE. 

 
6. This content sets out the range of content for GCSE specifications in geography 
but is not meant to imply a specific geographical approach or a set sequence of study. 
Nor do the content headings necessarily imply headings for the specification. Awarding 
organisations are free to develop, combine and cross-reference each part of the content 
in any way that is appropriate to their specification. Awarding organisations are free to 
decide the overall balance and representation of approaches such as place-based, 
thematic, people-environment and issues-based geography, although the requirement for 



 

study of the geography of the UK means that some place-based study must be included 
(see p.6). Awarding organisations may use any flexibility to vary depth, breadth or 
context within the specified topics, as long as the rigour and challenge of the 
specification is maintained. 

 

Scope of study 
 
7. GCSE specifications in geography should require students to extend their 
understanding of space (1) and to develop competence in Maps, Fieldwork and 
Geographical Skills (2) as they study the content of the following three areas of 
geography: Place: processes and relationships (3); Environmental processes and 
change (4); People, environment and sustainability: processes and interactions (5). 

 
1. Space 

 
8. Locational knowledge and contextual knowledge of the world’s continents, 
countries, regions and their physical, environmental and human features should be 
developed across the whole specification and should include:1 

● appreciation of different spatial, cultural and political contexts 

● recognition of important links and inter-relationships between places and 
environments at a range of scales from local to global 

● contextual knowledge of any countries from which case studies and exemplars 
are chosen. It is required that exemplars and case studies relate to at least two 
countries other than the UK 
 

2. Maps, fieldwork and geographical skills 
 
9. GCSE specifications should require students to develop and demonstrate 
the following skills throughout their study of the specifications as a whole. 

 
Maps 

 
10. The use of a range of maps, atlases, Ordnance Survey maps, satellite imagery 
and other graphic and digital material2 including the use of Geographical Information 
Systems (GIS), to obtain, illustrate, analyse and evaluate geographical information. To 
include making maps and sketches to present and interpret geographical information. 

 
 
1 It is not required that these bullet points are all addressed in each of the three areas of 
geography (3, 4, 5 below), only that they are all addressed across the specification as a 
whole. 
2 For the purposes of examinations, this material may be ready prepared GIS material, 
for example from screen shots or copies of maps derived from prepared GIS. It need not 
be GIS material prepared by students. 



 

 
 

 
Fieldwork 

 
11. Different approaches to fieldwork undertaken in at least two contrasting 
environments. Fieldwork overall should include exploration of geographical processes 
and the interactions and should involve the collection of primary data (but these 
requirements need not all be addressed in each piece of fieldwork). 
 
Use of data 

 
12. ‘Data’ should include both qualitative and quantitative data and data from both 
primary and secondary sources: fieldwork data; GIS material; written and digital 
sources; visual, arts-based and graphical sources; and numerical and statistical 
information. Data should be inclusive and representative. Using data should include 
its collection, interpretation and analysis, including the application of appropriate 
quantitative and statistical techniques (a list of required skills and techniques is given in 
the Appendix); it also includes the effective identification, presentation, communication 
and evaluation of material. 

 
Formulating enquiry and argument 

 
13. The ability to identify questions and sequences of enquiry to write descriptively, 
analytically and critically, to communicate their ideas effectively, to develop an 
extended written argument, and to draw well-evidenced and informed conclusions 
about geographical questions and issues. 

 
3. Place: processes and relationships 

 
14. Geography of the UK – Knowledge and understanding of the UK’s geography, 
both in overview and with some in depth study, to include its physical and human 
landscapes, environmental challenges, changing economy and society e.g. from linear 
to a more circular economy, the importance of cultural, historical and political factors, 
and its changing relationships with the wider world. Much of this may be achieved by 
study in combination with other physical, human and environmental study topics, but 
students must also study the UK as a country and draw across physical and human 
characteristics to summarise significant geographical features and issues. 

 
4. Environmental processes and change 

 
15. Geomorphic processes and landscape – How geomorphic processes at different 
scales, operating in combination with geology, climate and human activity have 
influenced and continue to influence the landscapes of the UK, including considering 
the validity of the notion of the Anthropocene. This should include detailed 
reference to at least two different and distinctive physical landscapes in the UK, one of 



 

which should be local to the learner. 
 
16. Changing weather and climate – The causes, consequences of and responses to 
extreme weather conditions and natural weather hazards, recognising their changing 
distribution in time and space and drawing on an understanding of the global circulation 
of the atmosphere. Understanding of the greenhouse effect, the spatial and temporal 
characteristics, of climatic change and evidence for different causes, including human 
activity, from the beginning of the Quaternary period (2.6 million years ago) to the 
present day including an acknowledgement of the accelerating nature of global 
temperature increase and the extent of scientific consensus around the likely 
implications of this rise. 

 

5. People, environment and sustainability: processes and 
interactions 

 
17. Global ecosystems and biodiversity – An overview of the distribution and 
characteristics of large scale natural global ecosystems. For two selected 
ecosystems, draw out the interdependence of climate, soil, water, plants, animals and 
humans; the processes and interactions that operate within them at different scales; 
and issues related to biodiversity and to sustainability including the accelerating 
rate of species loss, its causes and possible impacts. 

 
18. Resources and their sustainable use – An overview of how humans use, modify 
and change ecosystems and environments in order to obtain food, energy and water 
resources. Detailed study of one of either food, energy or water, recognising the 
changing characteristics and distribution of demand and supply, past and present 
impacts of human intervention, and issues related to their sustainable use and 
management at a variety of scales. Critical discussions of the culture-nature divide 
and anthropocentric mindset of resource-based and ecosystems services-based 
discourse. 

 
19. Urban society and sustainability – An overview of the causes and effects of 
rapid urbanisation and contrasting urban trends in different parts of the world with 
varying characteristics of economic, social development and sustainability. For at 
least one major city in an economically richer country,3 and one major city in an 
economically poorer country or recently emerging economy, examine ways of life and 
contemporary challenges arising from and influencing urban change, including 
sustainability and income inequality. Both city studies should be set within the 
context of their region, country and the wider world, including an understanding of the 
causes and impacts of national and international migration on the growth and character 
of these cities. 

 
3 A UK city may be taken as this case study city– see requirements for Geography of the UK p.7- 
or a different and additional city study may be chosen here.



 

20. Sustainability and global economic development issues – The causes and 
consequences of uneven development at global level as the background for considering 
the changing context of population, economy, inequality and society and of 
technological and political development in at least one poorer country or one that is 
within a newly emerging economy. Country study should include examination of the 
wider political, social and environmental context within which the country is placed, 
issues of sustainability, and the changing nature of industry and investment, and the 
characteristics of international trade, aid and geo-political relationships with respect to 
that country. It should also include examples of affirmative action taken to address 
sustainability. 

 
 
Assessment of geographical capabilities  
 
21. A portfolio of geographical capabilities may be defined as the experience of 
understanding and applying specific geographical knowledge, understanding and skills 
to a particular and real out-of-classroom context. In undertaking fieldwork, students 
practise a range of skills, gain new geographical insights and begin to appreciate 
different perspectives on the world around them, and their role in shaping their local 
and global communities. Fieldwork is crucial to the strong role envisaged for 
geography in the revised and more challenging curriculum at all levels and so must be 
undertaken as part of the specification (see Maps, Fieldwork and Geographical Skills, 
page 5). 

 
22. The scheme of assessment / a portfolio of geographical capabilities must 
include an identifiable element or elements assessing fieldwork. This must include 
assessment of students' own experiences of fieldwork covering at least two (but not all) 
of the bullet points below, as well as including assessment of fieldwork in unfamiliar 
contexts which may be based on exemplar data. Fieldwork will be assessed through 
examination only. It will comprise 15% of the total assessment weighting (of which 5% is 
allocated to skills and 10% allocated to application). 

 
23. The following areas of knowledge, skills and understanding should be 
assessed through the fieldwork assessment. 

 
i. understanding of the kinds of question capable of being investigated 

through fieldwork and an understanding of the geographical enquiry 
processes appropriate to investigate these 

ii. understanding of the range of techniques and methods used in 
fieldwork, including project planning, observation, different kinds of 
measurement and collaboration with others 

iii. processing and presenting fieldwork data in various ways including 
maps, graphs and diagrams 

iv. analysing and explaining data collected in the field using knowledge 
of relevant geographical case studies and theories 



 

v. drawing evidenced conclusions and summaries from fieldwork 
transcripts and data 

vi. reflecting critically on fieldwork data, methods used, conclusions drawn 
and knowledge gained 

 
Note that (i), (ii) and (iii) will draw heavily on AO4 (skills) whilst (iv), (v) and (vi) will draw 
predominantly on AO3 (application). 

 
Since fieldwork is an essential aspect of geography which ensures that young people 
are given the opportunity to consolidate and extend their achievement by relating 
learning to real experiences of the world, specifications must require that fieldwork is 
carried out, outside the classroom and school grounds, on at least two occasions (see 
‘Fieldwork’ p.5); this does not preclude the regular application of skills in a local 
context such as the classroom or school site. Awarding organisations must require 
evidence of this in the form of a written statement from centres, providing at least the 
date, location, numbers of students participating, the main issues/questions investigated 
during fieldwork, and the relationship of the fieldwork to the specification content.



 

Appendix 1  
 
Use of mathematics, statistics and creative expression in 
geography 
The list below outlines the range and extent of mathematical and statistical techniques 
considered appropriate to geography GCSE. The following should all be covered in any 
specification. Examples in italics are to aid understanding and suggest range, and these 
are not compulsory. 

Some of the content of the geography curriculum may be a source of concern or 
even anxiety. The affective dimension of geography can be addressed through 
creative and cultural media in ways that complement traditional approaches. 

Creative skills 

● use creative/cultural media, e.g. fine art, music, dance or drama, either 
individually or in collaboration with others, to explore and interpret 
geographical information, concepts, relationships and/or issues 

 
Cartographic skills 

 
● use and understand gradient, contour and spot height on OS maps and 

other isoline maps (eg weather charts, ocean bathymetric charts) 

● interpret cross sections and transects 

● use and understand coordinates, scale and distance 

● describe and interpret geo-spatial data presented in a GIS framework 
(eg analysis of flood hazard using the interactive maps on the Environment 
Agency website) 

Graphical skills 
 

● select and construct appropriate graphs and charts to present data, using 
appropriate scales and including bar charts, pie charts, pictograms, line charts, 
histograms with equal class intervals 

● interpret and extract information from different types of graphs and charts 
including any of the above and others relevant to the topic (e.g. triangular graphs, 
radial graphs, wind rose diagrams, proportional symbols) 

● interpret population pyramids, choropleth maps and flow-line maps 

 
Numerical skills 

 

● demonstrate an understanding of number, area and scale and the quantitative 
relationships between units 



 

● design fieldwork data collection sheets and collect data with an understanding 
of accuracy, sample size and procedures, control groups and reliability 

● understand and correctly use proportion and ratio, magnitude and frequency (e.g. 
1:200 flood; and logarithmic scales such as the Richter scale, in orders of 
magnitude) 

● draw informed conclusions from numerical data 

●  
Statistical skills 

 

● use appropriate measures of central tendency, spread and cumulative frequency 
(median, mean, range, quartiles and inter-quartile range, mode and modal class) 

● calculate percentage increase or decrease and understand the use of percentiles 

● describe relationships in bivariate data: sketch trend lines through scatter plots; 
draw estimated lines of best fit; make predictions; interpolate and extrapolate 
trends 

● be able to identify weaknesses in selective statistical presentation of data



 

Appendix 2  
Links to other curriculum areas 
 

[Students should be aware of how geography links to issues covered in other parts 
of the curriculum, for example] 
 
Table 1 (illustrative examples only) 

Ref        Knowledge and skills requirements Examples of Geography application 

1 History 
a The relationship between people and their 

environment through the study of a particular 
site in its historical context 
 

Geography enables young people to 
develop the necessary capabilities to 
become globally and environmentally 
informed citizens who are able to lead 
action for the betterment of their 
communities and the wider world. 
 

b Understanding the relationships between 
the periods studied and related aspects 
include all or some of the following 
examples: between local, regional, national 
and international history; between cultural, 
environmental, economic, social, political, 
religious and military history; and between 
short- and long-term timescales 
 

Build the skills and capabilities to gain 
an understanding of the interactions 
between peoples and environments, 
change in places and processes over 
space and time, and the interrelationship 
between geographical phenomena at 
different scales and in different contexts 
including connections to history. 
 

2 Art and Design   

a Balancing creativity a sustainability by 
developing knowledge of materials and 
to build the research skills necessary to 
understand the life cycle of materials. 
 

Resources and their sustainable use 

b Draw inspiration from subject areas to build 
deep transdisciplinary links, enabling from 
other subjects to manifest and be 
expressed through Art. 
 
 

Use creative/cultural media, e.g. fine art, 
music, dance or drama, either 
individually or in collaboration with 
others, to explore and interpret 
geographical information, concepts, 
relationships and/or issues 
 

c Understanding product life cycles, enabling 
informed and justifiable choices of 
resource selection and how they can be 
utilised within the context of a circular 
economy. 
 

Geography of the UK – Knowledge and 
understanding of the UK’s geography, 
both in overview and with some in depth 
study, to include its physical and human 
landscapes, environmental challenges, 
changing economy and society e.g. from 
linear to a more circular economy, the 
importance of cultural, historical and 
political factors, and its changing 
relationships with the wider world. 



 

 

3 Design & technology  

a Demonstrate an ability to write a design 
brief and specifications from their own 
and others’ considerations of human 
and nonhuman needs, wants, interests 
and environmental considerations. 
 

Resources and their sustainable 
use 

4 Science  
a Students build an understanding of human 

and non-human interdependence and 
adaptation and explore the importance of 
biodiversity in maintaining viable planetary 
systems. There is also the opportunity to 
explore the impacts on ecosystems and 
innovations to support recovering and 
regenerating systems.  

Students build an understanding of 
Global ecosystems and biodiversity 
– An overview of the distribution and 
characteristics of large scale natural 
global ecosystems. For two selected 
ecosystems, draw out the 
interdependence of climate, soil, 
water, plants, animals and humans; 
the processes and interactions that 
operate within them at different 
scales; and issues related to 
biodiversity and to sustainability 
including the accelerating rate of 
species loss, its causes and 
possible impacts. 
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Curriculum Brief 
 
 
A full review of the revised documents themselves is necessary in order to grasp the full extent of 
revisions; however, the following lines give a flavour of some of the key changes made within each 
subject. The subjects are listed in alphabetical order: 
 

History 
Human-environment interactions are among the historical themes suggested under Key Stage 3 
while at Key Stage 4, all thematic studies should include an environmental perspective. Indigenous 
perspectives on Europe’s colonial past and issues of land ownership and power relations are 
included, as is the Anthropocene.  

Art and Design 
Working sustainably as well as creatively requires awareness of the provenance of materials and 
their safe disposal. Art can interpret ideas from other areas of the curriculum and include 
community collaboration. A diversity of artists including indigenous perspectives are researched, 
often highlighting sustainability issues.  

Citizenship 
Citizenly engagement is advocated including approaches such as action competence that support 
student-led investigations leading to action in support of a positive future. Rights and 
responsibilities at individual and corporate level are also highlighted. 

Design Technology 
Sustainability is considered at all stages of the design process, the circular economy is 
emphasised, as is the need to involve end-users in the design process. Cooking takes account of 
the impact of different foodstuffs. Existing links to Mathematics and Science are expanded to other 
subjects.  

English 
We emphasise the role of criticality more directly; stories and poetry are a lens for critiquing society 
and we recommend that teachers seek authors who present a diversity of perspectives and 
address the root causes of inequality and ecological destruction.  Alongside that English Literature 
has the potential to connect people and groups of people through providing a means for vicarious 
experience which can lead to the development of empathy. Specific revisions include authentic 
letter-writing tasks such as to decision-makers and speaking skills that include expressing one’s 
own feelings.   

Geography 
This acknowledges the accelerating nature of climate change and biodiversity loss; creative 
expression is included to support the healthy articulation of emotional responses. A significant 
change is that the labels ‘physical’ and ‘human’ geography have been removed; this is because 
they reinforce an artificial separation between human activity and the rest of the natural world.  

PSHE  
Here we advocate for safe and effective teaching that will support students to reflect upon values 
and feelings related to the environment and climate and develop their autonomy to make decisions 
and contribute to positive action both as an individual and as a member of a community. 

Religious Studies 
The spiritual and moral dimensions of human-nature connectedness are explored from the 
perspectives of institutional religions, indigenous religions, personal spiritualities and secular ethical 
positions to understand the importance of their impact on the physical and psychological well-being 
of communities and individuals. 



 

Science 
The knowledge within Science is interconnected more effectively with the wider curriculum and 
students’ lives. As well as understanding processes, we focus on the practical implications of these 
including the effects on – and of – our actions. Scientific methods of enquiry are understood in 
relation to values and alternative ways of knowing are explored? 

 
The current D&T curriculum includes an appendix in which links are shown with specific aspects 
of Mathematics and Science. We felt this was a useful way of conveying potential connections 
right across the curriculum and so we have added similar appendices to all subjects. It should 
be noted that these do not reflect recommendations from subject specialists, rather they are 
simply suggestions that often became apparent only by working across multiple subjects in a 
concentrated period; as such they appear in square brackets.  
  



 

 
The content for history GCSEs 
Introduction 

1. The GCSE subject content sets out the knowledge, understanding, skills and 
assessment objectives common to all GCSE specifications in a given subject. Together with 
the assessment objectives it provides the framework within which awarding organisations 
create the detail of their specifications, so ensuring progression from key stage 3 national 
curriculum requirements and the possibilities for progression to A level. 

 

Subject aims and learning outcomes 
2. GCSE specifications in history should support students in learning more about the 
history of Britain and that of the wider world. The study of history at GCSE should inspire 
students to deepen their understanding of the people, periods, environments and events 
studied and enable them to think critically, weigh evidence, sift arguments, make informed 
decisions and develop perspective and judgement. This, in turn, will prepare them for a role 
as informed, thoughtful and active citizens. The discipline of history and a knowledge and 
understanding of the past will also help them to understand their own identity and significant 
aspects of the world in which they live, and provide them with the basis for further wider 
learning and study. 

 
3. GCSE specifications in history should enable students to: 

 
• develop and extend knowledge and understanding of specified key events, periods, 

societies and environments in local, British, and wider world history; and of the 
wide diversity of human experience 

• engage in historical enquiry to develop as independent learners and as critical and 
reflective thinkers 

• develop the ability to ask relevant questions about the past, to investigate issues 
critically, to relate the past to the present and the future, and to make valid 
historical claims by using a range of sources in their historical context 

• develop an awareness of why people, events and developments have been 
accorded historical significance and how and why different interpretations have 
been constructed about them 

• organise and communicate their historical knowledge and understanding in 
different ways and reach substantiated conclusion



 

Subject content 
4. GCSE specifications in history must reflect the aims and learning outcomes. 
GCSE specifications in history should build on the national curriculum programmes of 
study for history at key stage 3. 

 
5. This content sets out the full range of content for GCSE specifications in history. 
Awarding organisations may, however, use any flexibility to increase depth, breadth or 
context within the specified topics or to consolidate teaching of the subject content. 

 
Scope of study 

 
6. GCSE specifications should include history: 

 
• from three eras: Medieval (500-1500), Early Modern (1450-1750) and Modern 

(1700-present day) 

• on three time scales: short (depth study), medium (period study) and long 
(thematic study) 

• on three geographical contexts: a locality (the historic environment); British; and 
European and / or wider world settings 

 
7. Depth studies should focus on a substantial and coherent short time span and 
require students to understand the complexity of a society or historical situation and the 
interplay of different aspects within it. Depending on the particular society or historical 
situation selected for study, these aspects may include (but are not restricted to) social, 
economic, environmental, political, religious, technological and military factors. For 
European or wider world depth studies the complexity may stem from the number and 
diverse interests of the different nation states involved. 

 
8. Period studies should focus on a substantial and coherent medium time span of at 
least 50 years and require students to understand the unfolding narrative of substantial 
developments and issues associated with the period which are explored from a range of 
perspectives. 

 
9. Thematic studies should require students to understand change and continuity 
across a long sweep of history, including the most significant characteristics of different 
ages. They should reveal wider changes in aspects of society over the centuries and allow 
comparisons to be made between different periods of history and the present by focusing 
on issues that have particular contemporary significance. These aspects should 
include (but are not restricted to) some or all of the following: culture, economics, politics, 
religion, science, technology and war and all should include an environmental 
perspective such as humans’ impact on the planet, our changing relationships to the 
natural world or the environmental dimension of power. 

Reference to British history here and elsewhere in the document means British history and/ or the history of 
England, Scotland, Wales and Ireland as appropriate to the historical context and focus of the study.



 

The study of the historic environment should focus on one particular site in its historical 
context. The study should examine the relationship between historical events and 
developments emerging from the interdependence of people and their environment. 
The focus of study may range in scale from, for example, a particular building or part of a 
building to a city or rural landscape/ setting. There is no requirement that students visit the 
site, but visits to local sites will enrich the curriculum and stimulate learning and 
engagement. This study may be linked to any other part of the course or may stand alone. 

 
10. The course and each element within it must form a coherent and substantial study of 
history in which the elements are reasonably balanced across the full range of assessed 
content. 

 
11. GCSE specifications in history should require students to study: 

 
• at least one British depth study chosen from the historical eras defined above;  

• at least one European or wider world depth study chosen from the historical eras 
defined above. This should focus on the history of a nation or group of peoples or on 
international relations between several nations. It must not merely study British 
overseas involvements 

12. British and wider world depth studies may not be taken from the same era of 
history or from the same overlapping fifty-year period. 

 
• a period study into British, European or wider world history from any one of the 

historical eras defined above. One depth study may be from the same era as the 
period study 

• the relationship between people and their environment through the study of 
a particular site in its historical context 

• one thematic study involving the study of people and their environments, events and 
developments drawn from all three eras defined above. It should also draw on 
earlier times, reaching back to at least to the Stone Age. This unit offers an ideal 
opportunity to consider the connections between the past, present and future, 
by focusing on a theme which has resonance for us today, such as migration, 
energy or food.  This unit should have an environmental dimension and should 
also extend beyond contemporary national boundaries and consider history on 
a global scale 

13. While some overlap is likely, the thematic study must differ significantly in focus 
from the people, issues and events covered in the depth and period studies.



 

Historical knowledge, understanding and method 
 
14. GCSE specifications should, through these studies, require students to develop 
and demonstrate: 

 

• knowledge and understanding of the key features and characteristics of the periods 
studied: the chronology, individuals, events, developments and issues in the 
specified content 

• deepening understanding of contemporary issues such as the climate 
emergency, diverse societies and global inequality through a focus on human 
attitudes to and interaction with the environment, social injustice and the 
movement of power within and between societies 

• understanding and appropriate use in context of historical terms including first order 
historical concepts such as ‘constitution’, ‘nation’, ‘revolution’, ‘society’, 
‘environment’ and ‘Anthropocene’ 

• the ability to create their own structured accounts, selecting, organising and 
communicating their knowledge and understanding in written narratives, descriptions 
and analyses, reaching substantiated conclusions when appropriate 

• understanding of the key features and characteristics of the periods studied in 
relation to second order historical concepts of continuity, change, cause, 
consequence, significance and similarity and difference within situations,  

• understanding of the relationships between different aspects within the periods studied, 
making connections, drawing contrasts and analysing trends. Examples of the related 
aspects include all or some of the following examples: between local, regional, national 
and international history; between cultural, environmental, economic, social, political, 
religious and military history; and between short and long term timescales 

• the ability to understand and use critically and constructively a range of contemporary 
source material appropriate to the period (including written historical sources whose 
precise provenance is given) to frame their own valid historical questions and make 
their own valid historical claims 

• understanding of how evidence is used rigorously to make historical claims, discerning 
how and why different interpretations of the past have been constructed



 

Appendix 1  

Links to other curriculum areas 
 

[Students should be aware of how history links to issues covered in other parts of the 
curriculum, for example] 
 
Table 1 (illustrative examples only)  

Ref     Knowledge and skills requirements     Examples of History application  
1  Geography  

a  Geography enables young people to develop the 
necessary capabilities to become globally and 
environmentally informed citizens who are able to 
lead action for the betterment of their communities 
and the wider world.  

The relationship between people and their 
environment through the study of a particular 
site in its historical context  

b Build the skills and capabilities to gain an 
understanding of the interactions between peoples 
and environments, change in places and processes 
over space and time, and the interrelationship 
between geographical phenomena at different 
scales and in different contexts including 
connections to history.  

Understanding of the relationships between different 
aspects within the periods studied, making 
connections, drawing contrasts and analysing trends. 
Examples of the related aspects include all or some of 
the following examples: between local, regional, 
national and international history; between cultural, 
environmental, economic, social, political, religious 
and military history; and between short and long term 
timescales  

2  Art and Design     

a  Deepen understanding of how sources inspire the 
development of ideas by exploring the different 
purposes, intentions and functions of art in a variety 
of contexts, including enhancing wellbeing and 
addressing local and global issues and community 
collaboration.  

The relationship between people and their environment 
through the study of a particular site in its historical 
context  

b  Explore the role of Art in sharing an understanding 
of different historical backgrounds and time 
periods. 

Develop the ability to relate the events of the past, 
to the present and future.  

3  Design & technology    

a  Through the critique of the outcomes of design and 
technology activity, both historic and present day, 
students should develop an understanding of its 
impact on daily life of humans and other 
animals,  and the wider world.  

One thematic study involving the study of people and 
their environments, events and developments drawn 
from all three eras defined above. It should also draw 
on earlier times, reaching back to at least to the Stone 
Age. This unit offers an ideal opportunity to consider 
the connections between the past, present and future, 
by focusing on a theme which has resonance for us 
today, such as migration, energy or food.    
  

4  Science     

a  developing skills for thinking analytically, 
evaluatively and critically to enable informed 
decision-making 

Develop the ability to ask relevant questions about the 
past, to investigate issues critically, to relate the past 
to the present and the future, and to make valid 
historical claims by using a range of sources in their 
historical context 
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Curriculum Brief 
 
A full review of the revised documents themselves is necessary in order to grasp the 
full extent of revisions; however, the following lines give a flavour of some of the key 
changes made within each subject. The subjects are listed in alphabetical order: 
 
Modern Foreign Languages 
We emphasis that language is one pathway to develop intercultural understanding and 
appreciation of different places, their ecosystems, history, and culture. The scope of 
study encourages students to build connections with fluid language speakers both 
locally or in the native language country to support listening, speaking, writing, and 
reading. Using the Sustainable Development Goals as a vehicle for discussion and as 
a shared lens through which to view our challenges and aspirations is encouraged. 
 
English 
We emphasise the role of criticality more directly; stories and poetry are a lens for critiquing 
society and we recommend that teachers seek authors who present a diversity of 
perspectives and address the root causes of inequality and ecological destruction.  
Alongside that English Literature has the potential to connect people and groups of people 
through providing a means for vicarious experience which can lead to the development of 
empathy. Specific revisions include authentic letter-writing tasks such as to decision-makers 
and speaking skills that include expressing one’s own feelings.   

Art and Design 
Working sustainably as well as creatively requires awareness of the provenance of materials 
and their safe disposal. Art can interpret ideas from other areas of the curriculum and 
include community collaboration. A diversity of artists including indigenous perspectives are 
researched, often highlighting sustainability issues.  

Citizenship 
Citizenly engagement is advocated including approaches such as action competence that 
support student-led investigations leading to action in support of a positive future. Rights and 
responsibilities at individual and corporate level are also highlighted. 

Design Technology 
Sustainability is considered at all stages of the design process, the circular economy is 
emphasised, as is the need to involve end-users in the design process. Cooking takes 
account of the impact of different foodstuffs. Existing links to Mathematics and Science are 
expanded to other subjects.  

Geography 
This acknowledges the accelerating nature of climate change and biodiversity loss; creative 
expression is included to support the healthy articulation of emotional responses. A 
significant change is that the labels ‘physical’ and ‘human’ geography have been removed; 
this is because they reinforce an artificial separation between human activity and the rest of 
the natural world.  

History 
Human-environment interactions are among the historical themes suggested under Key 
Stage 3 while at Key Stage 4, all thematic studies should include an environmental 
perspective. Indigenous perspectives on Europe’s colonial past and issues of land 
ownership and power relations are included, as is the Anthropocene.  
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PSHE  
Here we advocate for safe and effective teaching that will support students to reflect upon 
values and feelings related to the environment and climate and develop their autonomy to 
make decisions and contribute to positive action both as an individual and as a member of a 
community. 

Religious Studies 
The spiritual and moral dimensions of human-nature connectedness are explored from the 
perspectives of institutional religions, indigenous religions, personal spiritualities and secular 
ethical positions to understand the importance of their impact on the physical and 
psychological well-being of communities and individuals. 

Science 
The knowledge within Science is interconnected more effectively with the wider curriculum 
and students’ lives. As well as understanding processes, we focus on the practical 
implications of these including the effects on – and of – our actions. Scientific methods of 
enquiry are understood in relation to values and alternative ways of knowing are explored? 

The current D&T curriculum includes an appendix in which links are shown with 
specific aspects of Mathematics and Science. We felt this was a useful way of 
conveying potential connections right across the curriculum and so we have added 
similar appendices to all subjects. It should be noted that these do not reflect 
recommendations from subject specialists, rather they are simply suggestions that 
often became apparent only by working across multiple subjects in a concentrated 
period; as such they appear in square brackets.  
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The content for Modern Foreign Languages GCSEs 
 
Introduction 
1. The GCSE subject content sets out the knowledge, understanding and skills 
common to all GCSE specifications in a given subject, for modern foreign 
languages this is equipping pupils to study, learn, contribute and work in 
other countries and societies ensuring deeper intercultural understanding. 
Together with the assessment objectives it provides the framework within which the 
awarding organisations create the detail of their specifications, so ensuring 
progression from key stage 3 national curriculum requirements and the possibilities 
for development into A Level. 

 

Subject aims and learning outcomes 
2. Through studying a GCSE in a modern foreign language, students should 
develop their ability and ambition to communicate with native speakers in speech 
and writing, and therefore appreciating different perspectives. The study of a 
modern foreign language at GCSE should also broaden students’ horizons and 
encourage them to step beyond familiar cultural, geographical, and 
environmental boundaries and develop new ways of seeing our the world, and 
their role within it.. 

 
3. GCSE specifications in a modern foreign language should enable students to: 

 
• develop their ability to communicate confidently, and coherently, and 

empathetically with native speakers in speech and writing, conveying 
what they want to say their feelings, thoughts and ideas with increasing 
accuracy 

• express and develop feelings, thoughts and ideas spontaneously and fluently 
• listen to and understand clearly articulated, standard speech at near normal 

speed 
• deepen their knowledge about how language works and enrich their 

vocabulary in order for them to increase their independent use and 
understanding of extended language in a wide range of contexts 

• acquire new knowledge, skills and ways of thinking about the world and 
our role within it, through the ability to understand and respond to a rich 
range of authentic spoken and written material, adapted and abridged, 
as appropriate, including literary texts from a range of cultures 

• develop awareness and understanding of the culture, identity, 
geography and ecosystems of the countries and communities where 
the language is spoken, and the variations of that language 

• be encouraged to make appropriate links to other areas of the curriculum to 
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enable bilingual and deeper learning, where the language may become a 
medium for constructing and applying knowledge about other cultures 
and systems (geographical and environmental) 

• develop language learning skills and intercultural understanding both for 
immediate use and to prepare them for further language study and use in 
school, higher education or in employment 

• develop language strategies, including repair strategies 
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Subject content 
4. This content sets out the full range of content for GCSE specifications in 
modern foreign languages. Awarding organisations may however use any flexibility 
to increase depth, breadth, or context, or relevance within the specified topics or 
to consolidate teaching of the subject content to have a positive impact on 
societal and global issues.  

 
5. The content of the GCSE specifications in modern foreign languages must 
fully reflect the aims and learning outcomes. 

 
Prior learning  
6. GCSE specifications will be cumulative and progressive in content and 
language. They will take account of the matters, skills and processes specified in the 
national curriculum programmes of study for key stages 2 and 3. They will also build 
on the foundation of core grammar, and vocabulary and intercultural learning 
outlined in the programmes of study for key stages 2 and 3, increasing the level of 
linguistic and cognitive demand. 

 
Context and purposes  

• GCSE specifications will require students to understand and use language 
across a range of contexts, appropriate to their age, interests and maturity 
levels, and ideally related to current issues of importance 

• students will be expected to use language for a variety of purposes and with a 
variety of different audiences, including for personal, academic, and 
employment-related use and for them to make a positive contribution to 
society. 

• students will make use of appropriate social conventions, including informal 
and formal address and register, as relevant to the task and language studied 
taking into account intercultural understanding 

• students will be expected to understand different types of spoken language, 
including recorded input from one or more speakers in public and social 
settings and recorded material from authentic sources and the media, 
appropriate to this level, and ideally related to current issues of 
importance 

• students will be expected to understand different types of written language, 
including relevant personal communication, public information, factual and 
literary texts, appropriate to this level, and ideally related to current 
issues of importance 

• language contexts will be organised in a specified number of broad themes, 
addressing relevant matters relating to: 
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• identity and culture 
• local, national, international and global areas of interest and importance 
• current and future study, and employment and life skills 
• The UN Sustainable Development Goals 
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• literary texts can include extracts and excerpts, adapted and abridged as 
appropriate, from poems, letters, short stories, essays, novels or plays from 
contemporary and historical sources across a range of cultural contexts 
deepening intercultural understanding and other issues of 
importance (climate change, ecosystems, positive action for change) 
and explore the arts (films, artistic expression, storytelling, theatre) in 
the original language and language variations -  

• the content, contexts and purposes of a GCSE specification in a modern 
foreign language will provide an appropriate foundation for A level study and a 
suitable preparation for higher education, or employment, and positive 
contribution to society and our planet.  

 
Scope of study  

 
Language may be developed using international, student-led, community-based 
inquiries enabling immersion in the language with fluent speakers. The projects the 
students choose may be based on any change that students would like to see in their 
community or may be inspired by the Sustainable Development Goals. These could 
provide windows on global issues from different perspectives. 
 

7. GCSE specifications in modern foreign languages must require students to: 

 
Listening: understand and respond to spoken language 
 

• Students may plan and connect with language speakers to develop their 
listening skills through their student-led projects. 

• demonstrate general and specific understanding of different types of spoken 
language  

• follow and understand clear standard speech using familiar language across a 
range of specified contexts 

• identify the overall message, key points, details and opinions in a variety of 
short and longer spoken passages, involving some more complex language, 
recognising the relationship between past, present and future events 

• deduce meaning from a variety of short and longer spoken texts, involving 
some complex language, including short narratives and authentic material 
addressing a wide range of relevant contemporary and intercultural 
themes 

• recognise and respond to key information, important themes and ideas 
across a range of intercultural contexts in more extended spoken 
text, including authentic sources, adapted and abridged, as appropriate, 
by being able to answer questions, extract information, evaluate and 
draw conclusions. 
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Speaking: communicate and interact in speech 
 

• Students may plan and connect with language speakers to develop their 
speaking skills through their student-led projects.  

• communicate and interact effectively in speech for a variety of purposes 
across a range of specified contexts 

• take part in a short conversation, asking and answering questions, and 
exchanging opinions 

• convey information and narrate events coherently and confidently, using and 
adapting language for new purposes 

• speak spontaneously, responding to unexpected questions, points of view or 
situations, sustaining communication by using rephrasing or repair strategies, 
as appropriate 

• initiate and develop conversations and discussion, producing extended 
sequences of speech 

• make appropriate and accurate use of a variety of vocabulary and 
grammatical structures, including some more complex forms, with reference 
to past, present and future events 

• make creative and more complex use of the language, as appropriate, to 
express and justify their own thoughts and points of view 

• use accurate pronunciation and intonation such as to be understood by a 
native speaker 
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Reading: understand and respond to written language 

 
• Students may plan and connect with language speakers to develop their reading 

skills through their student-led projects. 
• understand and respond to different types of written language 
• understand general and specific details within texts using high frequency 

familiar language across a range of contexts 
• identify the overall message, key points, details and opinions in a variety of 

short and longer written passages, involving some more complex language, 
recognising the relationship between past, present and future events 

• deduce meaning from a variety of short and longer written texts from a range 
of specified contexts, including authentic sources involving some complex 
language, as well as short narratives and authentic material addressing a 
wide range of relevant contemporary and cultural themes 

• recognise and respond to key information, important themes and ideas in 
more extended written text and authentic sources, including some extracts 
from relevant abridged or adapted literary texts 

• demonstrate understanding by being able to scan for particular information, 
organise and present relevant details, draw inferences in context and 
recognise implicit meaning where appropriate 

• translate a short passage from the assessed language into English 
 
Writing: communicate in writing 

 
• Students may plan and connect with language speakers to develop their 

writing skills through their student-led projects.  
• communicate effectively in writing for a variety of purposes across a range of 

specified contexts 
• write short texts, using simple sentences and familiar language accurately to 

convey meaning and exchange information 
• produce clear and coherent text of extended length to present facts and 

express ideas and opinions appropriately for different purposes and in 
different settings 

• make accurate use of a variety of vocabulary and grammatical structures, 
including some more complex forms, to describe and narrate with reference to 
past, present and future events 

• manipulate the language, using and adapting a variety of structures and 
vocabulary with increasing accuracy and fluency for new purposes, including 
using appropriate style and register 
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• make independent, creative and more complex use of the language, as 
appropriate, to note down key points, express and justify individual thoughts 
and points of view, in order to interest, inform or convince 

• translate sentences and short texts from English into the assessed language 
to convey key messages accurately and to apply grammatical knowledge of 
language and structures in context 

 
Use of the assessed language in questions and rubrics 

 
The overall rubrics containing instructions to students may continue to be in English, 
as at present. Questions for the majority of modern foreign languages may be set in 
the assessed language or English, as appropriate to the task. They should be set in 
the language in which the candidate is expected to respond. 

 
In listening (AO1) 20 - 30% of the marks must be awarded for responses to 
questions set in the assessed language. 

 
In speaking (AO2) students will be required to express themselves solely in the 
assessed language. 

 
In reading (AO3) 30 - 40% of the marks must be awarded for responses to questions 
set in the assessed language. 

 
In writing (AO4) students will be required to express themselves solely in the 
assessed language. Questions may be asked in English where translation into the 
assessed language is required or where the context of the questions is detailed or 
complex. 

 
Languages using logographic systems such as Mandarin Chinese and Japanese 
must set all questions and task instructions in English, as the sole use of hanzi or 
kanji is deemed too challenging for this level. 

 
Grammar requirements  

GCSE students will be expected to develop and use their knowledge and 
understanding of grammar progressively throughout their course. The grammar 
requirements for GCSE are set out in two tiers: foundation and higher. 

 
Students will be required to apply their knowledge and understanding of grammar, 
appropriate to the language studied and to the relevant tier of entry, drawing on the 
relevant lists. 

 
Students entering higher tier assessments will be required to apply all grammar and 
structures listed for foundation tier in addition to the new grammar and structures 
listed for higher tier. 
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For French, German and Spanish, the lists are in the appendix to this document. The 
examples in brackets are indicative and are not exclusive. Structures marked (R) 
signify that only receptive knowledge is required. 

 
For other languages, all specifications must include appendices, developed by the 
awarding organisation(s), setting-out requirements for grammar which represent a 
level of challenge and breadth that is comparable to the requirements for French, 
German and Spanish. 
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Appendix 1: Grammar requirements  
 
French 
GCSE students will be expected to have acquired knowledge and understanding of 
French grammar during their course. In the examination they will be required to 
apply their knowledge and understanding, drawing from the following lists. The 
examples in brackets are indicative, not exclusive. For structures marked (R), only 
receptive knowledge is required. 

 
 
 
French (foundation tier) 
Nouns: 

 
• gender; 
• singular and plural forms. 

 
Articles: 

 
• definite, indefinite and partitive, including use of de after negatives. 

 
Adjectives: 

 
• agreement; 
• position; 
• comparative and superlative: regular and meilleur; 
• demonstrative (ce, cet, cette, ces); 
• indefinite (chaque, quelque); 
• possessive; 
• interrogative (quel, quelle). 

 
Adverbs: 

 
• comparative and superlative; 
• regular; 
• interrogative (comment, quand); 
• adverbs of time and place (aujourd’hui, demain, ici, là-bas); 
• common adverbial phrases. 
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Quantifiers/Intensifiers: 
 

• très, assez, beaucoup, peu, trop. 
 
Pronouns: 

 
• personal: all subjects, including on; 
• reflexive; 
• relative: qui; 
• relative: que (R); 
• object: direct (R) and indirect (R); 
• position and order of object pronouns (R); 
• disjunctive/emphatic; 
• demonstrative (ça, cela); 
• indefinite (quelqu’un); 
• interrogative (qui, que); 
• use of y, en (R). 

 
Verbs: 

 
• regular and irregular verbs, including reflexive verbs; 
• all persons of the verb, singular and plural; 
• negative forms; 
• interrogative forms; 
• modes of address: tu, vous; 
• impersonal verbs (il faut); 
• verbs followed by an infinitive, with or without a preposition; 
• tenses; 
• present; 
• perfect; 
• imperfect: avoir, être and faire; 
• other common verbs in the imperfect tense (R); 
• immediate future; 
• future (R); 
• conditional: vouloir and aimer; 
• pluperfect (R); 
• passive voice: present tense (R); 
• imperative; 
• present participle (R). 
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Prepositions 
 

• common prepositions e.g. à, au, à l’, à la, aux; de, du, de l’, de la, des; après; 
avant; avec; chez; contre; dans; depuis; derrière; devant; entre; pendant; 
pour; sans; sur; sous; vers. 

• common compound prepositions e.g. à côté de; près de; en face de, à cause 
de; au lieu de. 

 
Conjunctions 

 
• common coordinating conjunctions e.g. car; donc; ensuite; et; mais; ou; ou 

bien; puis. 
• common subordinating conjunctions e.g. comme; lorsque; parce que; 

puisque; quand; que; si. 
 
Number, quantity, dates and time 

 
• including use of depuis with present tense 

 
 
French (higher tier) 

All grammar and structures listed for foundation tier, as well as: 

Adjectives: 

• comparative and superlative, including meilleur, pire. 
 
Adverbs: 

 
• comparative and superlative, including mieux, le mieux. 

 
Pronouns: 

 
• use of y, en; 
• relative: que; 
• relative: dont (R); 
• object: direct and indirect; 
• position and order of object pronouns; 
• demonstrative (celui) (R); 
• possessive (le mien) (R). 

 
Verbs: 

 
• tenses; 
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• future; 
• imperfect; 
• conditional; 
• pluperfect; 
• passive voice: future, imperfect and perfect tenses (R); 
• perfect infinitive; 
• present participle, including use after en; 
• subjunctive mood: present, in commonly used expressions (R). 

 
Time: 

 
• including use of depuis with imperfect tense. 
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German 
GCSE students will be expected to have acquired knowledge and understanding of 
German grammar during their course. In the examination they will be required to 
apply their knowledge and understanding, drawing from the following lists. The 
examples in brackets are indicative, not exclusive. For structures marked (R), only 
receptive knowledge is required. 

 
 
 
German (foundation tier) 

The case system Nouns: 
 

• gender; 
• singular and plural forms, including genitive singular and dative plural; 
• weak nouns: nominative and accusative singular (Herr, Junge, Mensch, 

Name) (R); 
• adjectives used as nouns (ein Deutscher). 

 
Articles: 

 
• definite and indefinite; 
• kein. 

 
Adjectives: 

 
• adjectival endings: predicative and attributive usage, singular and plural, used 

after definite and indefinite articles, demonstrative and possessive adjectives; 
• adjectival endings after etwas, nichts, viel, wenig, alles (R); 
• comparative and superlative, including common irregular forms (besser, 

höher, näher); 
• demonstrative (dieser, jeder); 
• possessive; 
• interrogative (welcher). 

 
Adverbs: 

 
• comparative and superlative, including common irregular forms (besser, 

lieber, mehr); 
• interrogative (wann, warum, wo, wie, wie viel); 
• adverbs of time and place (manchmal, oft, hier, dort); 
• common adverbial phrases (ab und zu, dann und wann, letzte Woche, 

nächstes; Wochenende, so bald wie möglich). 
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Quantifiers/intensifiers 
 

• sehr, zu, viel, ganz, ziemlich, ein wenig, ein bisschen. 
 
Pronouns: 

 
• personal, including man; 
• reflexive: accusative; 
• reflexive: dative (R); 
• relative: nominative; 
• relative: other cases (R) and use of was (R); 
• indefinite: jemand, niemand; 
• interrogative: wer, was, was für; 
• interrogative: wen, wem (R). 

 
Verbs: 

 
• regular and irregular verbs; 
• reflexive; 
• modes of address: du, Sie; 
• mode of address: ihr (R); 
• impersonal (most common only, eg es gibt, es geht, es tut weh); 
• separable/inseparable; 
• modal: present and imperfect tenses, imperfect subjunctive of mögen; 
• infinitive constructions (um … zu …; verbs with zu …) (R); 
• negative forms; 
• interrogative forms; 
• tenses; 
• present; 
• perfect: excluding modals; 
• imperfect/simple past: haben, sein and modals; 
• imperfect/simple past: other common verbs (R); 
• future; 
• pluperfect (R); 
• imperative forms. 

 
Prepositions: 

 
• fixed case and dual case with accusative and/or dative; 
• with genitive (R). 
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Clause structures: 
 

• main clause word order; 
• subordinate clauses, including relative clauses. 

 
Conjunctions: 

 
• coordinating (most common, eg aber, oder, und); 
• subordinating (most common, eg als, obwohl, weil, wenn). 

 
Number, quantity, dates and time 

 
• including use of seit with present tense. 

 
German (higher tier) 

All grammar and structures listed for foundation tier, as well as: 

Nouns: 

• weak nouns. 
 
Adjectives: 

 
• adjectival endings after etwas, nichts, viel, wenig, alles. 

 
Pronouns: 

 
• reflexive: dative; 
• relative: all cases, and use of was; 
• interrogative: wen, wem. 

 
Verbs: 

 
• mode of address: ihr; 
• impersonal; 
• infinitive constructions (ohne … zu …; um ... zu ...; verbs with zu 
• …, eg beginnen, hoffen, versuchen; 
• modal: imperfect subjunctive of können, sollen; 
• tenses: imperfect/simple past of common verbs; 
• future; 
• conditional: würde with infinitive; 
• pluperfect; 
• imperfect subjunctive in conditional clauses: haben and sein. 



21  

Prepositions: 
 

• with genitive (most common, eg außerhalb, statt, trotz, während, wegen). 
 
Conjunctions: 

 
• coordinating and subordinating. 

 
Time: 

 
use of seit with imperfect tense. 
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Spanish 
GCSE students will be expected to have acquired knowledge and understanding of 
Spanish grammar during their course. In the examination they will be required to 
apply their knowledge and understanding, drawing from the following lists. The 
examples in brackets are indicative, not exclusive. For structures marked (R), only 
receptive knowledge is required. 

 
Spanish (foundation tier) 

Nouns: 
 

• gender; 
• singular and plural forms. 

 
Articles: 

 
• definite and indefinite; 
• lo plus adjective (R). 

 
Adjectives: 

 
• agreement; 
• position; 
• comparative and superlative: regular and mayor, menor, mejor, peor; 
• demonstrative (este, ese, aquel); 
• indefinite (cada, otro, todo, mismo, alguno); 
• possessive, short form (mi); 
• possessive, long form (mío) (R); 
• interrogative (cuánto, qué). 

 
Adverbs: 

 
• formation; 
• comparative and superlative: regular; 
• interrogative (cómo, cuándo, dónde); 
• adverbs of time and place (aquí, allí, ahora, ya); 
• common adverbial phrases. 

 
Quantifiers/intensifiers (muy, bastante, demasiado, poco, mucho) 
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Pronouns: 
 

• subject; 
• object (R); 
• position and order of object pronouns (R); 
• reflexive; 
• relative: que; 
• relative: quien, lo que (R); 
• disjunctive (conmigo, para mí); 
• demonstrative (éste, ése, aquél, esto, eso, aquello); indefinite (algo, alguien); 
• interrogative (cuál, qué, quién). 

 
Verbs: 

 
• regular and irregular verbs, including reflexive verbs; 
• all persons of the verb, singular and plural; 
• modes of address: tú and usted; 
• radical-changing verbs; 
• negative forms; 
• interrogative forms; 
• reflexive constructions (se puede, se necesita, se habla); 
• uses of ser and estar; 
• tenses; 
• present indicative; 
• present continuous; 
• preterite; 
• imperfect: in weather expressions with estar, hacer; 
• imperfect (R); 
• immediate future; 
• future (R); 
• perfect: most common verbs only; 
• conditional: gustar only in set phrases; 
• pluperfect (R); 
• gerund (R); 
• imperative: common forms including negative; 
• subjunctive, present: (R) in certain exclamatory phrases (¡Viva! ¡Dígame!); 
• subjunctive, imperfect: quisiera; 
• impersonal verbs: most common only. 

 
Prepositions: 

 
• common, including personal a; 
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• por and para. 
 
Conjunctions: common, including y, pero, o, porque, como, cuando 

 
Number, quantity, dates 

Time: 

• use of desde hace with present tense (R). 
 
 
Spanish (higher tier) 

All grammar and structures listed for foundation tier, as well as: 

Articles: 

• lo plus adjective. 
 
Adjectives: 

 
• comparative and superlative; possessive, short and long forms (mi, mío); 

relative (cuyo). 
 
Adverbs: 

 
• comparative and superlative. 

 
Pronouns: 

 
• object; 
• position and order of object pronouns; 
• relative: all other uses including quien, lo que, el que, cual; 
• possessive (el mío, la mía). 

 
Verbs: tenses: 

 
• future; 
• imperfect; 
• imperfect continuous; 
• perfect; 
• pluperfect; 
• conditional; 
• passive voice (R); 
• gerund; 
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• present subjunctive: imperative, affirmation and negation, future after 
conjunctions of time; 

• (cuando), after verbs of wishing, command, request, emotion, to express 
purpose (para que); 

• imperfect subjunctive (R). 
 
Time: 

 
• use of desde hace with present tense; 
• use of desde hace with imperfect tense (R)
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Appendix 2 
 
Links to other curriculum areas 
 
Students should be aware of how modern foreign languages links to issues 
covered in other parts of the curriculum, for example: 

 
Table 1 (illustrative examples only) 
 

Ref Knowledge and skills requirements Examples of modern foreign languages 
application 

1 Geography  
a  

Develop and extend their 
understanding of locations, places, 
environments and processes, and 
of different scales including global 
and temporal; and of social, political 
and cultural contexts  
 

 
For modern foreign languages this is 
equipping pupils to study, learn, contribute, 
and work in other countries and societies 
ensuring deeper intercultural 
understanding 

b  
Build the skills and capabilities to 
gain an understanding of the 
interactions between peoples and 
environments, change in places and 
processes over space and time 
 

 
Develop awareness and understanding of 
the culture, identity, geography and 
ecosystems of the countries and 
communities where the language is 
spoken, and the variations of that language 
 

c  
Geography enables young people to 
develop the necessary capabilities 
to become globally and 
environmentally informed citizens 
who are able to lead action for the 
betterment of their communities and 
the wider world. 
 

 
The projects the students choose may be 
based on any change that students would 
like to see in their community or may be 
inspired by the Sustainable Development 
Goals. These could provide windows on 
global issues from different perspectives. 
 

2 History  
a  

The relationship between people 
and their environment through the 
study of a particular site in its 
historical context 

Awarding organisations may however use 
any flexibility to increase depth, breadth, 
context, or relevance within the specified 
topics or to consolidate teaching of the 
subject content to have a positive impact 
on societal and global issues.  
 

3 Art and Design  
a Draw inspiration from subject areas 

to build deep transdisciplinary links, 
enabling from other subjects to 
manifest and be expressed through 
Art. 

Across a range of cultural contexts 
deepening intercultural understanding and 
other issues of importance (climate change, 
ecosystems, positive action for change) 
and explore the arts (films, artistic 
expression, storytelling, theatre) in the 
original language and language variations.  
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Curriculum Brief 
 
A full review of the revised documents themselves is necessary in order to grasp the full extent of 
revisions; however, the following lines give a flavour of some of the key changes made within each 
subject. The subjects are listed in alphabetical order: 
 
Science 
The knowledge within Science is interconnected more effectively with the wider curriculum and 
students’ lives. As well as understanding processes, we focus on the practical implications of these 
including the effects on – and of – our actions. Scientific methods of enquiry are understood in 
relation to values and alternative ways of knowing are explored? 

Art and Design 
Working sustainably as well as creatively requires awareness of the provenance of materials and 
their safe disposal. Art can interpret ideas from other areas of the curriculum and include community 
collaboration. A diversity of artists including indigenous perspectives are researched, often 
highlighting sustainability issues.  

Citizenship 
Citizenly engagement is advocated including approaches such as action competence that support 
student-led investigations leading to action in support of a positive future. Rights and responsibilities 
at individual and corporate level are also highlighted. 

Design Technology 
Sustainability is considered at all stages of the design process, the circular economy is emphasised, 
as is the need to involve end-users in the design process. Cooking takes account of the impact of 
different foodstuffs. Existing links to Mathematics and Science are expanded to other subjects.  

English 
We emphasise the role of criticality more directly; stories and poetry are a lens for critiquing society 
and we recommend that teachers seek authors who present a diversity of perspectives and address 
the root causes of inequality and ecological destruction.  Alongside that English Literature has the 
potential to connect people and groups of people through providing a means for vicarious experience 
which can lead to the development of empathy. Specific revisions include authentic letter-writing 
tasks such as to decision-makers and speaking skills that include expressing one’s own feelings.   

Geography 
This acknowledges the accelerating nature of climate change and biodiversity loss; creative 
expression is included to support the healthy articulation of emotional responses. A significant 
change is that the labels ‘physical’ and ‘human’ geography have been removed; this is because they 
reinforce an artificial separation between human activity and the rest of the natural world.  

History 
Human-environment interactions are among the historical themes suggested under Key Stage 3 
while at Key Stage 4, all thematic studies should include an environmental perspective. Indigenous 
perspectives on Europe’s colonial past and issues of land ownership and power relations are 
included, as is the Anthropocene.  
 
PSHE  
Here we advocate for safe and effective teaching that will support students to reflect upon values and 
feelings related to the environment and climate and develop their autonomy to make decisions and 
contribute to positive action both as an individual and as a member of a community. 

Religious Studies 
The spiritual and moral dimensions of human-nature connectedness are explored from the 



perspectives of institutional religions, indigenous religions, personal spiritualities and secular ethical 
positions to understand the importance of their impact on the physical and psychological well-being 
of communities and individuals. 

 
The current D&T curriculum includes an appendix in which links are shown with specific aspects 
of Mathematics and Science. We felt this was a useful way of conveying potential connections 
right across the curriculum and so we have added similar appendices to all subjects. It should 
be noted that these do not reflect recommendations from subject specialists, rather they are 
simply suggestions that often became apparent only by working across multiple subjects in a 
concentrated period; as such they appear in square brackets.  
  



The content for Science GCSE  
  

Introduction 

Teaching in the sciences in key stage 4 continues with the process of building upon and 
deepening scientific knowledge and the understanding of ideas developed in earlier key 
stages in the subject disciplines of biology, chemistry and physics. 

 
For some students, studying the sciences in key stage 4 provides the platform for more 
advanced studies, establishing the basis for a wide range of careers. For others, it will be 
their last formal study of subjects that provide the foundations for understanding the 
natural world and will enhance their lives in an increasingly technological society. 

Science is changing our lives and is vital to the world’s future. All students should be 
taught relevant aspects of the knowledge, methods, processes, limitations, and its 
dynamic nature and the implications and applications uses of science. They should 
be helped to appreciate the development of ideas achievements and impacts of 
science internationally in different geopolitcal locations, in showing how the complex 
and diverse phenomena of planet Earth and beyond the natural world  can be 
described in terms of a number of interrelated key ideas, and which are of universal 
application. These key ideas include: 

▪ the use of conceptual models, metaphors and theories to make sense of the 
observed diversity of phenomena 

▪ the assumption that every effect has one or more causes 

▪ that change is driven by interactions between different objects and systems 

▪ that many such interactions occur over a distance and over time 

▪ an important way that science can progress is through a deductive cycle of 
hypothesis, practical experimentation, observation, theory development and 
review; other ways include iterative models such as induction and 
abduction 

▪ that quantitative and qualitative analyses are central elements both of many 
theories and of scientific methods of inquiry. 

The sciences should be taught in ways that ensure students have the knowledge to 
enable them to develop curiosity about the world, insight into working scientifically, and 
appreciation of the relevance of science to their everyday lives and their future, so that 
students: 

▪ develop scientific knowledge and conceptual understanding through the 
specific disciplines of biology, chemistry and physics; 

▪ developing skills for thinking analytically, evaluatively and critically to 
enable informed decision-making; 

▪ develop understanding of the nature, processes and methods of science, through 
different types of scientific enquiry that help them to ask and answer scientific 
questions about the world around them;



 

▪ develop and learn to apply observational, practical, modelling, enquiry, problem-
solving skills, creative, critical and mathematical skills, in the laboratory, in the field 
and in other environments; 

▪ develop their ability to evaluate claims based on science through critical analysis of 
the methodology, evidence and conclusions, both qualitatively and quantitatively. 

Curricula at key stage 4 should comprise approximately equal proportions of biology, 
chemistry and physics. The relevant mathematical skills required are covered in the 
programme of study for mathematics and should be embedded in the science context. 

‘Working scientifically’ is described separately at the beginning of the programme of study, 
but must always be taught through and clearly related to substantive science content in 
the programme of study. Teachers should feel free to choose examples that serve a 
variety of purposes, from showing how scientific ideas have developed historically to 
reflecting modern developments in science and informing students of the role of science in 
understanding the causes of and solutions to some of the challenges facing society, 
including the challenge of living sustainably on a changing planet. 

The scope and nature of their study should be broad, coherent, practical and rigorous, so 
that students are inspired and challenged by the subject and its achievements. 

 

 Working scientifically 
Through the content across all three disciplines, students should be taught so that they 
develop understanding and first-hand experience of: 

 
The development of scientific thinking 
▪ the ways in which scientific methods and theories develop over time 

▪ using a variety of concepts and models to develop scientific explanations and 
understanding 

▪ appreciating the power and limitations of science and considering ethical issues 
which may arise 

▪ explaining everyday and technological applications of science; evaluating 
associated personal, social, economic and environmental implications; and 
making decisions based on the evaluation of evidence and arguments 

▪ evaluating risks and uncertainty both in practical science and the wider 
societal context, including perception of risk and uncertainty  

▪ recognising the importance of peer review of results and of communication of 
results to a range of audiences. 



 
Experimental skills and strategies 
▪ using scientific theories and explanations to develop hypotheses 

▪ planning experiments to make observations, test hypotheses or explore phenomena 

▪ applying a knowledge of a range of techniques, apparatus, and materials to 
select those appropriate both for fieldwork and for experiments 

▪ carrying out experiments appropriately, having due regard to the correct 
manipulation of apparatus, the accuracy of measurements and health and safety 
considerations to include environmental considerations 

▪ recognising when to apply a knowledge of sampling techniques to ensure any 
samples collected are representative 

▪ making and recording observations and measurements using a range of apparatus 
and methods and recording measurements transparently and authentically  

▪ evaluating methods and suggesting possible improvements and further investigations. 
 

Analysis and evaluation 
▪ applying the cycle of collecting, presenting and analysing data, including: 

▪ presenting observations and other data using appropriate methods 

▪ translating data from one form to another 

▪ carrying out and representing mathematical and statistical analysis 
▪ representing distributions of results and making estimations of uncertainty 

▪ interpreting observations and other data, including identifying patterns and 
trends, making inferences and drawing conclusions 

▪ presenting reasoned explanations, including relating data to hypotheses 

▪ being objective, evaluating data in terms of accuracy, precision, repeatability 
and reproducibility and identifying potential sources of random and systematic 
error 

▪ showing awareness of the impact of values on scientific investigations, 
and being transparent about the subjective nature of knowledge 

▪ communicating the scientific rationale for investigations, including the methods used, 
the findings and reasoned conclusions, using paper-based and electronic reports 
and presentations. 



 
 

Vocabulary, units, symbols and nomenclature 
▪ developing their use of scientific vocabulary and nomenclature 

 
▪ recognising the importance of scientific quantities and understanding how they 

are determined 
 

▪ using SI units and IUPAC chemical nomenclature unless inappropriate 
 

▪ using prefixes and powers of ten for orders of magnitude (e.g., tera, giga, mega, 
kilo, centi, milli, micro and nano) 

 
▪ interconverting units 

 
▪ using an appropriate number of significant figures in calculations. 

 

Subject content – Biology 
Biology is the science of living organisms (including animals, plants, fungi and 
microorganisms) and their interactions with each other and the environment. The study of 
biology involves collecting and interpreting information about the natural world to identify 
patterns and relate possible cause and effect. Biology is used to help humans improve 
their own lives and to understand the world around them. 

Students should be helped to understand how, through the ideas of biology, the complex 
and diverse phenomena of the natural world can be described in terms of a number of 
key ideas which are of universal application, and which can be illustrated in the separate 
topics set out below. These ideas include: 

▪ life processes depend on molecules whose structure is related to their function 

▪ the fundamental units of living organisms are cells, which may be part of 
highly adapted structures including tissues, organs and organ systems, 
enabling life processes to be performed more effectively 

▪ living organisms may form populations of single species, communities of many species 
and ecosystems, interacting with each other, with the environment and with humans in 
many different ways 

▪ living organisms (including humans) are interdependent and show adaptations to their 
environment 

▪ life on Earth to include human populations is dependent on photosynthesis in 
which green plants and algae trap light from the Sun to fix carbon dioxide from the 
atmosphere and combine it with hydrogen from water to make organic compounds 
and oxygen, in this way plants are capable of mitigating climatic changes caused 
by our carbon dioxide emissions 

▪ organic compounds are used as fuels in cellular respiration to allow the other 
chemical reactions necessary for life, this process releases carbon dioxide into 
the atmosphere 

▪ the chemicals in ecosystems have been around for approximately 4 billion years are 
continually cycling through the natural world, e.g., carbon and water is cycled through 
our bodies as we are part of an interconnected biosphere 



▪ the characteristics of a living organism are influenced by its genome and its 
interaction with the environment 

▪ evolution occurs by the process of natural selection and accounts both for 
biodiversity and how organisms are all related to varying degrees. 

 

Students should be taught about and explore the implications of: 
 
 
Cell biology 

▪ cells as the basic structural unit of all organisms; adaptations of cells related to 
their functions; the main sub-cellular structures of eukaryotic and prokaryotic cells 
[link to the Human Cell Atlas might be appropriate here] 

▪ stem cells in animals and meristems in plants 

▪ enzymes 

▪ factors affecting the rate of enzymatic reactions 

▪ the importance of cellular respiration; the processes of aerobic and 
anaerobic respiration 

▪ carbohydrates, proteins, nucleic acids and lipids as key biological molecules. 
 
Transport systems 

▪ the need for transport systems in multicellular organisms, including plants 

▪ the relationship between the structure and functions of the human circulatory system. 
 
Health, disease and the development of medicines 

▪ the relationship between health and disease 

▪ communicable diseases including sexually transmitted infections in humans 
(including HIV/AIDs) and the dynamic prevalence of these diseases affected by 
changing environments and climates [e.g. malaria and cholera] 

▪ bacteria, viruses and fungi as pathogens in animals and plants and the dynamic nature 
of their geographical spread 

▪ body defences against pathogens and the role of the immune system against disease 

▪ reducing and preventing the spread of infectious diseases in animals and plants 

▪ the process of discovery and development of new medicines and the role fungi play in 
these discoveries 

▪ non-communicable diseases including mental illness reduced wellbeing and how 
these might be combatted through reconnecting with nature and place 

▪ the impact of lifestyle factors on the incidence of non-communicable diseases. 
 
 
 
 



Coordination and control 
▪ principles of nervous coordination and control in humans 

▪ the relationship between the structure and function of the human nervous system 

▪ the relationship between structure and function in a reflex arc 

▪ principles of hormonal coordination and control in humans 

▪ hormones in human reproduction, hormonal and non-hormonal methods 
of contraception 

▪ homeostasis (E.g. Low carbon ventilation solutions as a proxy for homeostasis). 

 
Photosynthesis 

▪ the process of photosynthesis and its role in the absorption of carbon dioxide and 
production of oxygen 

▪ factors affecting the rate of photosynthesis like the impact of increasing temperatures 
and droughts on photosynthesis, linked to conflict in the human and non-human 
world. 

 
Ecosystems 

▪ levels of organisation within an ecosystem 

▪ some abiotic and biotic factors which affect communities; the importance of 
interactions between organisms in a community 

▪ how materials cycle through abiotic and biotic components of ecosystems 

▪ the role of microorganisms and fungi (decomposers) in the cycling of 
materials through an ecosystem 

▪ organisms are interdependent and are adapted to their environment 

▪ the importance of biodiversity, especially in maintaining viable planetary systems 

▪ methods of identifying species and measuring distribution, frequency and abundance 
of species within a habitat and the reasons for doing so 

▪ human impacts on ecosystems and innovations to support recovering and 
regenerating systems  

▪ trophic cascades like the re-introduction of wolves into Yellowstone National Park 
and the impact of beavers on British rivers positive and negative human interactions 
with ecosystems. 

 



Evolution, inheritance and variation 
▪ the genome as the entire genetic material of an organism 

 
▪ how the genome, and its interaction with the environment, influence the development 

of the phenotype of an organism 
 

▪ the potential impact of genomics on medicine 
 

▪ most phenotypic features being the result of multiple, rather than single, genes 
 

▪ single gene inheritance and single gene crosses with dominant and 
recessive phenotypes 

 
▪ sex determination in humans 

 
▪ genetic variation in populations of a species 

 
▪ the process of natural selection leading to evolution and how climate change may select 

for drought and temperature tolerant species 

 
▪ the evidence for evolution 

 
▪ developments in biology affecting classification 

 
▪ the importance of selective breeding of plants and animals in agriculture and how this 

knowledge can be applied to develop species resistant to environmental change 
 

▪ the uses of modern biotechnology including gene technology; some of the practical 
and ethical considerations and the need for critical thinking in relation to modern 
biotechnology  
 

▪ how biotechnology may present innovative solutions to the impacts of 
environmental degradation like golden rice.



Subject content – Chemistry 
Chemistry is the science of the composition, structure, properties and reactions of matter, 
understood in terms of atoms, atomic particles and the way they are arranged and link 
together. It is concerned with the synthesis, formulation, analysis and characteristic 
properties of substances and materials of all kinds. 

Students should be helped to appreciate the achievements of chemistry in showing how 
the complex and diverse phenomena of both the natural and man-made worlds can be 
described in terms of a number of key ideas which are of universal application, and which 
can be illustrated in the separate topics set out below. These ideas include: 

▪ matter is composed of tiny particles called atoms and there are about 100 
different naturally occurring types of atoms called elements 

▪ elements show periodic relationships in their chemical and physical properties 

▪ these periodic properties can be explained in terms of the atomic structure of 
the elements 

▪ atoms bond either by transferring electrons from one atom to another or by 
sharing electrons 

▪ the shapes of molecules (groups of atoms bonded together) and the way 
giant structures are arranged is of great importance in terms of the way they 
behave 

▪ reactions can occur when molecules collide and do so at different rates due 
to differences in molecular collisions 

▪ chemical reactions take place in only three different ways: 

▪ proton transfer 

▪ electron transfer 

▪ electron sharing 

▪ energy is conserved in chemical reactions so can therefore be neither created 
nor destroyed. 

Students should be taught about and explore the implications of: 
 
Atomic structure and the Periodic Table 

▪ a simple model of the atom consisting of the nucleus and electrons, relative 
atomic mass, electronic charge and isotopes 

▪ the number of particles in a given mass of a substance 

▪ the modern Periodic Table, showing elements arranged in order of atomic number 

▪ position of elements in the Periodic Table in relation to their atomic structure 
and arrangement of outer electrons 

▪ properties and trends in properties of elements in the same group 

▪ characteristic properties of metals and non-metals 

▪ chemical reactivity of elements in relation to their position in the Periodic Table. 



 
Structure, bonding and the properties of matter 

▪ changes of state of matter in terms of particle kinetics, energy transfers and the 
relative strength of chemical bonds and intermolecular forces 

▪ types of chemical bonding and how this influences molecule behaviour, e.g., double 
covalent bonds of carbon dioxide vs single bonds in methane: ionic, covalent, and 
metallic 

▪ bulk properties of materials related to bonding and intermolecular forces 

▪ bonding of carbon leading to the vast array of natural and synthetic organic compounds 
that occur due to the ability of carbon to form families of similar compounds, chains and 
rings 

▪ structures, bonding and properties of diamond, graphite, fullerenes and graphene. 

Chemical changes 

▪ determination of empirical formulae from the ratio of atoms of different kinds 

▪ balanced chemical equations, ionic equations and state symbols 

▪ identification of common gases 

▪ the chemistry of acids; reactions with some metals and carbonates to include the effect 
of increasing rain acidity on limestone structures and how to mitigate these 

▪ pH as a measure of hydrogen ion concentration and its numerical scale 

▪ electrolysis of molten ionic liquids and aqueous ionic solutions 

▪ reduction and oxidation in terms of loss or gain of oxygen. 

Energy changes in chemistry 

▪ Measurement of energy changes in chemical reactions (qualitative) 

▪ Bond breaking, bond making, activation energy and reaction profiles (qualitative). 
 
Rate and extent of chemical change 

▪ factors that influence the rate of reaction: varying temperature or 
concentration, changing the surface area of a solid reactant or by adding a 
catalyst 

▪ factors affecting reversible reactions. 
 
Chemical analysis 

▪ distinguishing between pure and impure substances 

▪ separation techniques for mixtures of substances: filtration, 
crystallisation, chromatography, simple and fractional distillation 

▪ quantitative interpretation of balanced equations 

▪ concentrations of solutions in relation to mass of solute and volume of solvent. 



Chemical and allied industries 
▪ life cycle assessment and recycling to assess environmental impacts associated 

with all the stages of a product's life 

▪ the viability of recycling of certain materials, identifying the potential for materials to 
enter the circular economy and other materials as substitutes such as seaweed and 
fungal mycelium instead of plastics 

▪ carbon compounds, both as fuels and feedstock, and the competing demands 
for limited resources, exploration of innovative carbon capture solutions 

▪ fractional distillation of crude oil and cracking to make more useful materials 

▪ extraction and purification of metals related to the position of carbon in a 
reactivity series. 

▪  
Earth and atmospheric science 

▪ evidence for composition and evolution of the Earth’s atmosphere since its formation, 
identifying key events that contributed to a changing atmosphere through Earth’s 
geological timescale 

▪ evidence, and uncertainties in evidence, for additional anthropogenic causes of 
climate change and analysis of multiple sources of data to determine 
consistency of evidence such as dendrochronology, ice cores, fossilised pollen 
and carbon dioxide concentrations [e.g. Wellcome Trust data might be used 
here] 

▪ potential effects of, and mitigation of, increased levels of carbon dioxide and 
methane on the Earth’s climate, to include altering livestock diets to reduce 
methane emissions and to explore the importance of maintaining biodiversity 
to mitigate climate change 

▪ common atmospheric pollutants: sulphur dioxide, oxides of nitrogen, particulates 
and their sources and ways to improve air quality in different spaces including 
the home 

▪ the Earth’s water resources over time and obtaining potable water through innovative 
technology and sustainable, pro-environmental individual behaviours. 



Subject content – Physics 
Physics is the science of the fundamental concepts of field, force, radiation and particle 
structures, which are inter-linked to form unified models of the behaviour of the material 
universe. From such models, a wide range of ideas, from the broadest issue of the 
development of the universe over time to the numerous and detailed ways in which new 
technologies may be invented, have emerged. These have enriched both our basic 
understanding of, and our many adaptations to, our material environment. 

Students should be helped to understand how, through the ideas of physics, the complex 
and diverse phenomena of the natural world can be described in terms of a number of key 
ideas which are of universal application and which can be illustrated in the separate topics 
set out below. These ideas include: 

▪ the use of models, as in the particle model of matter or the wave models of light and 
of sound 

▪ the concept of cause and effect in explaining such links as those between force 
and acceleration, or between changes in atomic nuclei and radioactive emissions 

▪ the phenomena of ‘action at a distance’ and the related concept of the field as the 
key to analysing electrical, magnetic and gravitational effects 

▪ that differences, for example between pressures or temperatures or 
electrical potentials, are the drivers of change 

▪ that proportionality, for example between weight and mass of an object or 
between force and extension in a spring, is an important aspect of many models 
in science. 

Students should be taught about: 
 
 
Energy 

▪ energy changes in a system involving heating, doing work using forces, or doing 
work using an electric current; calculating the stored energies and energy changes 
involved 

▪ power as the rate of transfer of energy 

▪ conservation of energy in a closed system; dissipation 

▪ calculating energy efficiency for any energy transfers and relating this to urban heat 
islands, comparing local temperature in urban centres with parks and local nature 
areas 

▪ renewable and non-renewable energy sources used on Earth; changes in how 
these are used and the innovations and implications of different forms of 
renewable energy in local and distant communities. 

 
 
 
 



 
 
Forces 

▪ forces and fields: electrostatic, magnetic, gravity 

▪ forces as vectors 

▪ calculating work done as force x distance; elastic and inelastic stretching 

▪ pressure in fluids acts in all directions: variation in Earth’s atmosphere with height, 
with depth for liquids, up-thrust force (qualitative). 

 
Forces and motion 

▪ speed of sound; estimating speeds and accelerations in everyday contexts 

▪ interpreting quantitatively graphs of distance, time, and speed 

▪ acceleration caused by forces; Newton’s First Law 

▪ weight and gravitational field strength 

▪ decelerations and braking distances involved on roads.  

 
Wave motion 

▪ amplitude, wavelength and frequency; relating velocity to frequency and wavelength 

▪ transverse and longitudinal waves 

▪ electromagnetic waves and their velocity in vacuum; waves transferring 
energy; wavelengths and frequencies from radio to gamma-rays 

▪ velocities differing between media: absorption, reflection, refraction effects 

▪ production and detection, by electrical circuits, or by changes in atoms and nuclei 

▪ uses in the radio, microwave, infra-red, visible, ultra-violet, X-ray and gamma-
ray regions, hazardous effects on bodily tissues, including non-human 
bodies. 

 
Electricity 

▪ measuring resistance using p.d. and current measurements 

▪ exploring current, resistance and voltage relationships for different circuit 
elements, including their graphical representations 

▪ quantity of charge flowing as the product of current and time 

▪ drawing circuit diagrams; exploring equivalent resistance for resistors in series 

▪ the domestic a.c. supply; live, neutral and earth mains wires; safety measures 

▪ power transfer related to p.d. and current, or current and resistance. 
 
 



      
 
    Magnetism and electromagnetism 

▪ exploring the magnetic fields of permanent and induced magnets, and the 
Earth’s magnetic field, using a compass 

▪ magnetic effects of currents; how solenoids enhance the effect 

▪ how transformers are used in the national grid and the reasons for their use. 
 
     The structure of matter 

▪ relating models of arrangements and motions of the molecules in solid, liquid and 
gas phases to their densities 

▪ melting, evaporation, and sublimation as reversible changes, investigating how 
condensation of substances such as water can occur in different locations than it 
evaporated [Connecting this knowledge to uneven distribution of water on Earth]. 

▪ calculating energy changes involved on heating, using specific heat capacity; 
and those involved in changes of state, using specific latent heat 

▪ links between pressure and temperature of a gas at constant volume, related to 
the motion of its particles (qualitative) linked to changes in climate as the earth 
heats up. 

 
      Atomic structure 

▪ the nuclear model and its development in the light of changing evidence and an 
appreciation that scientific knowledge develops with increasing evidence and 
technological innovation 

▪ masses and sizes of nuclei, atoms and small molecules 

▪ differences in numbers of protons and neutrons related to masses and identities 
of nuclei; isotope characteristics and equations to represent changes 

▪ ionisation; absorption or emission of radiation related to changes in electron orbits 

▪ radioactive nuclei; emission of alpha or beta particles, neutrons, or gamma-
rays, related to changes in the nuclear mass and/or charge 

▪ radioactive materials, half-life, irradiation, contamination and their 
associated hazardous effects; waste disposal  

▪ evaluating the potential of nuclear fuel as a form of clean energy, 
through inquiry and debate 

▪ nuclear fission, nuclear fusion and our Sun’s energy 
 

      
 



 
 
       Space physics 

▪ the main features of the solar system, an appreciation of the time frames in the history of 
our solar system 

▪ the sun and solar flares and their impact on life on Earth 

▪ exploration of Earth’s place in the habitable zone and the implications of the 
physical conditions this location enables linked to life on Earth and our place in it with 
a sense of awe and wonder



Appendix 1  
[Links to other curriculum areas] 
Students should be aware of how design and technology links to issues covered in other parts of 
the curriculum, for example: 
Table 1 (illustrative examples only)  
Ref     Knowledge and skills requirements     Examples of Science application  
1  Geography   
a Students build an understanding 

of Global ecosystems and 
biodiversity – An overview of the 
distribution and characteristics 
of large scale natural global 
ecosystems. For two selected 
ecosystems, draw out the 
interdependence of climate, soil, 
water, plants, animals and 
humans; the processes and 
interactions that operate within 
them at different scales; and 
issues related to biodiversity and 
to sustainability including the 
accelerating rate of species loss, 
its causes and possible impacts.  

Organisms are interdependent and are 
adapted to their environment and the 
importance of biodiversity, especially in 
maintaining viable planetary systems  

b Understanding of the greenhouse 
effect, the spatial and temporal 
characteristics, of climatic change 
and evidence for different causes, 
including human activity, from the 
beginning of the Quaternary 
period (2.6 million years ago) to 
the present day including an 
acknowledgement of the 
accelerating nature of global 
temperature increase and the 
extent of scientific consensus 
around the likely implications of 
this rise.	 

The composition and evolution of the 
Earth’s atmosphere since its formation, 
identifying key events that contributed to a 
changing atmosphere through Earth’s 
geological timescale evidence, and 
uncertainties in evidence, for additional 
anthropogenic causes of climate change 
and analysis of multiple sources of data to 
determine consistency of evidence such as 
dendrochronology, ice cores, fossilised 
pollen and carbon dioxide concentrations 

2  Art and Design     
a the characteristics, properties, 

origins, effects and wider impact of 
using different media, materials, 
techniques and processes 
(including the circular economy), 
and the ways in which they can be 
used in relation to students’ own 
creative intentions and chosen 
area(s) of study as well as the 
impact on the environment.  

The viability of recycling of certain 
materials, identifying the potential for 
materials to enter the circular economy and 
other materials as substitutes such as 
seaweed and fungal mycelium instead of 
plastics  



b Understanding product life cycles, 
enabling informed and justifiable 
choices of resource selection and 
how they can be utilised within the 
context of a circular economy. 
 

Life cycle assessment and recycling to 
assess environmental impacts associated 
with all the stages of a product's life 
 

3 Design & technology  

a Knowledge of properties of 
materials to be applied when 
designing and making including the 
difference between down-cycling 
and up-cycling 
 

the physical properties of [materials], how 
the properties of materials are selected 
related to their uses 
 

4 History  

a Develop the ability to ask relevant 
questions about the past, to 
investigate issues critically, to relate 
the past to the present and the 
future, and to make valid historical 
claims by using a range of sources in 
their historical context 
 

developing skills for thinking analytically, 
evaluatively and critically to enable 
informed decision-making 
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