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Aims for the project

● To add a course of direction to the 
National Curriculum

● To view education from a student’s 
perspective where all subjects are 
taught in tandem

● To create a resource teachers are 
familiar with

● Not to drastically overhaul the 
National Curriculum

● 57% of teachers want their subject’s 
National Curriculum to include 
climate change or be reframed 
around care for the environment.

● The National Curriculum currently 
allows for climate education but gives 
no direction on how to include it

Why did we do this?

Context



Methodology

Co-ordination 
Unit

Reference 
Group: 

meeting 1

Jurisdiction 
Review

Paul Vare, Elsa Lee and Alex 
Catallo
● First met in May 2022
● Leaders of the project
● Recruited researchers 

for the following groups 
and activities

Specialists in sustainability 
and learning
● Discussed the 

approach the project 
should take

● Discussed and slightly 
edited the aims of the 
National Curriculum

Researchers from Wales, NI, 
Scotland and Bangladesh
● Discussed how climate 

education projects in other 
countries have worked

● Determined that professional 
development is paramount 
for curriculum change to be 
effective



Methodology

Reference 
Group: 

meeting 2

Subject 
Specialist 

Recruitment

Curriculum 
Development

Met again in July
● Discussed what they 

would like to do with the 
Tracked Changes 
project

● Developed  the 10 
Guiding Principles

One team for each subject, 
including at least
● A teacher of the subject
● An academic focusing 

on the subject
● A teacher educator for 

the subject
● A member of the 

coordination unit

Each subject team worked 
through July and August
● Discussed the project’s aims 

and Guiding Principles
● Edited and discussed the 

curriculum documents 
multiple times

● Produced the final, easy to 
read curriculum documents,



Methodology

Executive 
Summary 
produced

Reference 
Group: 

meeting 3
Review Group

An overview of the project, 
commenting on:
● The aims and Guiding 

Principles
● A note on the 

methodology
● The main changes to 

each subject
● Comments from 

previous students

The reference group met 
again in late August 2022
● Reviewed the revised 

curriculum documents
● Spoke with the subject 

teams
● Reviewed the executive 

summary

An group of external experts 
gathered in early September
● Reviewed the revise 

curriculum documents
● Reviewed the executive 

summary
● Reviewed the project as a 

whole



Methodology

Final Report 
produced Project release

A final report is produced in 
early September 2022
● Introduces the brief, 

process and outcomes
● Discusses reflections and 

recommendations

The Project is released in September 
via a webinar for Teach the Future 
supporters, the DfE and other key 
stakeholders
● Educators are free to use all 

documents to aid them in 
delivering climate education



Systems thinking is essential to help students appreciate the interconnectedness of living and non-living 
things, including complex and non-linear interactions in time and space; it is also crucial to understanding 
pathways and possibilities that can address issues and provide positive ways forward.

Opportunities are needed to build awareness of the interconnected nature of social injustice and the 
ecological crisis and how these relate to climate change.  Questions of environmental justice are also 
questions of social justice and amendments should seek to highlight this where possible.

Guiding Principles
Section 1: Linking Thinking

Sustainability is an interdisciplinary and transdisciplinary concern meaning that students will encounter it 
interpreted differently in each subject they do. Links to other disciplines, especially between Arts and 
Sciences should be identified, and teachers should seek to help students see how multiple perspectives can 
lead to a deeper understanding of sustainability issues. 

Sustainability has ethical and moral dimensions that are value-laden and inevitably have political and 
plural implications. Amendments should recognise that there is no universal definition or application of 
sustainability and provide opportunities for different priorities in relation to sustainability to be revealed and 
critically appraised.
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An awareness of eco-anxiety is critical - it needs to be acknowledged and its potentially negative impacts 
on learning and wellbeing should be recognised and addressed through providing spaces and means for 
articulating concerns and being heard (including through the arts).

Our curriculum should engender a sense of awe and wonder both in nature and in human ingenuity. 
Students should have opportunities to learn about the ways in which humans are working with and through 
nature to resolve and adapt to complex issues including by scientists, engineers and social scientists. This 
will support them to develop resilience in the face of anxiety.

Guiding Principles
Section 2: Towards Positive Futures

Learning must support students to develop capabilities and dispositions for action. This will mean different 
things in different subjects but should include learning in collaboration with others and may often involve 
student-led action on locally and globally relevant issues within their own community, or working for wider 
system-level change. This will involve students understanding the difference between simple problem 
solving, and addressing wicked problems such as climate change.
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Encouragement of systemic, creative and critical thinking, as well as an understanding of – and 
preparedness to engage with – uncertain futures and potentially insoluble problems, should be 
foregrounded wherever possible; this requires caution bearing in mind Principle 5.

Learning in/for/as/through sustainability can be transformative although it often involves more modest, 
incremental changes. In light of this, opportunities for outdoor learning of different kinds and for different 
purposes should be incorporated as much as possible. This will support the development of resilience and 
lay the foundations for action competence.

Guiding Principles
Section 3: Transformative Learning

Opportunities should be taken to encourage and welcome unforeseen learning that might emerge from the 
community beyond the school and from pupils’ own questions. Space for community engagement and 
pupil-led debate needs to be encouraged.
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Subjects Covered So Far

KS3 Art & Design

GCSE Art & Design KS3 Design & 
Technology

GCSE Design & 
Technology

KS3 Geography

GCSE Geography

KS3 Science

GCSE Science

KS3 History

GCSE History


































