
 Pupil premium strategy statement (primary)  

School:  Ecton Brook Primary 

Academic Years 
 

2019/2020 
2020/2021 
2021/2022 

From September 2019 schools are encouraged to consider a multi-year strategy – such 
as one covering a 3 year period – for pupil premium use, with light touch annual 
reviews that will continue to form the school’s pupil premium statement. This will help 
school leaders to take a longer view of the support the grant will provide and align 
their plan with the wider school improvement strategy. Department for Education 2019 

Date of most recent PP Review 

July 2019 
July 2020 
April 2021 

Total number of pupils 2019/2020 – 168 pupils (Sep)     2020/2021 188 (April) Date for next internal review of 

this strategy Sep 2021 

 

1. Current attainment at KS2 

 2018/19 Pupils 
eligible for PP  

2018/19 national – 
other pupils 

2019/20 Pupils 
eligible for PP 

2019/20 national - 
other pupils 

2020/21 Pupils 
eligible for PP 

202021 national - 
other pupils 

% achieving expected level in reading, writing and maths     47% 65% No data 
available  

No data 
available 

  

% achieving expected level in reading     50% 73%   

% achieving expected level in Writing     67% 78%   

% achieving expected level in Maths    63% 79%   

 

2. Barriers to future attainment (for pupils eligible for PP, including high ability) 

 In-school barriers (issues to be addressed in school, such as poor oral language skills) 

A.   Reading comprehension and engagement is hindered by underdeveloped reading skills.  
 
April 2021 - Between March 2020 and April 2021, the development of reading skills for children in receipt of PPG has been further hindered due to lockdown.  

B.  Underdeveloped receptive and expressive language across all age phases impacts on pupils’ ability to access key concepts in learning. 
 
April 2021 - Receptive and expressive language acquisition skills have been further impacted upon due to time out of school.  

C. Often, ‘assumed’ knowledge and links within the wider curriculum present increased challenge on pupils’ cognitive load. (Often due to limited wider 
learning experiences & prior knowledge) Underdeveloped metacognition is a common theme amongst pupils.  
 
 

External barriers (issues which also require action outside school, such as low attendance rates) 



D.  Up to 25% of pupils (EB) who are eligible for PP funding require a high level of additional pastoral & family support in order to access learning. Self-

regulation & underdeveloped work behaviours present pupils with barriers to learning. (This includes pupils attaining at a deeper level.)  

April 2021 - The impact of the lockdown is evident with many pupils struggling to regulate and work with stamina.  

3. Desired outcomes  

 Desired outcomes and how they will be measured Success criteria  

A.               Accelerated progress in reading skills and reading comprehension for 
identified groups of pupils who are PP eligible. 
 
Measured through: 

• The regular monitoring of the impact of a robust set of actions on the 
school’s ‘Reading Action’ Plan’; including ‘book looks’, lesson visits, pupil 
voice  (PP co-ordinator and English Leads) 

• Pupil Progress Meetings including SLT & teachers (termly) – focus 
groups discussed 

• Data outcomes (teacher assessment & reading tests) 
 

 April 2021 
Catch Up funding used to train staff who can deliver a recognised fluency 
project to pupils who have gaps in their learning.  

 

• Teachers in all classes can identify underachieving pupils. 

• All teachers can demonstrate systematic approaches to improving pupil 
outcomes.  

• Clear allocation of resources, including identified adult support, which 
demonstrates ‘different to’ support (where appropriate) for children in receipt of 
PP funding.  

• Clear tracking of the effectiveness and impact of targeted strategies used to 
support pupils. 

• Team Leaders can demonstrate clear processes that are in place to ensure that 
targeted reading support is regular, purposeful and meaningful to pupils and 
parents.  

• Data/teacher assessment which reflects accelerated progress for those 
identified children 

B.  Specific teaching strategies, in all classes, (including a high level of 
commissioned support) that provide opportunities for PP eligible pupils 
to increase receptive and expressive language. 
 
Measured through: 

• The impact of Welcomm screening (language screen) followed by 
‘Chataway’ intervention and progress tracking, for all Reception pupils 
as they enter the school 

• Vocabulary intervention data tracking (Welcomm)  

• Impact of CPD (vocabulary 1,2,3 NPAT & Word Aware CPD Speech & 
Language therapist) 

• Regular learning walks and book looks (Senior Leaders) 

• Teacher’s planning 

• Pupil voice 

• Pupil Progress Meetings/data outcomes 

• External, NPAT reviews measuring impact of CPD 
 
April 2021 – staff training from commissioned Educational Psychologist and 
Occupational Therapist to address stamina, attachment difficulties and work 
engagement.  

• Evidence that all staff have undertaken CPD linked to vocabulary and that the 
CPD is informing good practice.  

• Welcomm Screening baseline and retest demonstrates that specific intervention 
supports the progress of pupils who enter the school in Reception year with 
speaking, listening & attention skills below national expectations.  

•  High quality, commissioned support enables staff to deliver differentiated 
‘quality first teaching’ and focussed intervention, where appropriate. 

• Targets for pupils with SEND are appropriately differentiated to improve 
outcomes 

• It is evident that vocabulary has a high profile in all classrooms and other areas 
of the school. 

• All classrooms provide specific vocabulary resources, which can be accessed 
by all pupils.  

• Pupils’ written and oral work demonstrates the impact of the teaching of specific 
vocabulary. 

• The curriculum plans for purposeful and deliberate teaching of vocabulary. 
Teachers’ planning reflects the same. 
 



 

C.  Highly effective delivery of a carefully planned, knowledge rich 
curriculum, including the teaching of metacognitive strategies, that 
empowers pupils to embed learning.  
 
Measured through:  

• Curriculum maps and plans evidencing the provision of a foundation of 
‘knowledge’ that supports the development of learning skills.   

• Pupils’ work demonstrating the use of combined knowledge and skills in 
a sequenced way. (NPAT Knowledge organisers for Geography, 
History, R.E., Science) 

• Regular discussion with subject leaders ensuring that curriculum 
content is challenging, cohesive and supports learning over time.  

• Evidence in classrooms and books of planned strategies to support 
pupils’ working and long term memories (cognitive load)  

• The impact of CPD and development of teachers’ practice to reflect 
current research. 

• Learning walks 

• NPAT curriculum review days 

• Pupil progress Meetings / data outcomes 
 

April 2021 – Maths fluency training for all staff and delivery of planned 
interventions.  
Catch Up funding to be used to train staff who can deliver a recognised 
fluency project to pupils who have gaps in their learning.  

• Leaders have attended external training, based on current research, which 
addresses curriculum development. 

• Leaders have used training and current research to inform curriculum decisions 
and staff CPD.  

• All teachers have accessed NPAT ‘Knowledge Organiser’ & ‘Cognitive Science’ 
training. 

• Teachers adapt teaching to meet the needs of specific groups of pupils based 
on research and training.   

• Long and medium term planning has been adapted to ensure that the curriculum 
links are clear both vertically and horizontally; that pupils have planned 
opportunities to build on knowledge and develop skills as they progress through 
school.  

• Pupils can make references and links to prior knowledge and apply this 
knowledge in different contexts.  

• Evidence of pre-teach for pupils with subject knowledge ‘gaps’; thus ensuring 
that the curriculum is accessible to all.  

• Pupils’ classwork reflects appropriate content and coverage in line with whole 
school curriculum planning.  

D.  Focussed pastoral intervention that ensures clear identification of and 
support for, pupils where external factors act as a barrier to learning.  
 
Measured through:  

• Pupil, teacher and parent voice 

• Data related to specific interventions 

• PASS retest scores 

• Boxall retest scores 

• Attendance data 

• ‘Level of Need’ data 
 
April 2021 – Attachment awareness training for all staff. Additional 
signposting to resources such as foodbanks.  
 
 
 
 
 

• MyConcern records and tracks pupils identified as having an area of need. 

• All staff are aware of the characteristics of many pupils in receipt of PP funding 
(at EB) such as education being undervalued; low readiness for learning; poor 
self- regulation skills; under-developed social & emotional skills; low self-
esteem; 

• All staff make appropriate referrals to pastoral workshops led by school family 
workers.  

• Group and 1:1 interventions are in place to support children. 

• Early Help and Child In Need supports families to improve outcomes. 

• Initial home visit from a school Family Worker identifies potential 
home/emotional barriers requiring support. 

•  PASS (Pupil Attitudes to School Survey) informs staff about pupils’ wellbeing; 
targeted support meets the needs of those children who have emotional barriers 
to learning.   

• .The LAC and PEP process meets the needs of children who are Looked After.  

• Attendance is monitored and intervention is in place where appropriate 

• Breakfast club supports children with emotional needs  
 



4. Planned expenditure  

Academic years 2019 – 2020 £218,400     
2020 – 2021 £270,655        - £13,576 to be carried forward to 2021/22 budget       
2021 -  2022 £271,828        + carry forward 

 

Quality of teaching for all  
 

Desired outcome Chosen action / approach What is the evidence and rationale for this 
choice? 

How will you ensure it is 
implemented well? 

Staff 
lead 

A. 
 
 
Accelerated progress 
in reading skills and 
reading 
comprehension for 
identified groups of 
pupils who are PP 
eligible. 
 
 
 
 
 

• Increased CPD for all staff –
supporting pupils with 
metacognition 

• Drama for Reading continued CPD 

• Whole school implementation of a 
robust reading strategy; informed 
by research & specific external 
training 

• Purchase of additional reading 
scheme books; supporting all 
levels of reading  

• Deputy Head to lead English 
Leads team 

• English Leads/NAPAT to deliver 
regular CPD for all staff 

• Whole staff vocabulary training 
and implementation of strategies 
delivered through commissioned 
SALT support  

• 1:1 reading support (informed by 
reading assessments and teacher 
assessment) 

• After school reading club 
 

 
Support strategies suggested by the drama 
specialists have shown impact in previous years. 
The specialists work closely with other leaders in 
education to ensure that strategies and methods 
support current national recommendations. 
 
Evidence shows that a ‘robust’ systematic 
approach that includes high levels of repetition 
and frequent revisiting of vocabulary supports 
pupils in developing embedded learning.  
 
“on average, mastery learning approaches are 
effective, leading to an additional five months’ 
progress over the course of a school year 
compared to traditional approaches” (EEF toolkit). 
 
 
Reading tests provide standardised scores and 
test analysis tools. Used in conjunction with 
teacher assessment a clear measured picture of 
the child’s abilities and areas for development can 
be assessed. Information is then used to support 
TAs and teachers in specific intervention 
strategies.  
 

• English Leads team to create a clear 
action plan including how new 
strategies will be implemented and 
monitored for impact across the 
school 

• Senior & Phase Leaders to track 
pupils through Pupil Progress 
Meetings. Identified groups to be 
supported in accelerating their 
progress. 

• Phonics Lead to monitor pupils’ 
achievements and progress in 
phonics, including KS2 and plan 
interventions where appropriate. 

• Phonic training to be provided 
regularly for all staff.  

• Termly NPAT (academy) moderation 
of children’s work with senior leaders 
and teachers 

• Termly ‘Book Looks’ by Senior 
Leadership 

• Weekly progress updates to team 
leader during PPA sessions. 

• Governor monitoring 
 
 

 
Head & 
Deputy 
Head 
teachers 
 
Team 
Leaders 
 
English 
Team 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



B. 
 

Specific teaching 
strategies, in all 
classes, (including a 
high level of 
commissioned 
support) provide 
opportunities for PP 
eligible pupils to 
increase receptive 
and expressive 
vocabulary. 
 
 
 
 
 
 
 
 
 

• Increased CPD for all staff –
supporting pupils with 
metacognition 

• Welcomm Screening for  
every child entering reception year 
followed by targeted small group 
or 1:1 intervention as appropriate. 

• Commissioned Speech & 
Language support  

• Vocabulary continued CPD 

• Commissioned ‘Word Aware’ 
training  

• Drama for Reading CPD  

• Increased resources and materials  

• NPAT to create a robust  

• evaluation framework to focus on 
improving children’s oral language 
and vocabulary 
 

“Overall, studies of oral language interventions 
consistently show positive benefits on learning, 
including oral language skills and reading 
comprehension. On average, pupils who 
participate in oral language interventions make 
approximately five months' additional progress 
over the course of a year.” (EEF toolkit) 
 
“The focus on vocabulary and oral langue is 
critical to the long-term success of disadvantaged 
and vulnerable pupils, both in respect of social 
skills and academic attainment in all subjects.” 
(Findings from Marc Rowlands external PP audit 
2018) 
 
Welcomm will ensure early identification of those 
children whose speech and language skills are 
underdeveloped. Evidence from prior years indicates 
that a targeted approach to improving outcomes for 
those children will have a long term effect on children’s 
ability to access reading and writing as they progress 
through the school. 

 

• Commissioned Speech & Language 
therapist will assess pupils and provide 
continued training for key members of 
staff. Information will be shared with 
Senior Leaders and SENCo 

• Trained Speech and Language staff 
member on each campus of the school 
will carry out baseline Welcomm 
assessment for each Reception Year pupil 
in September and work with class 
teachers to ensure that teaching meets 
the needs of all learners.  

• Pupils with identified needs will be 
targeted through either group intervention 
or further referral to Speech & Language 
therapy service.  

• Impact monitored through Pupil Progress 
meetings & termly data tracking  

• NPAT & Governor monitoring 

• English Leads to monitor through ‘Book 
Look’, pupil voice, classroom visits. 

 

Head & 
Deputy Head 
teachers 
 
Team 
Leaders 
 
English 
Team 



C. 

Highly effective 
delivery of a carefully 
planned, knowledge 
rich curriculum; 
including the 
teaching of 
metacognitive 
strategies to 
empower pupils to 
embed learning.  
 
 

• Development of a knowledge rich 
curriculum that supports teachers 
in planning and delivering content 
that is appropriate, has clear links 
to prior knowledge and ensures 
good outcomes for all pupils. 

•  NPAT curriculum to be developed 
by expert teams  

• Experts will provide resources to 
support the curriculum – including 
knowledge organisers. 

• CPD-Cognitive Science 

• CPD for all staff- Spaced learning 
and retrieval practise 
 

Recent Ofsted research defined a ‘knowledge-
rich’ approach as one in which curriculum leaders 
are clear on the “invaluable knowledge they want 
their pupils to know”. Ofsted 2019 
 
A curriculum must be well-sequenced and 
underpinned by an understanding of how children 
learn. But, in addition, it must be based on a rich 
conception of knowledge that includes the skills 
and attitudes that contribute to success. EEF 
2019  

• SLT to monitor the impact of training 

• NPAT reviews 

• Governor monitoring  

• Subject Lead monitoring  

Head & 
Deputy 
Head 
teachers 
 
Team 
Leaders 
 
Subject 
Leads  
Termly  

D. 
 

Focussed pastoral 
intervention ensures 
clear identification 
and support of pupils 
where external 
factors act as a 
barrier to learning.  
 
 

• Three Family Support Workers 
working across the two school 
sites 

• Range of workshop interventions 
to support metacognition and 
readiness for learning 

• PASS (Pupil attitudes to school 
survey) carried out for all pupils in 
KS2 

• CPD for FW (attachment disorder/ 
protective behaviours/My Concern 

• Focussed nurture intervention 
(learning behaviours/Boxall) 

• My Concern centralised County 
safeguarding online system 

• Increased support for families 
through Early Help 

Breakfast Club by invitation for 
pupils in receipt of funding 

 Raising attainment begins with ‘readiness for learning’ 
External factors particular to the school’s demographic 
make-up mean that many children and families require 
additional support with accessing learning.  
 

“Metacognition and self-regulation approaches 
have consistently high levels of impact, with pupils 
making an average of seven months’ additional 
progress.” (EEF toolkit) 
 
 
Marc Rowlands external school audit 2018 suggests 
that school “consider a more structured, evidence 
informed approach to supporting children’s social 
 and emotional and mental health.” 
 
Evidence of previous years shows that attendance 
improves when children have the opportunity to attend 
breakfast club 

• Intervention groups monitored 

• PASS retests to show impact of 
interventions 

• Boxall scores 

• Monitoring of provision offered by FW 

• Termly feedback meetings 

• Weekly safeguarding meetings 

• Pupil Voice/Parent voice 

• Governor monitoring 
Regular leadership drop ins 
 

 

Head & 
Deputy 
Head 
teachers 
 
Head & 
Deputy 
Head 
teachers 

https://educationinspection.blog.gov.uk/2018/09/18/curriculum-research-our-findings/
https://educationinspection.blog.gov.uk/2018/09/18/curriculum-research-our-findings/


i. Targeted support 

Desired outcome Chosen action/approach What is the evidence and rationale for this 
choice? 

How will you ensure it is implemented 
well? 

Staff lead 
                

A. 
 

Accelerated progress 
in reading skills and 
reading 
comprehension for 
identified groups of 
pupils who are PP 
eligible. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

• Data analysis, termly, to identify 
target groups of pupils for 
additional intervention.  

• Additional targeted TA support for 
identified individuals and groups. 

• Targeted ‘daily reading’ for 
identified pupils 

• Commissioned support from 
outside agencies   

 
 
 
 
 
 
 
 
 
 

Some pupils require additional targeted support in 
order to catch up and close gaps.  
 
“Evidence indicates that one to one tuition can be 
effective, delivering approximately five additional 
months’ progress on average.” (EEF toolkit) 
 
Based on Sutton Trust, children benefit from 
additional support in class rather than being 
withdrawn. Staff will provide children with 
additional small targets which the child will be 
supported in, within their class work. Children will 
be able to self-assess against whether they have 
met their small targets. 
 

• Weekly progress updates to team 
leader during PPA sessions. 

• Termly Pupil Progress meetings with 
senior leaders  

• Governor monitoring 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Head 
teachers 
and 
deputy 
head 
teachers 
 
English 
leads 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Termly 
 
 
 
 
 
 
 
 
 
 
 



B. 

Specific teaching 
strategies, in all 
classes, (including a 
high level of 
commissioned 
support) provide 
opportunities for PP 
eligible pupils to 
increase receptive 
and expressive 
vocabulary. 
 

• Welcomm Screening for every 
child entering reception year 
followed by targeted small group 
or 1:1 intervention as appropriate. 

• Commissioned Speech & 
Language support two mornings 
per week. 

• Commissioned (SALT) Therapist 
to work with specific staff members 
on how to support specific 
children. 

• Commissioned Educational 
Psychologist (weekly) to assess 
identified pupils and work with 
class teachers, SENCo and 
parents to meet pupils individual 
needs.  
 

Commissioned support ensures that children’s 
specific learning needs are clearly identified and 
support is tailored to meet those needs. This also 
provides parents with strategies to support at 
home. 
 
“Overall, studies of oral language interventions 
consistently show positive benefits on learning, 
including oral language skills and reading 
comprehension. On average, pupils who 
participate in oral language interventions make 
approximately five months' additional progress 
over the course of a year.” (EEF toolkit) 
 
“The implementation plan should have high 
quality, inclusive teaching – with structured pupil 
discussion at its heart. This is important for 
developing language acquisition skills and 
building vocabulary.” (Findings from Marc 
Rowlands external PP audit 2018) 

 

• Senior Leaders to liaise with class 
teacher to discuss impact of 
interventions 

• SALT will produce reports based on 
their intervention 

• Learning Walks 

• Pupil Progress Meetings 

• SENCo to oversee and provide 
Senior Leaders with feedback. 

• SENCo to liaise with teachers and 
meet weekly with EP & SALT to 
discuss individuals. 

 

Head & 
Deputy 
Head 
teachers 
 
SENCo 
 

C. 

Highly effective 
delivery of a carefully 
planned, knowledge 
rich curriculum; 
including the 
teaching of 
metacognitive 
strategies to 
empower pupils to 
embed learning 

• 1:1 and small group TA support for 
identified pupils – within the classroom 

• Comissioned Educational Psychologist 

• Comissioned Speech & Language 
Therapist 

• Comissioned Occupational Therapist 

• CPD for all staff 
 
 

Commissioned support ensures that children’s specific 
learning needs are clearly identified and support is 
tailored to meet those needs. This also provides 
parents with strategies to support at home 
 
 

• Senior Leaders to liaise with class teacher 
to discuss impact of interventions 

• Commissioned agencies will produce 
reports based on their intervention 

• Planning will demonstrate that targeted 
support is in place for individuals and 
groups. (SLT to monitor) 

• Pupil Progress Meetings 

• SENCo to oversee and provide Senior 
Leaders with feedback. 

 

 Head & 
Deputy Head 
teachers 
 
SENCo 
 
Team 
Leaders 
 
Subject Co-
ordinators 
 



  

D. 
 

Focussed pastoral 
intervention ensures 
clear identification 
and support of pupils 
where external 
factors act as a 
barrier to learning. 

 

• 1:1 support workshops for pupils 
around attachment, protective 
behaviours, anger management, 
friendships and behaviour. 

• Group support for pupils to improve 
attitudes to school  

• Family Support through Early Help 
assessments. 

• Family Support around safeguarding  

• Meet and greet for vulnerable pupils 
every morning for all year groups 

• JOGO commissioned support with 
attendance for families on a 1:1 basis 

• .Early Help assessments to support 
individual families with attendance  

• Tracking of impact of Breakfast Club 
on attendance with a view to 
developing the provision further 

 

All pupils, including those entitled to PP funding, from 
Year 2 upwards take part in PASS. (Pupil Attitudes to 
school survey) This is a tried and tested online survey 
which identifies strengths and weaknesses in pupils’ 
attitudes to school. 
Data from this test is used to create groups for group 
intervention with the Learning Mentor and Family 
Workers and also those children who may need 
additional 1:1 support in order to overcome their 
barriers to learning. 
 
Early Help Assessments are a recognised means of 
pulling agencies together to support families. 
 
The EFF Toolkit suggests that targeted behaviour 
interventions for those diagnosed or at risk of emotional 
or behavioural disorders produce the greatest effects. 
 
 
Forming relationships that ensure that school and 
parents can work together in improving attendance 
have previously shown good impact. 
 
 
 

• CPD for Family Workers and Learning 
Mentor 

• Regular Early Help meetings. 

• Termly feedback meetings to senior 
leaders and Governors 

• Breakfast Club tracking 

• Support materials reviewed regularly 

• PASS survey baseline score and retests 
following interventions 

• Weekly FW & Senior Leadership meetings 
to share concerns/interventions 

• Regular safeguarding training and reviews 
for Designated Safeguarding Officers 

• Number of recorded behaviour sanctions 
for individuals monitored 

• Fortnightly pastoral meetings with senior 
leaders 

Family 
Workers 
 
School 
Leaders 
ongoing 

ii. Other approaches 

Desired outcome Chosen action/approach What is the evidence and rationale for this 
choice? 

How will you ensure it is 
implemented well? 

Staff lead 
When will 
you review 
implementat
ion? 

 

Focussed pastoral 
intervention ensures 
clear identification 
and support of pupils 
where external 
factors act as a 
barrier to learning 
 

 

• Breakfast and nurture groups 

• Subsidised residential trips 

• Before and after school clubs 

• Weekly Forest School Provision 

• Out of school activities including 
sailing, Aspiration Project, golf tuition, 
tennis 

Extra-curricular activities and clubs promote wellbeing 
in pupils and provide staff with opportunities to develop 
positive relationships with pupils and model social 
interaction skills. 
Breakfast and nurture groups support increased 
attendance and readiness to learn. 
 
  

• Pupils entitled to PP funding to form part 
of a whole school tracking system that 
ensures that all children are offered 
additional opportunities to promote 
wellbeing and ‘whole child’ development. 

• Skills Force will create weekly and termly 
reports for school 

• Leaders to monitor Forest School and 
sports provisions 

• Pupil voice 

 
Head & 
Deputy Head 
teachers 
Ongoing  



  



 


