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1. Introduction 
Everybody is an artist 

(Beuys, 2002) 

This research is the intention to act upon our world, by myself and as a chance for everyone else. Using 

the foundational work of Augusto Boal (1979) for the field of Applied Theatre and some of his current 

multipliers (Ganguly, 2016; Fritz, 2017) as an inspiration, I want to research on and through the field 

of participatory arts. Convinced by the statement of Fluxus performance artist Joseph Beuys, that 

everybody can create and experience art, I want to lay a stepping stone for people who are interested 

in changing the world, but maybe did not connect (yet) with their artistic side.  

The following chapters will show my intentions to use the methodology of Applied Theatre Practice as 

Research to critically engage people with the radical idea of degrowth. First through a theoretical 

discussion of the terms and a justification of the combination of concepts for my approach (Chapters 

1,2 & 3). Then followed by a description of my own delivered practice (Chapter 4) and its analysis 

(Chapter 5), before I finish with a conclusion (Chapter 6). 

 

1.1 Research Inquiry 
In which ways can short termed Applied Theatre interventions help to raise a critical engagement 
with the theory of degrowth? 

Subquestions: 
What implications does it have to translate Applied Theatre methods to work on this theory? 

What does it offer to people already translating the theory of degrowth into own practices? 

What does it offer to people distant to theory or practice of degrowth? 

 

1.2 Approach 
The research uses Applied Theatre workshops as the core of the project, which were carried out in 

Barcelona (Spain) and on the Borgofuturo social camp (Italy). As the term of Applied Theatre is 

considering a whole range of different practices and approaches (Nicholson, 2005, pp. 2–3; Thompsen 

and Schechner, 2004) and therefore is not precisely defined as one set of practices, it is important to 

outline the approach, that is taken in this research. Here it is firstly important, that the base is a process 

based character forming the short term workshops. This means the aim was not to devise a play, but 

mainly to “just” discover the topic of degrowth through the participants themselves. Therefore 

activities shaped the workshop in which participants could embody questions to and positions on 

degrowth. On the scale of participation, renowned drama educationalist Jonathan Neelands 

formulates, this approach is on the most engaging level, where the whole process is dependent on the 
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participants (2000 p. 51). Also Jan Cohen Cruz, an important academic in the field of Applied Theatre, 

acknowledges “that change was brought on more by people making theatre than by watching it” (1998,  

p. 5). A major influence for this work is Boal’s method Theatre of the Oppressed (1979) that influenced 

the design of the workshop, especially his more practical guide on his so called games (2002). A main 

component and focus was the technique of Image Theatre, that is also used by many other 

practitioners (Baim et al., 2002, pp. 144–9; Rohd, 1998, pp. 62–5; Neelands and Goode, 2000, pp. 25, 

75). As the participants had no background in acting this basic technique was considered as a reachable 

goal to work with. Also other techniques like the Cops in the Head (Boal, 1995) and more openly 

interpreted exercises on using improvisation or sounds where applied according to the needs of the 

process based approach. More details are laid out in Chapter 4, “The practice”. 

 

2. Proposed Methodology 
In the more recent history of research focusing on art as the methodological approach, a constant 

development towards the possibility of an open process can be observed. For the purpose of this 

research the methodology of Practice as Research (PaR) will be drawn on.  

What it is not 

Before the methodology will be more closely defined, a demarcation to other possibly similar terms is 

shown. Probably the most related methodology is Action Research due to the need for reflexivity. The 

definition Edmiston and Wilhelm deliver by stating it is “recursive and reflexive, with researchers 

examining and re-examining how changes in their actions change their situation” (1996, p. 94) is also 

relevant for this project. Their further suggestion entails a continuous repetition of the following 

elements “planning, taking action, observing and reflecting” (1996, p.94) which aligns with the 

recommendations that are also given by Professor Ortrun Zuber-Skerritt, a specialist in educational 

Action Research, about the circular rhythm of this method (1996, p. 84). The necessity of traversing to 

a critical model of action research is explained by Neelands. He sees a danger of limiting the inquiry to 

a very well-defined, small field, which does not imply broader circumstances, or even the own 

objectives of the action research (2006, pp. 30–1). Therefore the claim gets stronger to incorporate a 

wider angle to add a more critical lens to action research. As all these arguments and developments 

around the term of action research could be very fruitful and show a potential for openness in applying 

this methodology, there is still a limitation in them. It is necessary to define from the beginning a 

research question, work in a relatively constant environment with the same participants. As this 

research is about developing understandings on and through my own practice, as outlined in the first 

section of my approach, Applied Theatre practice as research is used for this inquiry. 
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Why exactly Practice as Research 

The terminology of PaR is still in development and there are several attempts to demarcate similar, 

but still distinct terminologies.1 The terms Practices as Research, practice-led, -based or artistic 

research can be also seen as interchangeable expressions of the same methodology (Kershaw et al., 

2011, p. 63). One of the principle thinkers in performance related PaR, Robert Nelson, sees at least the 

first two terms as nearly identical, but critically notes practice-led can imply that knowledge is 

constituted after doing the practice (2013, p. 10). When the constitution of knowledge happens is hard 

to answer, for sure there can be new knowledge after doing the practice, but maybe it is also about 

connecting with the existing knowledge through practice. Therefore I want to take the critique of 

Nelson serious and stick with the term PaR. A further argument for this methodology is more generally 

about the dominance of certain types of knowledges. Foucault notes that there are knowledges  

“that have been disqualified as nonconceptual knowledges, as insufficiently elaborated 

knowledges: naive knowledges, hierarchically inferior knowledges, knowledges that are below 

the required levels of erudition or scientificity” (2003, p. 7).  

Certainly these forms of subjugated knowledge are valuable, at least as much as the dominant, or 

official forms of knowledge, as Charles Adams Jr, a Theatre in Education practitioner and critical 

pedagogue, sees a strong division between them (2013, p. 299). Also Dwight Conquergood, the well-

recognised ethnographer, defending marginalized groups in society,  criticises the “textocentrism” of 

western culture, that values only written forms of represented knowledge and even more merely of 

academic authorship (2002, p. 151). Freeman is delivering an argument, as he sees “embodiment as 

an existential condition […] of practice as research” (2010, p. 3) to counter the focus on merely written 

findings. Shaun McNiff, professor in the field of arts-based research, is even more explicit and describes 

more fully these advantages:  

                                                           
1 John Freeman, professor for theatre, for example distinguishes them in his book on PaR in performance 
mainly between practice-led or practice-based research. He sees the former as “likely to lead primarily to new 
and/or advanced understandings about practice” (2010, p.63). This means that there is, or should be a special 
attention to add new insights to the field. In practice-based research he sees delivering practice as the “core of 
the contribution to knowledge” (2010, pp. 62–3). The primary concern is to actually do the defined practice, 
which anyway lead to insights, at least for the researcher him-/herself. Probably that is, especially in the artistic 
field, often hard to distinguish, as a clear delamination to prior research in a similar field is not totally feasible. 
Generally these are subtle nuances to find differences in the terminology. 
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“the use of our hands, bodies, and other senses as well as the activation of dormant 

dimensions of the mind, may offer ways of solving and re-visioning problems that are simply 

not possible through descriptive and linear language" (2008, p. 33).  

All these findings are a key argument for me to draw on other forms of represented knowledge, to 

work with methods of Applied Theatre that connect on a different, embodied level with knowledge 

and to present it in the widespread acknowledged form of writing, as well as in an audio-visual form . 

To finish this section I want to concentrate on the field of arts practices that draw on PaR. The 

methodology is more and more used not just in the field of art or performance, but also especially in 

the field of Applied Theatre. Interestingly, even though there is strong streams in Applied Theatre to 

work process based (Nicholson, 2005; Prendergast and Saxton, 2013) the published research has 

always a strong focus on the performative outcome and therefor deals strongly with the aspects 

related to the final performance (Mackey, 2016; Hughes et al., 2011; Salih, 2014). Through the strongly 

process based work of my practice, this research can counter the lacunae in this particular field. 

What defines Practice as Research 

Beside the mere question of defining the term a central quality of this approach is the focus on 

delivering practice in a or to a more or less defined environment, which shows procedural knowledge, 

needs critical reflection2 and the necessary knowledge about underlying theories (Nelson, 2013, pp. 

41–7). Also Sally Mackey, professor of Applied Theatre, acknowledges that, but in a more vague tone 

by asserting that “practice is the principle activity of PaR, although not the only one” (2016, p. 489). 

That is why this research sets a frame to deliver workshops based on Applied Theatre methods to 

activists and interested people of the field of degrowth. The definition of the field and the conditions 

in the beginning is the most important, as it sets the base for a development of the research. This is 

due to the inherent characteristic, that the exact research question can be decided on just in the end, 

after delivering the practice (Haseman and Mafe, 2009, p. 214; McNiff, 2008, p. 40). Freeman expresses 

that in his challenging claim: "as long as we look for answers rather than questions, 

performance/research will always read as a contemporary exercise in comparative failure" (2010, p. 

62). This means that due to the differences to the hard sciences there should be the courage to take a 

                                                           
2 Philip Taylor, associate professor of educational theatre, demands of practitioners that they “raise questions 
of inquiry, to process how those questions will be investigated, and to consider how emergent findings will 
impact upon their lifelong work” (2003, p.123). This means that during this research this self-critical reflection 
should lead to ways of informing the next practice, to change and hopefully improve the own abilities. Also for 
Soyini Madison, professor of performance studies, sees in the “labour of reflexivity” the task to not just being 
reflective on the way we operate, but also to think how we are reflective (2011, p.129) 
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different approach to research in the arts, that is much more promising, as when just blindly following 

“rules of science” by limiting it to a predefined question.  

 

3. Literature review 
3.1 Degrowth 
History & Status quo 

Questioning our current economic system has a long history. A key starting point of this critique is Karl 

Marx and his analysis of means of production, labour force and power (1952). Nearly a century later in 

western countries also the dimension of questioning our treatment of nature got emphasised. Here 

scholars already established links to economic growth, identifying it as a root problem and cause 

(Meadows, 1972; Schumacher, 1973). Most recently the publications on the topic increased due to 

research often inspired by interdisciplinary sustainability science (Rockström et al., 2009; Steffen et al., 

2015) or from the economic science (Piketty, 2014). What they have in common is their analysis of the 

ecological unsustainability of the dominant western economic actions and the growing inequality, 

which negatively influences the biggest parts of humanity – in popular terms often referred to as the 

99% (Gamson and Sifry, 2013). This threat to humanity is recognized by larger organisations like the 

UN. Therefore they established already in 1992 the concept of sustainable development in the Agenda 

21 as a result of the conference in Rio de Janeiro and continuously publish updates to the 

implementation (United Nations, 2016).  

Aim for sustainable development? 

The sum up of the concept is, that we can create win-win situations in our society to make it more 

prosperous, just and sustainable. This idea faces criticism from several academics. In a more gentle 

form, the measures are not seen as wide enough and the common people with their abilities should 

be acknowledged in the implementation, instead of just using an top-down approach (Hajer et al., 

2015). Besides that, there is also a more fundamental critique as the UN implementations are still seen 

as a neoliberal attempt to address the identified issues (Blühdorn and Welsh, 2007; Harvey and Braun, 

1996). They see a strong undemocratic influence by global corporations on the UN decision making 

process. Also for the long term they do not believe that the final measures solve the fundamental 

causes. Kothari et al. sum this up and attest UN institutions to not “acknowledge the fundamentally 

flawed nature of the currently dominant economic and political system … [and do not] envision a truly 

transformative agenda for a sustainable and equitable future” (2014, p. 372). They see the underlying 

concept and therefore the term of sustainable development as an “oxymoron” (2014, p. 362). 

Alternatives 
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That is why the call of a “radical imaginery” for a new society gets stronger, as Dr Maja Göpels, a 

scientist of the Wuppertal Institute for sustainability research argues (2016, p. 2). Interesting here is 

that this institute should find ways to implement UNs Agenda 21 and nevertheless calls for something 

more radical. This aligns also with what critical geographers are proposing, that imagining utopia can 

“galvanize socio-ecological changes” (Harvey, 2000, p. 156) or differently expressed “foregrounding 

and naming different socio-environmental futures” is a step to realise them (Swyngedouw, 2010, p. 

228). 

These radical imaginaries already exist and are brought into societal discussions in different ways. In 

the last years Tim Jackson, a British scientist of ecological economics, came into broader discussions 

with his book “prosperity without growth” (2009). To give an impression of the alternative imaginaries, 

first there will be a look on the less radical imaginaries. These can be seen in concepts like the steady 

state economics (Daly, 1991) or the more recent theory of the “doughnut economies”, formulated by 

Kate Raworth, an economist and lecturer at the Oxford Environmental Change Institute (2017). These 

concepts argue for a transition that can appeal to a broad part of society, to make it feasible and 

realistic, as they claim. 

Secondly also concepts coming from non-western countries will be shown. Their relevance can be 

justified through their roots in the specific indigenous culture, but also through their increasing 

scientific discussion. From India the concept of ecological Swaraj or its alternative term Radical 

Ecological Democracy entered the discussion (Kothari et al., 2014). From South America the concept 

of Buen Vivir, translated as the good life, is gaining recognition. The latter I want to discuss a little bit 

further, as it has strong indigenous roots and the attempts to officially implement it in some 

governments and legislations. This is most obvious in Ecuador as their new constitution anchors Buen 

Vivir as an unconditional right, inter alia the right for nature itself (Merino, 2016, p. 274). Unfortunately 

the implementations seem to be less radical then the promises. Specialised academics attest the ideas 

of development as too conventional or traditional and therefore the current implementation in 

Ecuador will not bring about the necessary fundamental change (Caria and Domínguez, 2016, p. 18; 

Merino, 2016, p. 275). 

Degrowth, a radical imaginary 

Finally I want to introduce the concept of degrowth, as the last of the here listed imaginaries and the 

most radical one. The roots can be seen in Serge Latouche, a French professor of economics, who 

describes that not just the economy follows the growth paradigm, but our whole society (2009). 

Therefore degrowth can be seen as provocation of the widespread paradigm, that life is dependent on 

growth. The growth discourse – the dominant cultural discourse of our time - determines the general 
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mindset of the majority of society. Even more than that, even their personal goals in life are getting 

shaped by the growth oriented market.3 Hence the radical imaginary of degrowth is so important, 

because it counters a dominant viewpoint. Yet also so problematic, as the dominant viewpoint is so 

deeply intertwined in most people. 

 A short sum up about degrowth by Giorgo Kallis, a leading scientist in the field, “is a re-radicalisation 

of environmentalism” (Chertkovskaya et al., 2017). This is seen as vital, as environmental agendas have 

spread to many agendas in politics, as well as companies and are increasingly transformed to sustain 

the status quo. 

The broad agenda that degrowth addresses is an important characteristic. A team of researchers on 

degrowth describe it as “rich in its meanings … [which] does not embrace one single philosophical 

current” (Demaria et al., 2013, p. 195). The sources or streams that influence it come from at least six 

directions. These are ecology, critiques of development and praise for anti-utilitarianism, more 

meaning of life, bioeconomics, deeper democracy, and multiple forms of justice (Demaria et al., 2013,  

pp. 196–201). Thus it transcends the idea of being just an alternative economic concept, but rather a 

fundamental critique on our individual and collective ways of being in western society.  

What is important for this research is the question how to really implement this broad idea, or this 

system of critique in our daily live. Therefore the main guideline was to interrogate practices, that are 

carried out individually or collectively, which correspond to the degrowth idea of imagining “a future 

of process and conflict” (Kallis and March, 2015, p. 366) and to get in dialogue about them.  

 

3.2 Critical Education & Applied Theatre 

Background & connection 

The foundational background of my work and probably of most Applied Theatre work is coming from 

Critical Education. Paulo Freire, a Brazilian educator and philosopher, devoted to empower lower class 

people, is an important influence to this field. He proposes to have an education that poses problems 

(1996b, p. 61) and where dialogue, which treats everyone involved equally in the educational process, 

allows to discover issues and the influencing power relations (1996b, pp. 69–78). Finally this should 

lead to the liberation of the oppressed themselves, who understand their situation and the 

                                                           
3 Harald Welzer, sociologist, psychologist and professor for transformation design describes: “people`s secret 
fear: That everything they have established, everything they worked for, planned and believed in, could have 
been meaningless. The dimensions of meaning and identity that Western-style capitalist societies provide stand 
and fall with the functioning of the market” (Welzer, 2011, p.29).  
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circumstances of the whole society. The popular education movement that derived out of this, was 

especially strong in Latin America and proofed the power and influence of education on people’s lives.4 

This can be seen as the starting point of critical education that always includes reflecting on power 

positions, by advocating critical thinking. From the viewpoint of Transformative Learning, a discipline 

devoted to find and foster conditions for change, this critical reflection is an important condition.5,6 

Also traversing to the field of Applied Theatre, a first strong link to Critical Education can be seen in 

Boal’s work, that is described as “the aesthetic counterpart to Freire’s concept of conscientisation” 

(Perry, 2012 p. 115). Neelands calls for Applied Theatre projects that must “address the underpinning 

social and economic structures” (2007 p. 311) to achieve change. This is a clear call for a profound 

inspection of our circumstances that influence life. In this sense the broad approach of this research 

project tries to follow this recommendation. Edward W. Taylor, professor for adult education delivers 

a final argument for the connection of the use of Applied Theatre in this project: “without experiences 

to test and explore new perspectives, it is unlikely for learners to fully transform” (2017 p. 23). Of 

course a real experience cannot just be provoked by using theatre, or embodied methods a real 

experience can´t be provoked, but at least through this the participant is brought closer to a real 

experience. Finally there needs to be the acknowledgement, that an Applied Theatre intervention is 

not just purely a means of education, but also adds other elements. Such elements are for example 

engaging in a collaborative creation, connecting with people, creating something aesthetic and 

experiencing joy (Thompson, 2009), which differ from the normal duties and activities of most people. 

 

 

 

                                                           
4 There must be a strong relation between power and education, when campesinos, rural farmers, in El 
Salvador educate themselves through popular education, even if they face war and poverty and still do this for 
over a decade (Hammond, 1998). 
5 Jack Mezirow, professor and founder of transformative learning, warns that without a real understanding 
from the individual to the world, we are strongly inclined to just find meaning in simplified and often 
intentional explanations, which obstruct us to see the real interrelations:  

“A defining condition of being human is our urgent need to understand and order the meaning of our 
experience, to integrate it with what we know to avoid the thread of chaos. If we are unable to 
understand, we often turn to tradition, thoughtlessly seize explanations by authority figures, or resort 
to various psychological mechanisms, such as projection and rationalization, to create imaginary 
meaning.” (2012, p.73) 

6 Also Tom Inglis, associate professor of sociology, sees the understanding of power relations as a precondition 
for change: 

“The development of a knowledge and understanding of how power operates, of how social, political, 
and economic life is structured, is central to developing viable strategies and tactics through which 
existing discourses and institutional structures can be restructured, if not revolutionized” (1998, p.74) 



PECI5102   Benno Zenker 
  Student-Nr: 201079432 
 

p. 11 / 81    

Embodiment as an additional layer to critical education 

Already for Freire a practical approach to learning, connected to actions was fundamental to critically 

and consciously reflect on the world.7 Therefore using the body as an additional source of information 

and an own instance can be seen as fruitful for an educational project. Also further related disciplines 

offer arguments for using embodiment. Philosophers see an intrinsic connection of our mind to the 

body, where senses have a strong influence on what and how our mind is working (Bohm, 1994; Clark, 

2008).8 This position is strengthened also by other disciplines, such as an anthropologist’s view (Bloch, 

2012), a transdisciplinary study that sees our whole system of cognition as  a result of our body 

connecting to environment (Varela et al., 1991) and even by researchers involved in artificial 

intelligence (Brooks, 1990). This is already a strong foundation to use embodiment for an educational 

project.  

Also in more close disciplines resides a strong proposition to use performative methods to engage in 

critical education. Elyse Pineau, associate professor working on performance studies, sets even the 

new term of “Critical Performative Pedagogy”. She states that “performance heightens our attention 

to our bodies, it provides a way for breaking down and breaking through the habits we take for 

granted” (2002 p. 51). This however requires that people are actively involved in performance. This 

aligns with Boal’s intention of workshop methods, his so-called games, to break habits and to get new 

insights (2002). His approach clearly follows the steps of Freire, to critically reflect on our life, but also 

adds the dimension to get in dialogue with our bodies and other senses. For him theatre was “a form 

of knowledge”, which “should and can also be a means of transforming society” and in the end could 

even “help us build our future, instead of just waiting for it” (2002 p. 16). Until now these high goals 

form the expectations of Applied Theatre, which at the moment even need to be lowered, to hold up 

with the real or perceivable influence (Balfour, 2009; Belfiore, 2009; Jackson, 2007 p. 270). Unarguably 

Boal’s work had nevertheless a strong and still continuing influence, not only in adding the dimension 

of the body to education. To conclude why embodiment matters, let me quote Randee Lipson 

Lawrence, former professor for adult education. She states, when engaging through arts that 

“extrarational processes of imagination, intuition, and affect” (2012 p. 481) are initiated, that add 

another dimension to a learning process. 

 

 

                                                           
7 Already in Pedagogy of the Oppressed Freire clearly urges for an cycle of reflection upon action (1996b, p.33) 
to his educational model and also later confirms to “prefer knowledge that is forged and produced in the 
tension between practice and theory” (1996a, p.85). 
8 Especially David Bohm furthers this argument also to our feelings, which altogether have in the end also 
implications on our society. 
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Imagining Utopia 

As already touched upon in the chapter on degrowth, imagining an alternative, or utopia is an 

important first step for change. Maxine Greene, a philosopher and educator that early integrated arts 

in her pedagogy argues that “imagining things being otherwise may be a first step toward acting on 

the belief that they can be changed” (1995 p. 22). She clearly links thought and action, the first being 

a prerequisite for the second. A look on Freire confirms as well the importance of imagining a utopia. 

His method of “conscientization obliges us to assume a utopian position toward the world” (1973 p. 

83). The stance of Norman Denzin, a distinguished sociologist, on how to deliver a “radical performance 

pedagogy” also delivers a position for utopian thinking. Involving pedagogies of hope and freedom” 

can put “the critical sociological imagination to work”, which can think of alternatives (2006 p. 335). 

Interpreting this means a call for utopian thinking, as it is necessary to imagine new concepts, fuelled 

by people who are empowered to freely believe in hope. In a later publication he is even clearer and 

states “The act of witnessing (and performing) utopian performatives is itself a performative, 

interpretive act, somehow the world can be a better place.” (Denzin, 2016 p. 110, emphasis in original). 

This means, that activists can be supported to continue their actions, as they can experience a shared 

sense of hope to fuel their future actions. Especially in this field of systemically linked issues, where 

effects of individual actions are hardly perceivable and mainly take long time to see results (Nixon, 

2011) motivation also has to come from other sources, like shared visions on a better future. Other 

academics attests through the process of imagination even a call to “justice, compassion, and 

ecological sustainability” (Spehler and Slattery, 1999 p. 10) for the people involved in this education. 

Even if this is probably a rare direct result, it still shows the importance and wide range of such a 

practice. Of course there is also criticism in fostering utopian thinking. Michael Newman, author and 

adult educator warns on his book on activist education that “utopias are the stuff of dreams and we 

may discourage and disempower people we are helping to learn if we ask them to strive for the 

impossible” (1994 p. 33). Of course there should be a certain realistic approach, to see the difficulties 

in changing the world, but without a positive vision this will be certainly harder. A sum up of this shows 

still a strong favour to imagine a utopia in a process of critical education that is always also constituted 

in realising the actual circumstances. That is why this project tried to also find visions of the participants 

on their future and to critically reflect on it. 
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4. The practice 
4.1 Workshops Barcelona 
The starting point for the practical part of the research was a two day theatre workshop in Barcelona, 

held on the 18th and 19th of March in the Institute of Environmental Science and Technology (ICTA) of 

the Autonomous University of Barcelona (UAB). The base for this was a contact to a newly formed 

reading group, consisting of activists in the field of degrowth, who mainly also have an academic 

background, as Master or PhD Students in this Institute. This workshop was in collaboration with my 

friend and colleague Johannes Brossmann, who was co-facilitating the workshop. He was researching 

for his MA in Environmental Studies and Sustainability Science at Lund University. 

 The aim was to engage with the topic of degrowth on another level than purely by reading, but using 

embodied methods to discover the motivations, views and visions of the participants. A collaborative 

planning phase over three months (January – March 2017) with one member of the group should 

guarantee the mutual interest of the prospective participants and finally find with all of them the most 

appropriate and suiting date. This was done through skype meetings and collaborative online 

documents. In a further step a detailed workshop plan was created (see Appendix BCN – plan, overview 

changes), that tried to reflect principles of Critical Education and Applied Theatre, as stated earlier. In 

the end 17 of the approximately 30 international members of the reading group gave their promise to 

take part in both workshop days, with a possible addition of more participants joining on the last 

minute. 

The day of the workshop finally 11 participants showed up, the second day just 8 (see Appendix BCN – 

participants), what caused beside the general delays a contentiously restructuring of the initial plan 

(see Appendix BCN – plan, initial). The final structure and outcome with the corresponding videos (see 

Video Overview) can be seen here: Appendix BCN – plan, overview changes 

The benefits of the workshop for the participants is the closure of this section. These were perceived 

through the facilitator and partly explained by the participants. Especially the reflection circle in the 

end gave more insight. A sum up is that the participants could connect better with each other, as they 

are normally working purely as a reading group. They encountered together struggles, shared their 

motivations and got insight to the diversity of the actions in the sense of degrowth.9 Using artistic 

forms helped them also to discover less discussed topics and focussed their perception on present 

issues, which affect and influence them (see video reflections-BCN). 

                                                           
9 By shaping a better sense for each other the outcomes align with the request of Thompson for an “aesthetic 
of care”. He expresses this as the goal to reach an “understanding that regard for others is central to making 
the world a better place” (2015, p.439). 

https://1drv.ms/v/s!AgqQADEcSk2dgZQ-8X9XjMvoRC8ekg
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4.2 Workshops Borgofuturo festival 
The Borgofuturo social camp took place in Ripe San Ginesio in Italy from the 05th to the 7th of July. This 

is an existing, intensive workshop and learning programme that is trying to “imagine a more 

sustainable society” (Associazione Borgofuturo, 2017). It is arranged in three parallel modules: 

degrowth theory, communities in transition and regenerative agriculture. The organizers wanted to 

offer as well an Applied Theatre programme, and through mutual contacts of the initial workshop in 

Barcelona they approached me. Again here the communication happened through skype conferences 

and mail contact from Mai to July 2017. Through the contact got clear, that there is just space for an 

offer in two hour non-compulsory evening sessions on each of the three days of the social camp (see 

Appendix IT – camp plan). As there was no pre-defined goal of the sessions through the organizers, the 

idea was to use them as a space for creative reflexion on the contents of the social camp. A different 

approach for each session should attract more people and gave the chance to join in also just for one 

session. Also here Johannes Brossmann was co-facilitating the workshops, to guarantee the 

documentation and still a pleasant workshop-experience for the participants. 

The social camp was attended by around 40 participants, from an international background, but the 

majority formed by Italian participants. Of the three proposed theatre sessions just two finally took 

place. The first with 8 participants and 7 participants on the second (see Appendix IT – participants). 

The approach for the first session was to work with image theatre, for the second with the element of 

sounds. The overview on that, including the corresponding videos can be seen here (see Appendix IT – 

plan, overview).  

The outcomes for the participants at the Borgofuturo social camp are less formulated. Unfortunately 

due to the short timed workshops, there was just little feedback possible, especially from the second 

day. Still a summary also pins down some facts. The methods were felt as powerful and shaping their 

expression stronger by intuition. Also noted was the possibility to encounter people intensely in an 

uncommon way, which also gave a chance to give up prejudices on fellow activists (see video 

“reflections-IT”). 

 
Figure 1 - Warm-up excersise, Borgofuturo workshop 
Photo by Benno Zenker 

https://1drv.ms/v/s!AgqQADEcSk2dgZQ5AZGP8AOUjXe7WA
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4.3 Exhibition 
Set-up of the exhibition 

The initially not foreseen exhibition on the workshops took place on the 25th of July in the University 

of Leeds (Alec Clegg Studio in stage@leeds). The aim was to bring the topic of degrowth and the 

approach to work with Applied Theatre to a broader audience. Also participatory and multi-sensory 

elements were included, to proceed with the approach of the workshops. Altogether the exhibition 

itself was intended as another element of Critical Education. By trying to foster critical reflection on 

the (surrounding) lives of the visitors and to engage them in the concept of degrowth. The invitation 

to the exhibition was shared on facebook to all students of the School of Performance and Cultural 

Industries (see facebook event, (Zenker, 2017)) and also the School of Earth and Environment was 

willing to send a mail to all their master students (see Appendix EXH – mail, invitation). 

A plan of the exhibition (Figure 2) and a short video with a walk through it (link “exhibition.mov”) shows 

the final result and gives an impression of the set up. The amount of visitors was not noted exactly, 

but counted around 25 people. 

 

 

Figure 2 – plan of exhibition 

https://www.facebook.com/events/1785508311671614/
https://1drv.ms/v/s!AgqQADEcSk2dgZQ9eSwMdQw0DYBeUw
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Participatory elements 

The strongest participatory element were the group still images of the former workshops. At the 

entrance of the exhibition visitors could take an envelope, which contained an invitation for a task to 

interpret these (see Appendix EXH – envelope participants).10 The exhibited group statue images can 

be seen here: Appendix EXH – group still images. In the exhibition they were designed to be foldable, 

on the outside showing only the image, on the inside asked to stick the notes and gave the opportunity 

to read the original comments of the workshops, as well as the comments of the visitors. This invitation 

was followed by most of the visitors with a seemingly strong interest to give their point of view and 

resulted finally in the comment loaded insides of the foldable pictures (see Appendix EXH – group still 

images).  

The other participatory elements, can be regarded as the ability to interact with parts of the exhibition. 

Here the videos, situated on different tables with a specific focus, was probably the next most engaging 

element. An overview, situated close to the entrance (see Figure 2, orange element “Introductive 

Information”), gave an overview on the videos, what they are about and how long they take (see 

Appendix EXH – videos overview). For the already exhibited elements of the still images, in the group 

and the individual ‘statue museum’ images, the videos added another level of explanation, revealing 

the process and intention of them. For the purpose of this thesis all videos of the exhibition are also 

accessible on a platform, with an overview in the appendix (Video Overview). The projection on the 

big screen, was mainly intended to create an atmosphere in the exhibition room on the Applied 

Theatre approach. Next interactive element was the Sound Island (see Figure 2) which gave the 

opportunity to choose an element that was audible in the whole space. These were the chapters of 

the book Degrowth: a vocabulary for a new era (D’Alisa et al., 2015), read by activists, which explains 

key terms and concepts that influence the idea of degrowth (see Appendix EXH – degrowth 

audiobook). Finally rounding up the participatory elements, a big paper on the floor invited to share 

comments (see Appendix EXH – comments). 

Further elements 

The rest of the exhibition was dealing with other, more detailed information on the workshops and 

atmospheric elements to the topics. Starting with the overview on the workshops, it used the element 

of an uncommon world-map projection to connect with the approach of Critical Education and to 

stimulate critical thinking (see Appendix EXH – What to expect). A section with more detailed 

information from the workshops (location Figure 2, orange element “Workshop details”) gave the 

                                                           
10 The envelops where subdivided into two groups, one knowing the represented topic of the images (which 
entailed pink sticky notes), the other didn’t have any further information on the representation (and got yellow 
sticky notes). 



PECI5102   Benno Zenker 
  Student-Nr: 201079432 
 

p. 17 / 81    

opportunity for interested people to engage in depth. This included information on participants (see 

Appendix BCN – participants & IT – participants) and details to the actual and delivered workshop plans 

(see Appendix, BCN – plan, initial, BCN – plan, final, IT – camp plan, IT – plan, details). For someone 

interested in the facilitation aspect, there was the chance to engage with the details and also get links 

to where to see corresponding video material (see Appendix BCN – plan, overview changes & IT – plan, 

overview). The rest where atmospheric elements, that intended to engage with the topics and tried to 

inspire a critical view. At the entrance a quote to our growth dominated society (see Appendix EXH – 

quote, entrance), the light installation on growth and the curtain out of barrier tape. The curtain 

intended to show the reluctance and barriers to engage with the topic of degrowth and to take part in 

an Applied Theatre workshop on it. Finally, the element to watch the visionary soundscapes in the 

hammock, or use the hammock as a space of reflection completes the design of the exhibition (see 

Figure 2, Figure 3 and video “exhibition.mov”). 

 
Figure 3 - Curtain and light installation 
Photo by Benno Zenker 

Attendance 

The reason for the good reception of the exhibition I see grounded in the careful design. The separation 

of the exhibition in sections made already clear, where to find possibly interesting material, in aspects 

of degrowth, the details of the workshop facilitation or both. All shown elements were edited, to make 

them easy to engage with. Videos were categorized, indicated how long they will take and had edited 

comments to make them more understandable. Also the availability of the space added to the design. 

It allowed to eliminate obstructions by using the black walls and curtains, to focus with the light spots 

certain elements and at the same time create places of privacy with less light to engage with material, 

like the videos. The reason that the participatory elements were accepted, could be based on not being 

compulsory and formulated as an invitation. Finally the strong engagement with the exhibition can be 

grounded on the voluntary base of the visitors and their conscious decision to take time to engage with 

the announced topics. Last but not least of course also a personal connection of many visitors to me 
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could have obliged them to engage with the material, which in the end helped to nourish the interested 

atmosphere for everyone.11 

5. Analysis & Findings 
5.1 Logistics 
5.1.1 Communication on project 
Around the communication on the project had been some difficulties, these consisted on the one side 

on the use of Applied Theatre, on the other side around the term of degrowth. As laid out in the 

beginning of this thesis, defining and explaining these terms needs time. By communicating with 

possible interested people in the beginning a short information what to expect is necessary. As many 

of the methods come from the field of theatre, it is hard to avoid the term, especially if the main 

influence Theatre of the Oppressed wants to be mentioned. Nearly automatically then there are 

prejudices of what to expect or what abilities are necessary to bring as a participant. The reflection 

(see video “reflections IT”, participant #6/8) shows that it was perceived as a challenge to express with 

the means of the body, even if for another participant the process build up very smoothly, so that this 

expression was quickly fostered (see video “reflections IT”, participant #7/8). I assume that this 

challenge was perceived by more potential participants in both workshop settings, which in the end 

obstructed some to take part in them. 

The other difficulty was along the terminology of degrowth. First the amount of activists working in 

favour of this concept have regional differences. So in some areas there are people clearly identifying 

an idea behind the concept, as it was for example in Barcelona the case. It hosts academics as well as 

activists in this field (Asara, 2016). Beside the two successfully initiated workshops, there was also the 

attempt to run a workshop in Leeds, which didn´t happen. This could be, beside other reasons, due to 

the relative unpopularity of the term in England. That the term of degrowth is contested show some 

articles, that question the naming (Van den Bergh, 2011; Ashford, 2016; Drews and Antal, 2016). A 

short summary is that the term suggests “just” a negation of growth and therefore will not find enough 

supporters in society to really achieve a critical mass of followers. A more neutral, or positive term has 

either the risk of being co-opted by interests of capitalist streams, like Buen Vivir or sustainable 

development (Chertkovskaya et al., 2017), or if focussing on other positive aspects are not clearly 

defined or followed, like a commons society. The only solution could be to use an alternative, maybe 

less contested term like post-growth, which simply suggests that following growth as the only focus is 

overcome. 

                                                           
11 Preston is warning, to be carefully aware on the power a facilitator has on the group and the process (2016, 
p.15) 

https://1drv.ms/v/s!AgqQADEcSk2dgZQ5AZGP8AOUjXe7WA
https://1drv.ms/v/s!AgqQADEcSk2dgZQ5AZGP8AOUjXe7WA
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For the communication on the exhibition, this difficulty got especially notable, as the intention was to 

spread the message on the idea of degrowth and the outcomes of the workshops. The final name 

“exploring degrowth through theatre” played in the end with both terms, the unpopularity of 

degrowth, beside the probably much more popular and exciting term of theatre.  

5.1.2 Difficulty of long workshops & reaching deeper processes 
The workshop in Barcelona wanted to use embodied methods to work on the topic of degrowth. 

Therefore several methods and techniques were used, composed to slowly build up the confidence of 

the participants in the group in each other and the use of their bodies as a form of expression, as it is 

advised by different practitioners (Boal, 2002; Baim et al., 2002; Preston, 2016 p. 45). Some parts had 

then to be taken out due to lack of time that were seen initially as an important part of the workshop. 

This was for example the method of the real- to ideal image theatre, that would had critically looked 

on imagined utopias and tried to find ways to realise them (see Appendix BCN – plan, overview 

changes, method real- to ideal image theatre). On the other side it turned out to be an obstacle for 

participants to take part two full days in a row, even if the timing was communicated and 

collaboratively decided beforehand. Due to the ambitions of the facilitators to include these complex 

and trust related methods, especially also from the second day, the pressure on working two full days 

was mainly coming from the facilitator side. 

Here the limits of a short termed Applied Theatre project have to be recognised and in the end have 

to acknowledge the small changes, that are possible (Balfour, 2009), especially in such short time. Also 

retrospectively it has to be acknowledged, that a full day of working with a new approach, can be quite 

challenging and tiring for participants. Spreading out the workshop over two or more weekends, would 

have been probably a better way. In this case the short term guest residency in Barcelona made this 

difficult. Finally there resides the questions if a guest facilitator, working on projects with high 

ambitions, is then the right measure. 

5.2 Facilitation 
5.2.1 Image Theatre 
Solo statues 

The main technique used in the workshops were variations of image theatre.12 The method of statue 

museum served always as a start to work on the topic of degrowth (see a description of the method in 

Appendix BCN – plan, final, p. 2 and the results in video “statue museum”). The idea was, to give 

everyone the equal chance and challenge to represent their own topic and to carefully use in this pair 

exercise someone else for this. In both workshop settings there was a favour for group still images, 

                                                           
12 A justification, to merely focus on this technique is also addressed by David Grant, a senior lecturer on Drama 
(2017). 

https://1drv.ms/v/s!AgqQADEcSk2dgZQ3MZupCDZhHB8OTA
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due to the stronger ability to show a complex issue, which are likely in the context of degrowth. In a 

reflection I would still see this element as an important part to share an individual position to the 

group. This gives the chance for the group to get to know each other and create a stronger bond among 

them. For a future use to the topic of degrowth, I would not build too strongly on this individual 

element by intensely exploring several “solo-statues” and rather see it merely as a build-up element. 

Group statues 

In a further step of the workshops the individual representation was furthered to a representation of 

a small group image (results in video “group statues”). This added another complexity, to negotiate 

collaboratively what and how to represent. In the first workshop in Barcelona this challenge was 

already obvious. Therefore the groups were communicated to focus on a less conscious based process 

and rather to use the representation of the bodies as the guiding element. Even if the groups were 

later on pushed in the creation phase to try out positions, there was a strong drive to find the 

collaborative depiction through discussion. This led in the workshops on the Borgofuturo social camp 

to a form that minimised verbal discussions and straight prompted the group to build up a picture, one 

by one. After that there was room for discussion, what each person saw in the picture and wanted to 

represent in it. Several following rounds, then also allowed one person being a director of the whole 

image, led to the final outcome (see video “Group statue, creation process, IT”). As a result of this I 

would see such a push in the facilitation process as necessary. This is due to the nature of degrowth, 

that is very broad in the range of topics it addresses. There needs to be awareness of the facilitator(s) 

that this also could lead to a discomfort in some participants, as their topic or idea could not have been 

represented. On the other hand this approach leads more probably to an outcome. Also the approach 

of embodied knowledge and therefore an alternative to normal ways of finding solutions in groups is 

brought to live in this way. Finally the outcomes and interpretations can be anyway so broad and 

diverse, as the next section shows, that I would see it as secondary, if there is a discomfort in some 

participants on the decision process. The facilitation element to announce just in the end the intentions 

of the group, fits in this scheme and would be also something I would continue in further practice.13 

This section ends hereby and dealt with the implications of group created still images and their 

interpretation. 

Statue images allow broad interpretations 

The next part reflects more in detail about the value of the interpretation of these images. The resulting 

group images and the space for interpretation on them, shows the rich potential on reflecting on the 

concept of degrowth through this technique (see Appendix EXH – group still images for example 

                                                           
13 This was realised by letting each member of a group in their picture state a sentence. This should be 
representation out of their character or role they have. 

https://1drv.ms/v/s!AgqQADEcSk2dgZQ7HIC_GXdBuLY2zg
https://1drv.ms/v/s!AgqQADEcSk2dgZRAvjhDseFZkSvI5Q
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comments of picture #6)14. The comments show how these images aroused reflections in very different 

areas of a possible degrowth critique15. Two occasions in this research also allowed to reach a broader 

audience to these group image creations. In Italy there was the chance and the willingness of the 

participants, to share their group statue with the participants of the festival (see video “Group statues, 

public performance, IT”). This was the chance to engage others with the outcomes and also celebrated 

the work of the participants, giving them a stage and an attentive audience16. As the second element 

the exhibition also showed, that this interpretation can be triggered even without the real 

representation, just by showing photos of the group statues. The taken approach has even the 

advantage that all the prospective people engaging with the images, aren´t influenced on the first place 

through other meanings17. Through that there is less risk that interpretations continue just in similar, 

already mentioned areas and still all initial thoughts can be seen. 

Statue images in exhibition 

This part will now debate the usage of the resulting still images in the exhibition. The decision to use 

black and white prints of the group still images is something I would continue. First this obstructs less 

from cloth and brings more attention to facial and bodily expressions. Secondly and this is more a 

personal perception, this looks more aesthetically. This than adds value to the efforts to the 

representation of the participants and strengthens the perception of visitors as a serious and 

professional outcome. The element of showing at first view the pure picture, is as well something to 

hold on, as already stated in the section before. As improvements for next time the images could focus 

stronger on the pure bodily representations. Sometimes there were other participants in the 

background or room elements were visible, that obviously influenced some visitors.18 Perfect therefor 

would be if the group is situated in front of a white wall for taking the image, which on the other side 

is practically hard to realise.  

                                                           
14 Grant even argues, that “the full communicative function is only realised when it is viewed by other 
observers” (2017, p.195). This view can be supported through this research. 
15 Sharing these reflections can make people more conscious on what the Marxist theorist Antonio Gramsci, 
writes about the power of a dominant ideology: as each person “participates in a particular conception of the 
world, has a conscious line of moral conduct, and therefore contributes to sustain a conception of the world or 
to modify it.” (1971, p.138). Exchanging this personal worldviews, brings a greater chance to collectively shape 
a critical view on what is influencing us to live the life in this way. 
16 If these performances can be seen as “radical performances”, that Denzin urges for, is questionable. At least 
these short performances come close to his description on being “radical acts that confront root problems, not 
just surface manifestations of social injustice” (2016, p.110). 
17 This was due to the foldable design, on the outside showing the image, on the inside the comments and 
explanations to it (see Appendix EXH – group still images) 
18 Comment on people in the background, that were not part of the representation (see Appendix … Group 
picture #4, pink comment #7) 
Comments that reflect partly sport related background ( see Appendix … Group picture #6, yellow comment #2 
and pink comment #6) 

https://1drv.ms/v/s!AgqQADEcSk2dgZQ6Rm_e7_Dxc-dbMw
https://1drv.ms/v/s!AgqQADEcSk2dgZQ6Rm_e7_Dxc-dbMw
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Unanswered questions 

Finally I want to point out questions that came up through the practice, but which are not fully 

answered yet. The first is, if the work with image theatre on the topic of degrowth can represent all 

aspects equally. This is triggered already through some observations during the workshops, 

commentaries of participants and finally also a comment of a visitor (see Appendix EXH – comments, 

comment #3). Linked to that is also the question, if there is a tendency towards certain representations 

or images. An observation, especially from the improvisational exercise (see video “playing practices, 

BCN”) showed a tendency to connect with others, creating something collectively. This is certainly an 

important part of the degrowth imaginary, but also not solely. To find an answer what it means to live 

degrowth, just by using an applied theatre approach would then need a critical observation and 

probably as well other sources to come to a clear conclusion. 

 

5.2.2 Flexibility 
A constant task, especially in a process based approach, is to adapt to the current situation. The well 

planned and documented workshop in Barcelona already shows the effects on an overview (see 

Appendix BCN – plan, overview changes). The required changes were due to differences in durations 

of methods, the amount of participants to the planning and of course the need to adapt to the process. 

Even if this was kept in mind in the planning and before the start, especially the fact of a decreased 

number of participants led to an intense phase of rethinking and adapting the plan. 

Especially in a co-facilitation setting this means a constant exchange to reach the goal of being 

consistent in the process. The more the core values and intentions are clear for the team, the more 

subtle can be this exchange. Also in the position of a solitaire facilitator this clearness needs to be 

present and is considered as a requirement for process based facilitation (Preston, 2016, pp.80–81).  

On the second day in Barcelona, there was also a decision to shorten the whole workshop day. By 

listening to the mood there was an acknowledgement of the energy level in the group, which led to 

this decision. This probably helped to contribute to a positive working atmosphere of all involved 

people in the group, including the facilitators. This also provoked an even more intense phase of 

restructuring the plan and led to the difference in the finally delivered workshop (see Appendix BCN – 

plan, overview changes, especially the afternoon of the Sunday workshop). 

Due to this experience the workshops for the Borgofuturo social camp where initially planned less 

detailed. Beforehand existed the idea to use them as a creative way of reflection on the other sessions 

(see Appendix IT – plan, details, p.1). Just a rough idea, expressed in different possible variations, was 

the base for the sessions (see Appendix IT – plan, details, p.2). The more detailed planning was done 

https://1drv.ms/v/s!AgqQADEcSk2dgZRBmTYTmmCMR1sNzw
https://1drv.ms/v/s!AgqQADEcSk2dgZRBmTYTmmCMR1sNzw
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just on site, some hours before the workshop started. This more relaxed approach of the facilitators 

helped to set realistic ambitions and to be more flexible in the sessions themselves (for the delivered 

workshop see Appendix “IT Workshop concept – overview”). 

 

5.3 Dissemination  
The chance of showing this work and engaging a larger audience to it, is certainly valuable. The 

exhibition showed this strong engagement, as already explained. Especially by using a more “applied” 

form, with interactive elements and different media forms to address several senses. This increases the 

probability to affect visitors and to engage them deeply in the topics. An additional aspect of this multi-

sensory presentation is to generate better understanding of an Applied Theatre approach, as well as 

the challenges of the degrowth critique. As already explained, a mere textual description is challenging 

to express these topics fully. 

To use this form of dissemination, there is also some challenges involved. At first place it is associated 

with the documentation of the practical work. There is no doubt on the importance of asking for written 

consents of the participants on that, but certainly adds to the barriers of participation. Subsequently 

the actual documentation during the workshops needs time and focus, which than adds to the 

complexity of a process based working approach. Without the opportunity to co-facilitate the 

workshops, the quality of them would have most likely be diminished through the duty of 

documenting19. To minimise also in this setting the disturbance of documenting, especially in the 

beginning of the workshops video recording was just used for some elements, which were seen as 

important. In retrospect some details were not recorded well enough, due to the characteristic of the 

research methodology to be developed in the process. Some of the group pictures were not captured 

in real photographs, but needed to be taken out of the video (group pictures #1 - #4). This compromised 

their quality, as already explained. The reason for that lies also in the process based approach of the 

research method and the fact, that while doing the workshop it was not clear to develop an exhibition 

out of these group images. 

Another factor adding to the challenge of presenting multiple media forms is related to the editing 

process of them. This is a time consuming process, demanding additional skills and equipment to be 

able to express the intentions in a resulting short video clip. The support and demand of a university is 

mainly in producing textual outcomes, finding help to create other forms of represented knowledge is 

                                                           
19 Sheila Preston, renowned academic in the field of Applied Theatre, claims an undisturbed working 
atmosphere for participants to be able to creatively express themselves (Preston, 2016, p.43). The continuous 
task of documentation can be certainly in opposition to that. 
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rare. So then in the end these skills of video editing add to the already broad requirements of an Applied 

Theatre facilitator20.  

 

6. Conclusion 
 

The first chapters were introducing into the fields this research addresses by finding a theoretical 

argumentation for this work. This can be found in five areas. First by discussing the relevancy of the 

topic of degrowth, as a form of critique on our society. Degrowth is a fundamental approach to 

question the multitude of current crisis in our western world by incorporating several streams of 

thought. Secondly the necessity of Critical Education, that can be seen as strongly linked to the critique 

of degrowth, to foster a process of reflection in people. The third argument is a justification for the 

process based use of Applied Theatre, as it draws upon embodied knowledge and experience. Through 

that a deeper reflection and learning process can happen for the involved people. The fourth argument 

shows the importance of imagining a utopian vision as well as working on a critique of the status quo. 

This should help to attract and motivate people for change. It can be an important motivator to see a 

worthwhile outcome for individual or collective efforts on change, especially if effects of actions are 

initially hardly noticeable. Finally the methodology of Practice as Research is seen as the necessary tool 

to engage with the further enquiry. 

Based on the theoretical principles this Applied Theatre Practice as Research project tried to engage 

several people with the idea of degrowth. This happened in two stages. First through short termed 

workshops drawing on a guided and flexible process by using embodied and artistic methods that 

attracted activists of the field of degrowth. Hereby they could collectively share and discover ambitions 

as well as obstacles. Space for interpretation and reflection should guarantee and foster a critical view. 

The second stage was an exhibition, which tried to engage a wider audience with selected outcomes 

of the previous workshops. 

The method of image theatre was found to be very valuable for both stages, the workshops as well as 

the exhibition. It gives the possibility, to explore multiple, equally valuable viewpoints and 

interpretations. This way of sharing could finally lead to acknowledge different realities, that each of 

us builds and acts upon in our world, or to find ideological partners to work for a common vision. In 

                                                           
20 Michael Balfour, professor on Applied Theatre, lists the necessary abilities of facilitators to have “a very high 
emotional intelligence and attunement, coupled with a strong element of bringing one’s one personhood into 
the space” (Balfour, 2016, p.132). Kay Hepplewhite, lecturer and applied theatre practitioner, demands of 
facilitators the qualities of having awareness, being able to anticipate, to adapt, attune and being a reflective 
learner (Hepplewhite, 2016, pp.143–4). 
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any case it can foster dialogue between people, which is so strongly demanded as a base of Critical 

Education. 

Other values of this research can be seen in the encountered difficulties, connected to delivering this 

practice. Beforehand this is about finding the right words to attract participants to this approach or 

the topic. Both terms have the tendency to attract and repel people, which in the end can diminish the 

chances to get someone engaged, an offer that is dependent on participation. Second consideration is 

on the workshop design. The duration of an aimed programme and the connected ambitions should 

be carefully planned and can be easily too high to be attractive. For running a workshop, the demand 

for flexibility on the facilitator is high. The process based approach and the setting in non-formal spaces 

let any planning easily differ from the real need. Finally the project as a whole can be seen as 

challenging as well as empowering. The former because it demands a wide range of skills for the 

researcher to do the practice and research on it. The latter, because it affects participants, can create 

hope and last but not least builds on the continuous development of myself as a facilitator. 
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Appendix 
 

Video Overview 
 

Link for Video access: 

https://1drv.ms/f/s!AgqQADEcSk2dgZQx-33oSEYmytL5jQ 

 

Structure, main folder: 

 

Structure, 1st folder:  1. Main table: 

 

Structure, 2nd folder:  2. sound island 

 

 

https://1drv.ms/f/s!AgqQADEcSk2dgZQx-33oSEYmytL5jQ
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Structure, 3rd folder: 3. details table 

 

Structure 4th folder: background 
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BCN – plan, overview changes 
 

 

Workshop plan
Barcelona

Initial actual
Time Duration What? Time Duration What? Video

10:00 - 
10:15 15' Arrival 10:00 - 

10:45 45’ Arrival

10:15 - 
10:25 10’ Arriving (Gesture 

circle)
10:45 - 
10:55 10’ Arriving (Gesture 

circle)
10:25 - 
10:40 15’ Welcome and 

introduction 
10:55 - 
11:10 15’ Welcome and 

introduction 
10:40 - 
10:50 10’ Warm-Up (People to 

people)
11:10 - 
11:25 15’ Warm-Up (People to 

people)
10.50 - 
11:05 15’ Statue-Dialogue

11:05 - 
11:10 5’ Introduction of the 

idea living degrowth
11:44 - 
11:50 5’ Introduction of the 

idea living degrowth

11:50 - 
12:05 15’ BREAK

12:27 - 
13:00 33’ BREAK

12:35- 12:45 10' Playing our practices

12:45 - 
13:00 15' A big living system of 

practices 
13:00 - 
13:15 15' Reflection

13:15 -14:30 75' LUNCH BREAK 14:15 -15:45 90’ LUNCH BREAK
14:30 - 
14:40 10' ENERGIZER

15:35 - 
15:45 10’ Mapping our practices 

#2 

14:40 - 14:45 5'
Topic: Exploring 
challenges & conflicts

15:50- 16:05 15' Break

18:00 -18:05 5’ Gesture Circle

17:05 - 
17:20 15' Break & Energizer

17:50 - 
18:00 10’ Closing the day - 

(Tree) massage

Image theatre - 
challenges

Image theatre -  
challenges30'14:45 - 

15:15

15:15 - 
15:50 35' Newspaper theatre

Playing our practices30’’15:45- 16:30

Newspaper theatre50’16:30 - 
17:20

17:20 - 
18:00 40’

Mapping our practices30’12:05 - 
12:35

SATURDAY 18TH

Statue-museum45’11:05 - 
11:50

Image theatre - real- 
to ideal60'16:05 - 

17:05

Reflection30'17:20 - 
17:50

SATURDAY 18TH

Table 1: 
“Statue Museum”

Big screen

Statue-Dialogue

Statue-museum37’11:50 - 
12:27

Mapping our practices75’13:00 - 
14:15

11:25 – 
11:45 20’

Table 1: 
“Group statues”
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Topics: Subject & Roles Topics: Subject & Roles Video

10:15 - 
10:25 10' Body wake up 10:47 - 

10:50 3’ Body wake up

10:25- 10:35 10' Energizer - Ball Game 10:50- 11:04’ 14’ Energizer - Ball Game

10:35 - 
10:50 15' look back / chek-in 11:04 - 

11:14 10’ look back / chek-in

11:30 - 
11:45 15' Break 12:28 - 

12:31 3' Break

13:15- 14:30 75' LUNCH BREAK 13:33- 14:50 77’ LUNCH BREAK 
14:30 - 
14:40 10’ Energizer - Umpa 

Umpa 14:50- 15:00 10’ Energizer - Umpa 
Umpa

15:40 - 
15:55 15' Collective Mapping 15:30 - 

15:42 12’
group image - 
motivation for living 
degrowth

Table 1: 
“Group statues”

15:55 - 
16:10 15' Break 15:42 - 

15:47 5’ Final image of “living 
degrowth”

Table 1: 
“Group statues”

15:47 - 
16:00 13’ Final reflection

16:00 - 
16:05 5’ Evaluation board

FINISH

17:30 - 
17:40 10' BREAK ? / 

ENERGIZER ?
17:40 - 
17:45 5' Gesture circle

17:45 - 
18:00 15' Final reflection circle

18:00 - 
18:10 10' Evaluation

FINISH

Legend:
took longer than 
planned

Element was 
cancelled

took shorter than 
planned

Element changed

17:00 - 
17:30 30' Reflection in triplets

SUNDAY 19th SUNDAY 19th

14:40 - 
15:40

Connecting to the 
core25'16:10 - 

16:35

Brainstorming in 
continuation to Cops 
in the Head

25'16:35-17:00

10:50 - 
11:10

11:10 - 
11:30

Cops in our Head90-120'11:45 - 
13:15

Connecting to the 
core30’15:00 - 

15:30Cops in our Head #260'

Feeling our practices -  
“dream journey”46’11:48 - 

12:28

Cops in our Head62’12:31 - 
13:33

Columbian hypnosis34’11:14 - 
11:48Columbian hypnosis20'

20' Feeling our practices -  
“dream journey”

Table 2: 
“Cops, BCN”
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IT – plan, details 
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EXH – group still images 
Group statues, #1 BCN – 18.03.2017 
Task: challenges of living degrowth 
 

Outside picture: 

 

 

Inside: 
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Group statues, #1 BCN – 18.03.2017 
Task: challenges of living degrowth 
Original comments (from workshops): 

 

 

 

Visitor comments: 

Yellow (not knowing theme of picture): 

#1: Come here monster!! Ill dance something queer for you! 

#2: These look they’re having real fun. -> Connecting to/across each other 

#3: narcissism; carefree 

#4: One force starts a serious conflict. Others have different reactions. 

#5: specialization of society -> being on the stage 

#6: communication, conflict?, solution 

#7: different ideas lead to discussion 

 

Pink (knowing theme) 

#1: hard to pursue in a full world 

#2: “the serious” approach has been tried before 

#3: freaky catwoman receives mixed reactions to degrowth strategy 

#4: effectiveness of words to make things not to occur 

#5: tension between ego (wanting praise) and the competing distractions 

#6: looks like the guys are moving through a corridor of people tasting hands at them 

#7: attack, invitation, bridging & linking, non-violent communication 

#8: happy, invitation, listening 

#9: Promotes – confluence. Every act triggers the other -> we need to coordinate struggles 

 

Interpretations from workshop: 
Question to watching group: What's 
the topic? 

media 
giving the message to others 

 
 

Voices: 

I am conveying something 

What's happening? (someone that is 
not receiving the message directly, but 
is asking what's happening) 

I am talking with my heart and I am 
inviting others (someone that is already 
convinced) 

I have already been invited 

Slow down 
 

Explanation from creating group: 
different ways of 
communication/communicating 
a message 
 
different levels of understanding 
& integrating the message 
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Group statues, #2 BCN – 18.03.2017 
Task: challenges of living degrowth 

Outside picture: 

 

 

Inside: 
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Group statues, #2 BCN – 18.03.2017 
Task: challenges of living degrowth 

Original comments (from workshops): 

 

Visitor comments: 

Yellow (not knowing theme of picture): 

#1: struggles of paradigm shift 

#2: one is tricked by all others 

#3: You fuck off. I got this 

#4: The struggle behind the scenes 

 

Pink (knowing theme) 

#1: The hidden issues make it impossible to trust on 

#2: play the game and so be harmless, but must be “under the radar” if poss. 

#3: getting attention, how to attract focus and attention 

#4: what is the other person doing? What are the group of people representing? Looks like stuckness 

#5: isolate, cooperation, helping, protection 

#6: “I´m staying out of this shit” – comment of the video 

#7: lack of interest of public 

#8: “how long can you hold it for?” (the struggle also needs sustainability) (it is unavoidable being 
influenced by video) (I like that but (man) he is individualistic) 

 

 

 

 

 

 

Interpretations from workshop: 
Question to watching group: 
What can you see? 

Deconstruction 
Hiding information / 
being close minded 
there is one 
“degrowther” 

Voices: 

I am trying to get up 

I am trying to put her 
down 

Stay where you are 

one mission 

I am not part of this shit 
 

Explanation from creating group: 
North/south dominance 
experience with first nation: there is resistance 
rooted in thousands years of history. 
we are trying to do our own thing, we are 
autonomous 
 
historically grown inequality 
quality of the one is build on the inequality of the 
others 
 
different types of resistance from different levels 
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Group statues, #3 BCN – 19.03.2017 

Task: motivations to “live degrowth” 
 

Outside picture: 

 

 

Inside:  
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Group statues, #3 BCN – 19.03.2017 

Task: motivations to “live degrowth” 
Original comments (from workshops) 

 

 

 

Visitor comments: 

Yellow (not knowing theme of picture): 

#1: community, slowness 

#2: relaxing, lazy, taking a break 

#3: the beauty of relaxing together 

#4: fall down on the ground and take a breathe together 

#5: leisure time 

#6: community building can be tiring work but it’s totally worth it 

#7: rest after heated discussion 

 

Pink (knowing theme) 

#1: ok for something to do 

#2: being normal and genuine and healthy 

#3: would love to be in this statue 

#4: close, connecting, relax 

#5: interdependence 

#6: relax & enjoy / grow internally 

#7: increase & improve societal cohesion 

 

 

 

 

 

 

Interpretations from workshop: 
Question to watching group: 
 
What do you see in this picture? 

Contact  sleeping 
Relaxed  messiness
  grounded 

 
 

Title: 
community and 
deconstruction 
 

What would you guess it could be? 
trying to build something where everyone is a 
support for each other, like working together, but 
then it fell, and you learned to be happy with it 
empathy, community   
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Group statues, #4 BCN – 19.03.2017 
Task: motivations to “live degrowth” 
 

Outside picture: 

 

 

Inside:  
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Group statues, #4 BCN – 19.03.2017 
Task: motivations to “live degrowth” 
Original comments (from workshops) 

 

 

 

Visitor comments: 

Yellow (not knowing theme of picture): 

#1: joy 

#2: Chill’Out, Virtuous Circle :D 

#3: growing – sometimes in different directions 

#4: being trapped 

#5: some on the ground suffering together and looking for help, some don´t suffer and are very 
indifferent 

#6: destabilised society 

 

Pink (knowing theme) 

#1: struggle together 

#2: active, cooperative, fun 

#3: jump & try 

#4: multi-pronged octopush for degrowth 

#5: balanced co-production of meaning 

#6: a hand up would help! 

#7: blooming? While others are watching; challenge 

#8: struggle 

#9: rather than disintegration looks like a water fountain (I have watched the video) 

 

  

Interpretations from workshop: 
Question to watching group: 
What do you see in this picture? 

relaxation 

(many bicycle accidents - laughing) 

they are a core, but they also have their individuality of 
moving [their arms] 

 
 

Title: 
flourish 
 

 
 

ah, she is not moving her legs, that's the freedom 
of the subject?! 

they have fun 

society and individuality 

from individual to society 
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Group statues, #5 BCN – 19.03.2017 

Task:  represent living degrowth 

Outside picture: 

 

Inside:  
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Group statues, #5 BCN – 19.03.2017 

Task:  represent living degrowth 

Original comments (from workshops) 

 

 

 

 

 

Visitor comments: 

Yellow (not knowing theme of picture): 

#1: looking straight at the camera takes courage 

#2: degrowth is a vision of society – but it is not a homogenous vision of society 

#3: some are engaged (not good relationships), some are marginal 

#4: escaping religion 

#5: STOP! Too much happiness. Religion 

#6: ants and spiders will survive, we won’t 

#7: objects to the side – all we need are our bodies – to build bonds and break them? 

#8: inner happiness without moralisation 

Pink (knowing theme) 

#1: peace, prohibition 

#2: healthy, social, collaborative and normal 

#3: belonging through collaboration but some barriers to entry 

#4: there is no time for meditation – let alone swop reflectivity 

#5: different aspects of living degrowth: working/communicating, stopping, recharging among a 
ground of doing nothingness 

#6: but, living has to have eating and getting about stuff 

#7: peaceful individual & community 

#8: spiritual GROWTH in community 

 

Other comments: 

Neoliberal market – fascists, STAY OUT OF THIS! Enough damage done! (linking to yellow comment 
#5) 

 

Moving core 

well-being 

mindfulness 

saying no 
 

Voices: 

Inclusivity 

imagination 

harmony 

strength 
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Group statues, #6 IT – 06.&07.07.2017 
Task: problems & challenges of degrowth 
 

Outside picture:     

 

 

 

 

 

 

 

 

 

 

 

Inside:  
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Group statues, #6 IT – 06.&07.07.2017 
Task: problems & challenges of degrowth 
Original comments (from workshops) 

 

Visitor comments: 
Yellow (not knowing theme of picture): 

#1: Statue of liberty with a forced sense of success 

#2: challenge to sport. Anti-sport frustration 

#3: Don`t you worry, darling. If you work hard you will also be happy 

#4: There are 4 forces fight against each other 

#5: Is the person on the bottom being crushed or protecting themselves from the tyranny above to 
hybernating change 

#6: patriarchal society 

#7: the hierarchy is real! Happy to be at the top. 

#8: A ballerinas point! Ever so gentle force to the person on the ground 

#9: Can hope be triumphant? 

#10: Predominant paradigm is build [sic] on exploitation 

#11: You fight love! I`m the fucking king! 

Pink (knowing theme) 

#1: Here (symbol, crossed equation; “is not”) what is left when not going for growth 

#2: Life events and people embodied in it -> make it complex and fake 

#3: an unhappy winner, pretending being happy, based on exploitation & oppression, 2 more fighting 
for repeating the error 

#4: victory but some hierarchy 

#5: male hierarchy 

#6: conflict, angry, judge looks happy 

#7: individualism & competition 

Other comments: 
The oxymoron of the American Dream (linking to yellow comment #1)  

Interpretations: 
Which roles do you see in this picture? 
Audience of workshop group: 
 

maternalised part of society on the 
floor 
a smart politician 
fought by societal powers, which 
don´t win against the politician 

 

Voices: 

more 

competition 

suppression 

hope 

 
 
Audience of semi-public 
performance: 
 

Statue of liberty 
oppostition of two 
political forces 
& the 99% of the 
population 

 
a fake happiness, 
pretended by a religious 
group 
2 societal powers fighting 
each other 

 
 
 
 

one dictator 
2 movements trying to fight 
the dictatorship, but ending 
up fighting each other 
the human rights [on the 
floor, trampled by foot of 
dictator] 
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Group statues, #7 IT – 06.&07.07.2017 
Task: vision of degrowth 

Outside picture: 

 

Inside:  
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Group statues, #7 IT – 06.&07.07.2017 
Task: vision of degrowth 
Original comments (from workshops) 

 

Visitor 
comments: 

Yellow (not knowing theme of picture): 

#1: no change without sacrifice 

#2: just look somewhere else. Did you know that Venezuela jails people? 

#3: conflict, domination & hierarchy as challenge for degrowth society 

#4: community, slowness 

#5: the wall that stops live. Holding on to what is left 

#6: 4 forces have complex relationships with each other 

#7: growing into hope 

#8: looks like a dance formation =D 

Pink (knowing theme) 

#1: but better with some money (linking to yellow comment #1) 

#2: beautiful bodies, stars, precarious balance 

#3: prohibition, connection, different status 

#4: selfishness + loss of integrity 

#5: vision – symbols? 

#6: star-crossed degrowthers 

#7: differencing values and how to “referee”/constructively discuss this 

#8: living degrowth it’s like the contrast of postures, is meant to show something but don’t know 
what. It’s like she is excited about something but others not so much 

#9: symmetry and connection 

#10: peace 

Other comments: 

Feminists win!!

Interpretations: 
Which roles do you see in this picture? 
Audience of workshop group: 
 

upside peace, inside chaos 

agriculture that connects 
everything 

it looked like something holistic, 
but hard to tell what exactly 

a hierarchy, that is reflected even 
in nature 

a strong connection of the roots 
to the earth, a cycle of life and 
death 

Voices: 

connecting 

energy 

solidarity 

cycle 

 
 
Audience of semi-public performance: 
 

someone needs help, someone 
trying to help and others who 
try to stop 
 
a start of a relation, a 
connection with the past and 
something that is inspiring by 
the past (and something not 
identifyable - person completely 
on the floor) 

 
 
Explanation from creating group: 
 

depicturing:  
fruit, roots and the body 
of the tree (2 persons) 

we tried to create 
something holisitic, that 
involved everything 
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EXH – videos overview 
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EXH – degrowth audiobook 
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EXH – comments 
Comments from exhibition 
(transcribed, top down) 

#1 (red) 
very interesting project!! I liked the idea to share 
collective experiences with bodies. Hope it will 
contribute to construct collective resistance (star) 

#2 (light green, turned upwards) 
Made me think about: 
How does this fit in with UK Higher Education? 
Productivity 
What is valued in ‘growth’ if we are thinking about 
knowledge and learning processes 
 
#3 (purple) 
The parts I enjoyed the most were about the practice of 
theatre of the oppressed (e.g. cops in your head, 
statue, semi-public performance). Not sure to what 
extent these statues (that say a lot about bodies, 
human interactions …) actually make you learn about 
“de-growth” or sustainability issues more broadly, but 
this may be good! (Good point in the reflections -> 
context + diversity are essential, we cannot do 
DEGROWTH in the same way!) 

#4 (green) 
Very very interesting conflicts!! Good mixture of ideas; 
well done! =) 
 
#5 (green, turned upwards) 
Very interesting! Always good to hear Holloway & 
autonomous notions of change being used. Is this a 
theatre of little changes? 
 
#6 (brown) 
I liked the hammock :) Cool to have opportunity to 
engage with degrowth in a more non-verbal way. Well 
done on your project 
 
#7 (green, 45° turned downwards) 
Well done, Benno, very engaging and thought provoking. All the many things that degrowth can be… many 
more questions but also hope. Thank you :) 
 
#8 (green, 45° turned upwards) 
Great project! 
By using multiple strategies gave participants a chance to express themselves. Good job! 
(red, 45° turned downwards) 
Lots of rich metaphors in the still images ~ both imposing/ Reading and reflecting on the participants’ own 
thoughts 
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#9 (purple) 
I liked the feeling of coming in not knowing anything about the project and figuring out as I went along, 
through the work of others. Loved the idea of participation on both ‘sides’ of the project. The annotated 
workshop plans were a revelation!! We all adopt as we go.



PECI5102   Benno Zenker 
  Student-Nr: 201079432 
 

p. 80 / 81   Appendix  EXH – what to expect 

EXH – What to expect 
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EXH – quote, entrance 
 

 

 

 
 
 

 

 


