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AcHopInt, Academic Hospitality for International Students in Higher Education: Building Guidelines 
for Academic and Non-Academic Staff is a Project of Erasmus+ KA2 - Cooperation for innovation 
and the exchange of good practices KA203 Strategic Partnerships for Higher Education, funded 
by Turkish National Agency. AcHopInt seeks for solutions for enhancing academic hospitality in 
higher education institutions in both academic and non-academic aspects.

In the report titled “Internationalization Strategy Document in Higher Education 2018-2022” 
published by the Turkish Higher Education Council (YOK) in 2017, the objectives of YOK in 
internationalization are stated and it is emphasized that a higher education institution has to be 
universal in every sense to be a university. In this respect, foreign academics and international 
students are indispensable elements of a country’s higher education system and institutions 
to get rid of the locality and internalization and gain a universal quality. By several programs 
and efforts (mainly Turkey Government Scholarships) internationalization of higher education is 
highly supported in Turkey. AcHopInt with a coordinator from Turkey (Bursa Uludag University) 
highly serves these efforts collaborating with different EU Member State partners as well as 
presenting a common model for EU about academic hospitality.

This study is one of the intellectual outputs of AcHopInt: IO2 International Education Research 
Paper. IO2 has two main parts: theoretical part and international education survey.

Theoretical part of IO2 is titled as “The Study Abroad Experience, Attitude Formation and Academic 
Performance” and the concepts in this study were accurately documented by consulting 31 
academic papers published in the last two decades, between 1998 and 2019. The following search 
platforms or databases were consulted: Abi/inform, Google Académico, Emerald, Science Direct 
and Taylor & Francis.

The second part, International Education Survey includes the results of three surveys. 
International students survey includes measuring academic achievement, psychological well-
being and sociocultural distress levels of international students and find out whether these is a 
relationship between intercultural conflicts of them. Academic Staff Survey includes measuring 
efficiency and suitability of teaching methods, classroom management and communication 
skills of academicians towards international students. Non Academic Staff Survey includes 
measuring their relationships with international students.

AcHopInt Project Coordinator
Aylin Poroy Arsoy

Bursa, 2020

PREFACE
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1. Introduction
All international students, and other actors involved, form part of the process of internationalization 
of universities. This process is the educational response to globalization and is understood to 
be one that pools global and local resources together for a common objective related to the 
educational, social and research activity of university institutions (He and Chen, 2010; Kingston 
and Forland, 2008). 

As with all processes, many interests are affected. Firstly, from the financial perspective, the 
internationalization of universities provides a financial opportunity for both the institution, 
which increases its number of potential “buyers”, and the students themselves, who increase 
their options. It is reported that the value of students travelling to countries other than their 
own to undertake all or part of their educations was 5.5 million in 2017 with the United States, 
United Kingdom, Australia and Canada being the most popular destinations (UNESCO 2019) and 
is an important source of income for Higher Education Institutions. Eurostat 2016 data shows 
that there are at least 1,6 million international students undertaking their higher education in 
EU Member States. In the US, HEI’s earned 45 billion Dollars, In Germany, this was estimated at 
€ and €1.5 billion. Apart from the financial considerations, it is also recognised as an invaluable 
opportunity to global partnership development through cultural exchange, a boost to innovation 
and to acquire knowledge (Llurda, Cots and Armengol, 2014). 

Many definitions have been proposed as an attempt to understand the nature of the international 
student population. It is understood that all those pursuing university studies outside their normal 
place of residence form part of this group, and also those with temporary visas for studying 
or those who wish to study a language other than their mother tongue. However, the most 
widespread definition is that of UNESCO (2014, p. 109) “Students who have crossed a national or 
territorial border for education and are now enrolled outside their country of origin.”

The definition extends to the type of enrolment, which can be for a short period of time, a 
complete academic year or a whole degree course. Those travelling abroad for placements or to 
follow a course in a foreign language are also included (Meya and Suntheim, 2014)

The EU had started to make European higher education more homogeneous and comparable 
across countries and more attractive to international students in 1999 with the Bologna 
process. “Credit mobile students” on short exchange or study abroad trips via Erasmus+ 
mobility programs are distinct from degree mobile students On average across the European 
countries that are members of the OECD, 12% of 2017 graduates had benefited from credit 
mobility (OECD 2019).
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And an other distinction should be made between foreign and international students. Foreign 
students are the students that enrolled in higher education in an other country because their 
parents moved, making them 1,5 generation immigrants. 

Regardless of any distinctions that may exist between them, all students travelling abroad are 
exposed to a new environment that they understand and respond to in many ways. 

This new environment is composed of the classes offered and the university itself, but also the 
people and the geographical setting. At an aggregated level, the government is the main body 
responsible for creating an attractive international framework supranationally, nationally and 
regionally. International students represent potential talent attracted to a country, a source of 
prestige as well as income. The socio-cultural and financial importance of these programs run by 
universities is undeniable. Therefore, internationalization policies seek to favour the integration 
of foreign students and the impression that they receive (Jiani, 2017; Nyaupane, Paris and Teye, 
2011; Salisbury, Umbach, Paulsen and Pascarella, 2009).

Given the repercussions, the role of institutions entails facilitating the participation of national 
students in such programs, with open policies, agreements and a larger budget; but also the 
provision of funds for hosting foreign students (Nyaupane et al., 2011; Salisbury et al., 2009). 
Higher Education Institutions should invest in understanding the intercultural dimension of the 
international student experiences. 

The decision to study abroad is a process with identifiable stages (Jiani, 2017; Petzold and Moog, 
2018). Firstly, the intention to study abroad and actually fulfilling it are two different matters, as 
not all students who wish to receive higher education overseas manage to do so (Petzold and 
Moog, 2018). Students decide which country they wish to study in, then they begin for the search 
of the academic institution and make their choice (Ahmad, Buchanan, y Ahmad, 2016; Paulino y 
Castaño, 2019) The decision is essentially based as much on their perception of the attributes of 
the location as the educational features (Ahmad, Buchanan, and Ahmad, 2016).

2. Methodology
The concepts in this study were accurately documented by consulting 31 academic papers 
published in the last two decades, between 1998 and 2019. The following search platforms or 
databases were consulted: Abi/inform, Google Académico, Emerald, Science Direct and Taylor 
& Francis.

A preliminary search for articles was carried out in the above-mentioned databases, referring 
to the keywords: study abroad, study abroad program, abroad experience, motivation to study 
abroad, international students, international education, international and educational experience. 
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The key words, and the summary of 137 articles were considered, 17 of which helped to narrow 
to a second search after careful reading. Following an advanced search with new key words, 
first entered in the rubric “abstract-AB”, then in “full text-FT”, the results were adjusted to the 
specific framework. The estimated words were Academic perception study abroad, University 
perception study abroad, City perception study abroad, Expectations study abroad, Motivation to 
study abroad, Attitude towards experience abroad and study abroad Academic Performance. Thus, 
another 13 articles of particular relevance were obtained. 

The papers examined provided an understanding of insights into academic studies abroad. With 
a few exceptions, university studies were the basis of the publications and information has been 
complied above all from the perspective of the students themselves, but also the university 
teaching (academic) and administrative (non-academic) staff. 

University education in many countries has been referred to in the 31 articles. Nevertheless, 
some including the United States, China, United Kingdom or Australia are more recurrent. It is 
worth pointing out, for methodological purposes, that four of them refer to an in-depth study of 
each of these countries as an important destination for international students. These papers 
were useful for comparing motivation and attitude in different groups of students on which to 
base original conclusions.

3. Constructing a model for understanding 
international students attitudes and perceptions
The primary objective of this paper is to create a conceptual framework by which all of the many 
factors which impact and influence the decision-making processes of international students 
can be grouped together and the interplay between these factors clearly defined and to some 
extent understood. To that end a conceptual scheme was developed as shown in figure 1 and the 
remainer of this paper will discuss this schema in greater detail.
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Figure 1. A conceptual schema of the attitudes and perceptions of International students

4. Academic Perception
The most basic part of the student experience is the quality of the teaching received, the 
possibilities to learn made available to the student, and the knowledge acquired as a result (Osman 
and Ashraf, 2019). In other words, perceived quality of education is valued higher and is a key factor 
in any decision processes undertaken by students considering studying abroad (Russell, 2005). 
The overall level of education abroad is thought to be of higher quality. Similarly, higher quality 
education attracts a larger number of international students (Paulino and Castaño, 2019).

Furthermore, it is the students themselves who judge and perceive the quality of the education 
received (Osman and Ashraf, 2019; Russell, 2005). They value whether it is useful, applicable, 
up-to-date and practical, and all elements of the academic world come under scrutiny, including 
syllabus, facilities, material used and the participation of teaching professionals (Osman and 
Ashraf, 2019).

More specifically, teaching performance is considered to be the most important aspect of the 
perception that students have of the academic quality of an institution (Bist, Smith and Davies, 
2019). In face-to-face education, the classes and teacher as the human element, are the most 
important part of teaching (Russell, 2005). The educator can use two approaches when teaching 
a subject, the typical master class or more focus on interaction with the students, lecture center 
or student center, respectively, where they are involved in superficial or in-depth learning. 
The style of teaching and type of learning makes students feel more or less committed to the 
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subject. Learning is genuinely the basis of the experience, if students are actively involved, their 
motivation increases and they value positively the effort made by the teacher and his interest 
in getting the student to learn. For this reason, more interactive classes are preferred and the 
education centre is considered to be of better quality (Osman and Ashraf, 2019; Russell, 2005; 
Xerri, Radford and Shacklock, 2018). 

The environment in which learning takes place is also a part of the academic experience and 
therefore another element to be evaluated (Ahmad et al., 2016). The teacher(lecturer) may be 
the most important figure, but quality involves a compendium of other elements ranging from 
the facilities, number of students per class, workload, hours of study, atmosphere created by 
the student body, or technology made available to the student (QS Quacquarelli Symonds, 2019; 
Russell, 2005).

The academic quality of an institution is also defined by the scope of its curriculum. According 
to the International Student Survey (2019), a degree curriculum and the syllabus of each subject 
are the most highly valued aspects when choosing a university. The survey outlines the nature 
of the subject to be taken and is present from the moment the admission procedure begins. This 
information must be made available to the students in an open and accessible way (JUPITER et 
al., 2017; QS Quacquarelli Symonds, 2019).

Generally, the greater the international focus of the university curricular program, the higher the 
quality perceived. A point in contrast to this is that the focus of some subjects offered as cross-
cultural is considered to be too “local” and this generates rejection in international students 
(Russell, 2005; Sawir, 2011). There is preference for subjects of an international nature, and also 
for them to be taught in a more applied way, with the direct involvement of the industry the 
students are interested in, and an employment goal (JUPITER et al., 2017; Russell, 2005).

The academic perception is not only affected by the totality of subject areas. The same set of 
subjects can produce a different perception of academic quality as each student has his own 
personal perception of the workload involved. This should be taken into account when planning 
the academic offer as it affects performance and poor management can lead to stress and lack 
of motivation (Xerri et al., 2018).

It is not only students who give importance to how the curriculum is configured. Teaching staff 
refer to its pedagogic importance and the need to internationalize contents to respond to global 
demand. However, it has been pointed out that this transition or adaptation of contents is 
relatively easier in soft sciences than so-called hard sciences (Sawir, 2011).

Academic quality perceived will be defined in relation to the satisfaction of students based on all 
of the above-mentioned elements (Russell, 2005).
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5. Perception of the University
It is difficult to separate the academic perception from that of the university itself (Ahmad et al., 
2016). As stated by D. Bist, P. Smith and M.S. Davies (2019), higher education is a service provider 
judged for the quality of its performance, which will only be able to excel if the demands of its 
potential clients, the students, are taken into account. When good overall performance by the 
institution is perceived as satisfactory, its quality is not questioned. 

All services affecting student life are involved, the academic staff as an educational service, but 
also administration and staff employed on campus, in IT, resources for research, online services, 
campus and comforts of the surroundings, student assistance services, grants, etc (Bist et al., 
2019; Jiani, 2017; Paulino and Castaño, 2019; Russell, 2005). Judgement is made on an aggregated 
level in two ways. Firstly, because a unique image is given of the university as an institution, and 
secondly because the added value is found in relationships established between the elements 
and the degree of integration between them (Bist et al., 2019). International students in particular 
are more critical of these aspects as a whole than local students (Jiani, 2017; Russell, 2005).

As previously stated, the level of internationalization of institutions and education is characteristic 
of quality of the institutions. Elements forming the perception of the brand or status of a 
university are its mobility programs and range of languages. Hosting students and sending them 
abroad extends the image wherever they go. Motivating the creation of agreements between 
institutions to enable temporary movement of students is a strategic internationalization 
investment. In the case of language, offering classes in English as well as in the local language is 
a sign that international students are a part of institution (Jiani, 2017; Llurda et al., 2014).

The International Student Survey (2019) indicates that, when choosing a university to study 
abroad, the first consideration is the quality of teaching, and secondly, it’s international 
ranking. In a survey performed by M. Russell (2005) on Australian universities, teaching quality 
and the university’s reputation were the two most important elements for the students when 
choosing higher education. This idea of reputation and prestige as leaders of the perception 
of the university is shared by numerous authors. The student associates reputation with the 
international recognition of the university’s curriculum, personal prestige and, above all, greater 
employment opportunities in the future. Regardless of the location, the popularity of the 
university is the decisive factor, especially for students who travel from developing countries, 
and, without a doubt, this is the case for all international students (Ahmad et al., 2016; Jiani, 
2017; Paulino and Castaño, 2019; Petzold and Moog, 2018). International rankings measure this 
prestige and compare universities, which is why they are a highly valued influential tool. They 
indicate that the quality of education is good and that the reputation of the institution is linked 
with the student (Paulino and Castaño, 2019; QS Quacquarelli Symonds, 2019). The term “ranking 
obsession” has been used to refer to this phenomenon (Paulino and Castaño, 2019).
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Within this context, competition in the market of higher education is growing. The image 
projected by a university must be distinctive and used as a competitive advantage over others. It 
is based on information available on the institution and its position, accreditations, employment 
opportunities and so on. The information should therefore be as complete and accessible as 
possible (JUPITER et al., 2017; Petzold and Moog, 2018; Russell, 2005).

Finally, tuition fees also form part of the perception of a university. They go hand in hand with its 
teaching quality and reputation as students need to perceive that they are receiving good value 
for money. High fees are maintained when supported by prestige and/or justified by teaching 
quality (Russell, 2005). In accordance with this, another highly valued element are scholarships 
(Jiani, 2017; QS Quacquarelli Symonds, 2019).

6. Perception of the City
The perception of the host city cannot be separated from the regional or national perception 
developed by the student. Geographical reality makes national and regional aspects affect local 
aspects in one way or another. Very often, the country of destination is the most important 
element (JUPITER et al., 2017). Despite this, international students generally tend to prefer large 
metropolitan and cosmopolitan cities with a large offer of opportunities and attractions (Jiani, 
2017; JUPITER et al., 2017). Opting for a small city is usually linked to cultural affinity, for instance, 
religious identity or because relatives live there, it is closer to the student’s home town or the 
cost of living is more affordable (Jiani, 2017).

Several authors align reasons for travelling with those that explain why a student chooses a 
specific place to attend a higher education institution. As proposed by G. P. Nyaupane, C. M. 
Parris and V. Teye (2011) the marketing strategy carried out by a country, city or region to promote 
tourism, also affects its image or perception as a study destination. Therefore, countries and 
cities that attract a larger number of tourists, also have a larger influx of international students 
(Lesjak, Juvan, Ineson, Yap and Axelsson, 2015). Previous holiday experiences are a source of 
information and help the student to form a perception of the place. A good experience results in 
a good perception, which serves as a reference framework (He and Chen, 2010; JUPITER et al., 
2017; Michael, Armstrong and King, 2004; Nyaupane et al., 2011).

Again, G. P. Nyaupane, C. M. Parris and V. Teye(2011) propose another decisive element in the 
choice of place to stay. They refer to social ties, which implies that a previous bond with a 
specific city or area can lead to the student opting to go there to study. These social ties can 
be in the form of a good friend, partner, close family member or even the family place of origin. 
The family is usually involved in the decision process (He and Chen, 2010; JUPITER et al., 2017; 
Michael et al., 2004; Nyaupane et al., 2011; QS Quacquarelli Symonds, 2019). On more than 50% of 
occasions, the choice of country is influenced by relatives; the choice of city on 19% of occasions 
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(QS Quacquarelli Symonds, 2019). Having a close friend in the country of choice has the greatest 
effect on the final decision (JUPITER et al., 2017; Michael et al., 2004).

There are a number of reasons for choosing one place and not another, all of which are key to 
the perception that the student will have of their place of residence. Following the classification 
by M. Lesjak, E. Juvan, E. M. Ineson and M. H. T. Yap (2015), there are attributes related to 
infrastructures and daily needs, others to the image projected by the city and recreational 
features. A list of the elements mentioned by different authors has been compiled and organised 
based on this classification. 

In relation with infrastructure and daily needs, a socially stable and safe country is a key element 
for those living on their own, in many cases for the first time (Ahmad et al., 2016; JUPITER et al., 
2017; Lesjak et al., 2015). A good perception of the economic situation of the country, its financial 
agreements, trade and international relations, whether it is a free and developed country, is 
necessary (JUPITER et al., 2017; Paulino and Castaño, 2019). The climate and language are also 
elements to be evaluated (Ahmad et al., 2016; He and Chen, 2010; Lesjak et al., 2015; Paulino and 
Castaño, 2019). Importance is given to accommodation and transport facilities (JUPITER et al., 
2017; Paulino and Castaño, 2019). Finally, as previously mentioned regarding preference for small 
cities, the cost of living must be reasonable and affordable (He and Chen, 2010; JUPITER et al., 
2017; QS Quacquarelli Symonds, 2019).

With regards to the projected image, a city widely recognised for being liberal and accepting is 
positively valued. It has to be a welcoming place (JUPITER et al., 2017; QS Quacquarelli Symonds, 
2019). Its ethical values (regarding sustainability, ecology, acceptance…) should be in agreement 
with those of the student (JUPITER et al., 2017). 

Finally, about the recreational facilities, the city should be seen as an exciting place to live, 
with an attractive culture (Ahmad et al., 2016; Lesjak et al., 2015). Its student life should be 
attractive and renowned for events and festivals (JUPITER et al., 2017; Lesjak et al., 2015). 
Touristic places, both historical, urban and natural (He and Chen, 2010; Lesjak et al., 2015; 
Michael et al., 2004) shopping areas and beaches (He and Chen, 2010; Michael et al., 2004), are 
also positively valued.

7. Perception of the Society
One of the main attractions of educational stays abroad is the possibility to experience a different 
culture and live a different student life (Lesjak et al., 2015; Paulino and Castaño, 2019). Many people 
are attracted to different cultures and see them as a reason for questioning their own culture, 
seeing it from a different perspective and evaluating other cultures in the world (JUPITER et al., 
2017). Moving for academic reasons is an intense experience described as immersive because it 
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foments complete contact with the new culture; beyond the level of exploration of other types of 
trips (Bandyopadhyay and Bandyopadhyay, 2015).

The whole academic experience abroad is different for each student. One of the most influential 
elements of this experience is the society in which it takes place. This society, its culture and 
lifestyle form the context that gives meaning to the experience (Lesjak et al., 2015; Paulino and 
Castaño, 2019). 

The perception that each one forms of a society is personal. Society itself contributes certain 
elements, but also, the individual’s own characteristics explain the reasons for this perception. 
Each person’s socio-cultural background is created from past experiences, education, reflections 
on the environment, travels etc. They are known as social capital and cultural capital. “Cultural 
capital is often described as an individual’s cultural knowledge, language skills, educational 
credentials and school-related information, derived largely from their parents’ class status. 
Researchers often define social capital as an individual’s access to information, resources and 
support, acquired through participation, or interaction with others who participate in social 
networks or structures” (Salisbury et al., 2009, p. 123). They represent the starting point for 
interaction with any new society. Interaction with new cultures nourishes the two types of capital. 
These elements are essential for understanding whether there exists an interest in studying 
abroad, which destinations attract students most, why, and above all, how their relationship with 
the host society is going to develop (Salisbury et al., 2009).

Exemplifying the importance of society in learning, even more so in the academic context studied; 
the theory of Community of practice (CoP) explains how knowledge is built both individually 
and via interaction with the environment and people that surround us. Within a society, there 
are specific interests and resources shared by all. When interacting in a different society, it 
is necessary to learn to work with the new reference framework. Only in this context does the 
interaction become significant and the new member, in this case, the student, obtains his own 
specific knowledge of that community (Coryell, 2011).

Recognising the similarities and differences between cultures, intercultural awareness, the 
individual is more capable of adapting to the host society (Bandyopadhyay and Bandyopadhyay, 
2015; Paulino y Castaño, 2019). Nevertheless, on many occasions, the result of interacting with 
new cultures, especially in such a direct way, can generate culture shock and lead to stress 
and inability to adapt, preventing the student from performing his academic and social tasks 
correctly (Paulino and Castaño, 2019; Weissman and Furnham, 2015). Open communication 
is key to successful adaptation so that differences can be gradually identified and points 
of conflict rationalised (Bandyopadhyay and Bandyopadhyay, 2015). Also, the student must 
identify himself and study the compatibility of his own society with the host society. This 
socio-cultural distance may seem too great when tackling differences related to language, 
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religion, economic and technological development, amongst many other aspects (Paulino and 
Castaño, 2019).

Some societies are more open and welcoming than others, which can make the individual’s 
adaptation more or less difficult and is one aspect of the student’s perception of the society 
(QS Quacquarelli Symonds, 2019). Another feature that differs between societies concerns legal 
requirements for studying abroad (such as Visas, residence permits…). They are a source of 
stress for many students if they are unfamiliar with the procedures (Paulino y Castaño, 2019).

8. Expectations
Most of the perception is formed prior to leaving, during the decision-making process and 
preparation for the experience. In the age of communication, it is not surprising that the most 
commonly used sources of information are online. The most consulted are official university 
web sites (77%), general search engines such as Google or Bring (62%) and university rankings 
(47%). Within this context, social networks should be highlighted for their informative power and, 
above all, their engagement with students. Approximately 70% of students use social networks to 
access information on university destinations being considered. Thus, they position themselves 
as an essential element in student recruitment programs. The most influential, in decreasing 
order of importance, are Facebook, YouTube and Instagram. In the past year, specialized forums, 
in fourth place, grew by 16% in influence, followed by YouTube, with 11%, which exemplifies their 
influence. The most recurrent information concerns teaching staff, other experiences of former 
students and foreign students, and help with accommodation. Nonetheless, universities need 
to adapt rapidly to changes in communication. To be transparent, keep information updated 
and relevant, concentrating on aspects of greatest interest for the student (QS Quacquarelli 
Symonds, 2019).

Expectations are formed from previous information on the future student experience abroad (QS 
Quacquarelli Symonds, 2019). They are associated with a certain value expected as a result of 
the experience (Russell, 2005). The most basic expectations regarding any student experience 
abroad are based on the belief that education will be better outside the home country, not only 
on an academic level but on all levels, the student atmosphere, opportunities and infrastructures 
(Kingston and Forland, 2008; Russell, 2005; Weissman and Furnham, 2015). Expectations are the 
basis for willingness to participate in studies abroad (Bandyopadhyay and Bandyopadhyay, 2015; 
Salisbury et al., 2009) and are present in the earliest stages of decision-making. Students develop 
ideas during this process; attempts at plans related to education and their future employment, 
aspirations in the form of the intention to study abroad (Salisbury et al., 2009).

Expectations can go in two directions, harbouring good positive hopes about what could happen 
or negative and discouraging; which are not understood to be two opposites but two extremes of 
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a very wide spectrum (Bandyopadhyay and Bandyopadhyay, 2015; Weissman and Furnham, 2015). 
From another perspective, all expectations have two parts, one related to oneself (how well am 
I going to adapt?) and one related to others (am I going to be prejudged by others?) (Weissman 
and Furnham, 2015).

With each expectation comes reality. Problems can arise from this comparison derived from an 
expectation gap (Kingston and Forland, 2008; Weissman and Furnham, 2015). Gaps do not always 
lead to serious problems, the importance lies in understanding when they represent a drawback 
that can torpedo the experience as a whole. Very low prior expectations are usually synonymous 
with little desire to participate, which leads to unconscious self-sabotage, preventing the 
student from enjoying himself and making what was expected a reality. At the opposite extreme, 
expectations that are too promising are difficult or impossible to realize, which leads to a feeling 
of deception and prolonged stress and depression. Thus, there is evidence of a relationship 
between expectations and mental health. For different reasons, it is difficult to adapt to 
perspectives that are not realistic. The best policy is to hold reasonable expectations (Weissman 
and Furnham, 2015). 

The participation of a student in one specific program and not in another depends on the 
expectations of specific benefits to be developed (Bandyopadhyay and Bandyopadhyay, 2015). 
Once more, the International Student Survey(2019) established that students expect to develop 
a specific series of personal skills as a result of their stay abroad. They include resolution 
capacity, improved communication skills, leadership values and the capacity to work in a team; 
this concurs with S. Bandyopadhyay and K. Bandyopadhyay (2015), who identified expected 
benefits related to personal growth alongside those in the survey and added the hope to gain in 
Independence and awareness of decisions made. 

Both papers refer to acquiring knowledge, the survey (2019) highlights the technical knowledge 
expected to be gained and S. Bandyopadhyay and K. Bandyopadhyay (2015) refer to the individual’s 
cognitive development, underlining academic education and enhanced language skills as a result 
of being in contact with a second language. 

Finally, several authors agree on the existence of expectations in professional development. 
Initially, after the experience students expect to be able to confirm the attractiveness of the 
chosen professional career path (Bandyopadhyay and Bandyopadhyay, 2015); but the greatest 
expectations concern the future. The most attractive aspect of the experience of living abroad 
is the foreseen professional success, students hope this investment will enable them to have a 
career in the industry of their choice (QS Quacquarelli Symonds, 2019), increase their employment 
opportunities in general (JUPITER et al., 2017) and, specifically, in major multinational companies 
(Bandyopadhyay and Bandyopadhyay, 2015), obtain a better salary (Petzold y Moog, 2018), help 
them to understand cross-cultural aspects that may affect them in the future (Bandyopadhyay 
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and Bandyopadhyay, 2015; Meya and Suntheim, 2014) and will make them more effective in the 
long term (Bandyopadhyay and Bandyopadhyay, 2015). 

These expectations are not unfounded, J. Meya and K. Suntheim (2014) observe a direct 
relationship between those who study abroad and those who finally decide to work abroad. By 
opting for higher education in another country, the tendency to work abroad increases by 15 
percentage points. They also explain that, in comparison with students who have not studied 
overseas, they have 24% more chance of being hired in the first three years following graduation. 

Very often, expectations lead to the development of a self-imposed responsibility to be successful 
(Russell, 2005). Universities should deal with these expectations by promising only what can be 
fulfilled and alleviating potential barriers that may appear in the real world (Bandyopadhyay and 
Bandyopadhyay, 2015). 

9. Motivation
It has been demonstrated that students who decide to study outside their country of origin 
have different characteristics and evaluate different aspects to those who opt to stay (Meya and 
Suntheim, 2014). Hence the importance of knowing what motivates students to choose this type 
of studies. Currently, access to higher education is increasing noticeably as students see it as a 
way of standing out, as another way to find excellence (Paulino and Castaño, 2019). 

Many proposals have been made to classify motivation in different categories. The predominant 
reference framework in this scope is the Push and Pull theory (Jiani, 2017). The aim of this 
classification is to define what motivates students to study at a university abroad as both types 
of factors determine the resolution of this decision (Lesjak et al., 2015). The push factors include 
all those elements that encourage students to leave. In contrast, the pull elements are factors 
that encourage them to remain relatively close to home (Ahmad et al., 2016; JUPITER et al., 2017; 
Paulino and Castaño, 2019). Without recognising them under this theory, Salisbury, Umbach, 
Paulsen, and Pascarella (2009) describe negative motivation, which would keep students in their 
country of origin: a delicate family situation, financial strain, lack of interest in the opportunity, 
universities with curriculums that are not flexible and, in some cases, fear of racism. 

There are many other types of classifications, including intrinsic, related to desires and interests, 
versus extrinsic (Coryell, 2011). Classification based on the opportunity for development, escapism 
and entertainment (Lesjak et al., 2015). Motivation for personal development, entertainment 
(Petzold y Moog, 2018) or cross-cultural, academic, family, future employment reasons, cited 
by Kitsantas(2004) and Wiers-Jenssen (2003) but appropriated by G.P. Nyaupane, C. M. Paris, V. 
Teye (2011) adding one more motivation, tourism. 
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An effort has been made to compile all of these points of view to cover all aspects of motivation. 

Firstly, motivation based on personal and professional growth is the most commonly repeated 
throughout different studies (Bandyopadhyay and Bandyopadhyay, 2015; Jiani, 2017; Lesjak et 
al., 2015; Meya and Suntheim, 2014; Nyaupane et al., 2011; Paulino and Castaño, 2019; Petzold and 
Moog, 2018; Salisbury et al., 2009). With regard to personal growth, aspects such as a positive 
impact on personality, greater Independence (Meya and Suntheim, 2014), more trust in oneself 
(Lesjak et al., 2015; Salisbury et al., 2009), maturing, improving problem-solving skills (Salisbury 
et al., 2009), widening horizons, developing new interests (Lesjak et al., 2015) knowing oneself 
better (Petzold and Moog, 2018) personal prestige and improvement and achieving goals (Paulino 
and Castaño, 2019), are mentioned.

On the other hand, professional growth usually refers to finally having more employment 
opportunities (Jiani, 2017; Lesjak et al., 2015; Nyaupane et al., 2011; Paulino and Castaño, 2019; 
Petzold and Moog, 2018; QS Quacquarelli Symonds, 2019; Xerri et al., 2018). Students who decide 
to invest in studying abroad usually have a great sense of purpose, that is, they have very clear 
reasons for going to university, are persevering and must be able to transform their motivation 
into clear goals and objectives. This aspect is closely related to the student’s future employment 
and academic success (Xerri et al., 2018). When referring to professional development, motivation 
that borders expectation is mentioned, and the acquisition of competencies that will help in the 
professional career of choice (Lesjak et al., 2015; QS Quacquarelli Symonds, 2019), better salaries 
and increased access to employment in multinational companies (Coryell, 2011) or improved 
employment opportunities and the chance to migrate after graduating (Jiani, 2017). 

According to the classification by Kitsantas (2004) and Wiers-Jenssen (2003), other types 
of motivation exist, for instance, cross-cultural motivation, the desire to explore the world 
(Nyaupane et al., 2011), interest in and desire to experience a new culture (Ahmad et al., 2016; 
Lesjak et al., 2015; Paulino and Castaño, 2019) international awareness and global knowledge 
(Bandyopadhyay and Bandyopadhyay, 2015; Coryell, 2011; Jiani, 2017; Meya and Suntheim, 2014; 
Nyaupane et al., 2011; Petzold and Moog, 2018; Salisbury et al., 2009). 

Furthermore, and referring to the classification by M. Lesjak, E. Juvan, E.M. Ineson and H.T. Yap 
(2015), escapism and a change of atmosphere also motivate students to travel abroad. Other 
authors report the desire for personal freedom and leaving previous experiences behind (Paulino 
and Castaño, 2019), meeting new people and escaping a routine (Nyaupane et al., 2011). 

On another note, according to many other authors, motivation is also based on improving 
communication skills in a foreign language (Bandyopadhyay and Bandyopadhyay, 2015; Lazcano 
Quintana and Madariaga Ortuzar, 2016; Nyaupane et al., 2011).



IO2 INTERNATIONAL EDUCATION RESEARCH
PA

RT
 I

24

Very often, students opt to study abroad motivated by entertainment and tourism (Ahmad et al., 
2016; Coryell, 2011; Lesjak et al., 2015; Nyaupane et al., 2011; Petzold and Moog, 2018). They take 
advantage of the opportunity of the new context to travel and enjoy themselves (Petzold and 
Moog, 2018). A new country has a multitude of new attractions such as monuments, beaches, 
fun places including shopping malls and funfairs (Ahmad et al., 2016; Petzold and Moog, 2018). 
Despite the fact that some studies consider this motivation to be predominant in many students 
who engage in exchanges, for example, Erasmus, much more so than academic motivation, they 
are not mutually exclusive; rather, they complement each other (Coryell, 2011; Lesjak et al., 2015; 
Nyaupane et al., 2011). Students usually combine the structure of their new study plan with short 
periods of travel that they organise themselves (Nyaupane et al., 2011). These two periods of time 
are both desirable and compatible. Also, trips and entertainment usually lead to new interests 
which contribute to other interests and academic and career growth that will be developed over 
time (Lesjak et al., 2015).

The effect of the student’s personal network is a highly valuable motivational element (Jiani, 
2017; JUPITER et al., 2017; Michael et al., 2004; Petzold and Moog, 2018; QS Quacquarelli 
Symonds, 2019; Salisbury et al., 2009). This network of contacts formed by relatives, friends, 
acquaintances and fellow students influences students by expressing their points of view 
regarding the opportunities that the project will provide, which the student would otherwise be 
unaware of, an “eye-opening effect” (Jiani, 2017). Feedback from family and friends is important 
to them, they value their point of view and also the university experience that each one may have 
had (JUPITER et al., 2017; Salisbury et al., 2009). In the International Student Survey(2019), 6% of 
those surveyed claimed to have someone in their closest network that had studied abroad; two-
thirds of them also stated that their testimony had influenced them. A positive testimony from 
fellow students in a similar situation always has great motivational value for the student because 
it reassures him and reaffirms his decision to study abroad (JUPITER et al., 2017). 

Although different motivation for studying abroad exists, priorities depend on the demographic 
features of each student. The greater the level of diversity within the student population, 
the more diverse their motivations. Not only that, the same motivation can be interpreted in 
different ways (Bandyopadhyay and Bandyopadhyay, 2015; Jiani, 2017; Lesjak et al., 2015). An 
example, faced with the search for better employment opportunities, Europeans consider trying 
to find these opportunities in other countries, whereas North Americans seek to improve their 
employability in their own country (Lesjak et al., 2015). Following another pattern, some students 
decide to study in a developing country because of the importance they give to their ancestral 
ties with the country, others do so because the culture is exciting and also a differentiating 
element. Many others do not opt for this type of country, preferring developed ones (Jiani, 2017). 

Finally, students choose to study abroad if their motivation exceeds the cost (Petzold y Moog, 
2018).
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10. Integration
Any transition process is defined as the change from one series of circumstances to another 
of a different nature (Bist et al., 2019). Inherent in the transition for students studying abroad 
is the need for adaptation and adjustment to new circumstances. International students face a 
new socio-cultural and academic environment, which makes it necessary for them to learn to 
function for themselves in the new reference framework (Bist et al., 2019; Kingston and Forland, 
2008; Paulino and Castaño, 2019; Russell, 2005).

When discussing the perception of society, cultural shock has been mentioned as it is the first 
reaction that students have, unaware of the new reference framework to which they are exposed. 
The integration process or adjustment enables their relationship with society to evolve based on 
that initial shock (González Ramos, 2019; Kingston and Forland, 2008; Paulino and Castaño, 2019; 
Weissman and Furnham, 2015). 

Difficulties may appear as a result of differences between the reference framework brought from 
the native country and that of the host country. These problems can be of a more socio-cultural 
origin, such as food, climate, financial situation or safety, etc. (Bist et al., 2019), problems related 
to socialisation and interaction (Paulino and Castaño, 2019) or of an academic nature such as 
not knowing how to adapt to new teaching and learning styles or related to the organisation of 
study time (Kingston and Forland, 2008; Sawir, 2011). If these problems remain unsolved, the 
student will eventually be at risk (Bist et al., 2019; Kingston y Forland, 2008). The situation could 
lead to stress, loss of self-confidence and self-esteem, negativity, lack of motivation, social 
and academic isolation and finally depression (Bist et al., 2019; Kingston and Forland, 2008; 
Russell, 2005). Communication and language problems are reported to be the most difficult of 
all situations to cope with (Bist et al., 2019; Kingston and Forland, 2008).

Tackling integration problems is a challenge for both students and those who wish to help 
them (Paulino and Castaño, 2019). Family and friends, social networking, are the best allies of 
international students (Bist et al., 2019). Emotional support is the main pillar that students lean 
on. The main sources are friendship and parents, who give support and understanding in the 
task of facing up to difficulties (Xerri et al., 2018). This support helps the student to develop a 
sense of belonging (Russell, 2005; Xerri et al., 2018). There is a positive relationship between the 
existence of emotional support and positive adjustment to newness (Xerri et al., 2018). 

Counselling and information are of great help in enabling the student to identify, understand 
and handle problems. Information is usually provided by the teaching staff, but it is also the 
responsibility of the parents. They equip students with new elements to reevaluate their problem 
and feedback with which to reach their own conclusions. There is a reason why advice is the 
element most used to resolve problems and difficulties with integration (Xerri et al., 2018).
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Students who have these three types of support are more able to take adaptation on board and 
improve both their academic and social performance (Xerri et al., 2018)

University institutions can take different measures to help international students to integrate 
better and more easily (Bist et al., 2019; Kingston and Forland, 2008; Paulino and Castaño, 2019; 
Xerri et al., 2018). Generally, spaces must be created to encourage the integration of new students 
and allocate resources to keeping track of their progress in the transition (social support )(Bist 
et al., 2019). Teaching staff must make an effort to know about the background of their students, 
and in their role as tutors, guide them in the adjustment process and create a relationship that 
will encourage learning (Bist et al., 2019). They must find an appropriate teaching model that will 
benefit both international and national students (Kingston and Forland, 2008). It has been proven 
that relationships among students lead to satisfactory integration and therefore the creation 
of a learning community in which students integrate at group level, influencing and supporting 
each other, is one of the best options offered by universities (Bist et al., 2019; Xerri et al., 2018).

With regard to the learning community and integration of teaching methods, M. J. Xerri, K. 
Radford and K. Shacklock (2018) point out that the international experience does not aim to 
oblige students to forget their own culture and replace it with a new one. The idea is to gain 
cross-cultural experience and understanding and to reinterpret aspects of society itself. Thus, 
international students are not alone in the transition process. It is a process with a double 
meaning. As both cultures are equally valid, the interaction is reciprocal and aims to benefit 
both. This concept is known as cultural synergy. As previously mentioned, some societies are 
more welcoming than others (QS Quacquarelli Symonds, 2019). This concept highlights the 
responsibility of the host in the process of adjustment of the newcomers (Xerri et al., 2018).

11. Attitude towards the Experience 
Attitude is defined as the general evaluation of the perceived quality of a product or service 
(Russell, 2005). From the moment the first desire to study abroad is expressed, this evaluation 
will be linked to the attitude that the student has of the socio-cultural diversity of the world (He 
and Chen, 2010). Attitude is the way to process knowledge, expectations, beliefs and behaviours 
within a reference framework (Nyaupane et al., 2011)

Attitude depends on the personal development of the students, which shapes their capacity 
to act and make decisions (Streitwieser and Light, 2018). Those decisions, which are made 
throughout the international experience, form part of all the activities that give it value and 
meaning (Salisbury et al., 2009).

Students’ commitment to the university experience as a whole determines the time and effort 
invested in performing activities related to their education. This commitment will be the fruit of 
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expectations and motivation, of the academic perception and quality of teaching, their sense 
of workload, interrelations created with teachers and fellow students, and the destination 
(Bandyopadhyay and Bandyopadhyay, 2015; Nyaupane et al., 2011; Petzold and Moog, 2018; Xerri 
et al., 2018). Also, for B. T. Streitwieser and G. J. Light (2018), international expertise is influenced 
by the cultural identity of the students, their native culture and that of the host country, as well 
as personality. 

All university experiences can be defined in relation to the effects they cause: behavioural effects, 
what the student does, affective effects, or what the student feels and social effects, concerning 
their relationships with others (Xerri et al., 2018). The attitude developed by the student with 
regard to the experience as a whole is one of reflexive interaction, as most of the interaction 
consists of comparing the customs themselves with those of the new country (Coryell, 2011). 
There are four ways of embracing the experience, their complexity being the common factor 
(Streitwieser y Light, 2018):

 OBSERVING: you expose yourself to the culture and its differences. You compare and 
contrast it with your own

 INTERACTING: you interact with the new socio-cultural situation, but following the rules 

 PARTICIPATING: you take a conscious part in the practical aspects and respect the rules of 
the new culture 

 EMBRACING: easily accepting new practises and rules; feeling them as their own. 

Thus, attitude is not immediate but formed throughout time and changes with new relationships 
and contacts, competencies and beliefs (Nyaupane et al., 2011).

12. Academic Performance
To finish building this framework, academic performance will be discussed. 

Cisneros-Donahue, Krentler, Reinig and Sabol (2012) describe the experience as one of deep 
learning, that is, they decide to measure the value of studying at universities abroad according 
to the consequences of learning. A simple way of measuring human capital is by evaluating 
academic performance, training and personal achievements (Salisbury et al., 2009). 

As has been explained throughout this paper, many vicissitudes of the experience influence 
whether student achieve their goal. The perception of the academic process (Bist et al., 2019; 
Meya and Suntheim, 2014), with aspects such as class attendance (Xerri et al., 2018), workload 
(Kingston and Forland, 2008; Xerri et al., 2018), different teaching systems (Bist et al., 2019; 
Kingston and Forland, 2008) and university life and atmosphere (Bist et al., 2019; Meya and 
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Suntheim, 2014; Xerri et al., 2018). Satisfactory integration in all aspects (Bist et al., 2019; Xerri 
et al., 2018), the motivation that encourages students to achieve their goals (Bandyopadhyay 
and Bandyopadhyay, 2015; Kingston and Forland, 2008; Xerri et al., 2018); commitment to those 
achievements and decisions made (Coryell, 2011; Xerri et al., 2018) or culture shock (Kingston 
and Forland, 2008), which has already been discussed, can affect academic success depending 
on the impact they have had throughout the experience. Apart from these reasons, handling the 
language of the country is positively related to academic achievements when studying abroad 
(Bist et al., 2019; Cisneros-Donahue et al., 2012; Coryell, 2011; Meya and Suntheim, 2014; Petzold 
and Moog, 2018; Thomas and Mcmahon, 1998). It can make studying much more difficult and have 
a negative effect on a student’s results (Thomas and Mcmahon, 1998).

As previously commented in relation to expectations, the above elements place students in a 
situation where they develop skills to successfully tackle everything involved in the experience 
(Coryell, 2011; Petzold y Moog, 2018). Learning and academic performance are the consequence 
of all that has been experienced whilst studying away from home (Cisneros-Donahue et al., 
2012). The skills discussed throughout the bibliographical review related to improving academic 
performance are efficiency, self-confidence, empathy, better understanding (Coryell, 2011), 
negotiating, intellectual and communicative skills (Cisneros-Donahue et al., 2012; Coryell, 2011; 
Petzold and Moog, 2018), cross-cultural understanding (Cisneros-Donahue et al., 2012; Petzold y 
Moog, 2018) and personal growth (Cisneros-Donahue et al., 2012; Petzold and Moog, 2018). 

Better academic performance in international students has been empirically studied, beyond 
explaining which skills have enabled them to improve (Cisneros-Donahue et al., 2012; Meya 
and Suntheim, 2014; Thomas and Mcmahon, 1998). Firstly, several authors affirm that previous 
academic performance, both at secondary school and in the first years of university, prior to 
travelling abroad, is an indication of future academic performance while studying abroad (Meya 
and Suntheim, 2014; Thomas and Mcmahon, 1998). Students with better grades tend to be those 
who pursue a career abroad (Thomas and Mcmahon, 1998). Also, they show more willingness and 
make a bigger effort, which accounts for their results, amongst other things (Meya and Suntheim, 
2014). 

T. Cisneros-Donahue, Kathleen. A. Krentler, B. Reinig and K. Sabol(2012) find that students 
enhance their knowledge in comparison to themselves before leaving and to fellow students who 
did not participate in the international experience. Specifically, they refer to how they develop 
better functional knowledge, related to everyday problems, and greater cultural sensitivity, 
after having developed their understanding of people from different cultures and environments. 
In comparison with their fellow students, they also score higher in these two understanding 
disciplines, as in the case of all of the other disciplines mentioned: knowledge of world geography, 
global interdependence (they have a better understanding of the global impact of actions) and 
interpersonal comfort (patience and flexibility).
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The proposal by J. Meya and K. Suntheim (2014) is more simple. They measure academic success 
by the final grade and obtaining a degree within the foreseen period of time. The starting point of 
the authors suggests that international students should not be hired more easily simply because 
they have studied abroad, but because the experience has truly made them more capable. They 
conclude that the skills developed are the reason why the average grades of students that 
have studied abroad are higher than those who remained in their own country. However, they 
point out that another possible reason is that host universities are more generous with their 
grades. According to their theory, the way in which students transfer their grades, excluding 
those below the average in the country of origin, contributes, in the first place, to improve the 
average grade, and secondly, to delaying graduation as it is more difficult to obtain the number 
of credits necessary due to the fact that some of the subjects taken are excluded. Under these 
criteria, it can be concluded that international students obtain better average grades in return 
for extending their time at university. 

13. Conclusions
This bibliographical review explores the different points of view that try to shed light on the reality 
of students who choose to study abroad. Through the vision of different authors, the role of the 
perceptions of teaching, the institution itself, geographical location and society, motivation, 
expectations or integration in forging the attitude of students towards their experience, and 
therefore, their subsequent academic performance, has been explained.  

The value of this study lies in understanding the experience as a whole, which starts before the 
student travels to the country of destination; prior to leaving, when collecting the necessary 
information, or even earlier, as the perception starts to take shape the moment the idea of 
studying abroad crosses the student’s mind (Ahmad, Buchanan, and Ahmad, 2016; QS Quacquarelli 
Symonds, 2019). 

The quality of teaching and the perception of the university itself are two naturally linked 
elements. On an educational level, teaching staff, as the human element, are the protagonists. 
Institutionally, resources available to students and their integration or price-quality ratio 
create a better or worse perception of the institution (Jiani, 2017; Osman and Ashraf, 2019; 
Russell, 2005). On a wider basis, moving abroad immerses the student in a completely different 
culture, which is a challenge and yet another appealing feature of the experience. Culture 
shock presents both challenges and opportunities for personal growth and therefore the 
perception of the students’ new socio-cultural reality and interactions act as a guideline in the 
development of the experience (Paulino and Castaño, 2019). Also, the chosen city or region is 
understood in different ways depending on the extent to which it satisfies the students’ needs. 
Apart from this aspect, feeling attracted by a city’s projected image, recreational opportunities 
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are gaining more prominence, linked to purely vacational motives (Lesjak, Juvan, Ineson, Yap, 
and Axelsson, 2015).

Students decide to study abroad for very diverse and personal reasons, related to their 
characteristics and preferences. Existing patterns include the previously-mentioned reasons; 
a change of scenery or escapism, or more ambitious reasons, related to expectations to improve 
future employment opportunities (Bandyopadhyay and Bandyopadhyay, 2015; Weissman and 
Furnham, 2015). Expectations also play an important role in shaping attitudes towards this 
type of experience. Focusing on the development of events during a stay abroad or the impact 
of the experience on the personal and professional future of students, the expectations 
themselves are not as important as the fact that they do not always coincide with reality; 
particularly if they come in the form of a negative surprise (Lesjak et al., 2015; Petzold and 
Moog, 2018). Adapting to this new reality does not imply living with what one expects from the 
experience, but becoming integrated in the new socio-cultural framework, where the effort 
made during the first weeks can affect the development of the experience as a whole (Bist, 
Smith, and Davies, 2019). 

Information and financial funds are influential, but they also affect other elements in the model 
one way or another. However, all of them together affect the attitude of students towards the 
experience as a whole. This attitude reflects the student’s behaviour in his new surroundings, 
but also describes the keys to understanding how behaviour can change and evolve as changes 
in the perception of an element, new information, interactions or knowledge occur. Attitude is 
dynamic.

The challenge of studying abroad obliges students to develop skills that will enable them to 
face difficulties in the new environment. Most authors agree that applying these skills in the 
academic field improves performance. Nevertheless, the real significance of the experience is 
not academic brilliance but boosting the personal development required to face the challenge 
(Cisneros-Donahue, Krentler A., Reinig, and Sabol, 2012; Salisbury et al., 2009).
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