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Executive Summary 
 

In a mentorship program with a comprehensive professional development curriculum, it is important 
to be able to assess the progress and learning outcomes of each program participant, regardless of 
personality type or learning style. In recent years, the GEM Team and members of the GEM Mentor Network 
have noticed the diverse types of personalities that Mentees bring to the Mentorship Program. While some 
Mentees are extraverted, outspoken, and confident, other Mentees are introverted, thoughtful, and reserved. 
As an evidence-based mentorship program, GEM has the unique opportunity to conduct research and 
implement changes to core training and curriculum based on the experiences of our program participants. 
Through an examination of academic and grey literature on personality types, learning styles, and 
mentorship, this report will provide a set of comprehensive recommendations for how to ensure that all 
Mentees, regardless of personality type, are able to learn and thrive in GEM’s Mentorship Program.  
 

Defining the Personality Types  
 
 According to Britannica, an introvert “is a person whose interest is generally directed inward toward 
his own feelings and thoughts.”1 Introverts directly contrast extraverts, “whose attention is directed toward 
other people and the outside world.”2 In modern psychological discourse, this typology is now considered 
“overly simplistic because almost no one can be accurately described as wholly introvert or extravert.”3 They 
are better represented in the form of a scale or spectrum, with most individuals falling somewhere in 
between the two extremes. This notion of ‘ambiverts’ was discussed by E.S. Conklin, who theorized that 
“differences in extraversion and introversion were ‘not of type, but of degree.’”4 
 

Personality Types in the Context of Learning  
 

It is generally assumed that introverted personality types lack social skills, especially in public settings. 
According to Tuovinen et al, in their article for Frontiers in Psychology, however, this is not the case. Their 
research indicates that “many introverts function very well in social situations, although they may prefer to 
avoid them due to the overwhelming feeling by too much social engagement.”5 Through the research 
discussed in this section, it is concluded that facilitating an open, welcoming environment where social 
engagement is encouraged but not forced will empower education and professional development programs 
to be able to support introverted participants to engage more comfortably and make the learning 
environment more accessible. 

 
Positive interdependence is one method used by educators to encourage the participation of all 

group members in small group discussions. When participants in an education/professional development 
setting develop a sense of “positive correlation, i.e., what helps one group member helps all, and what 
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hurts one group member hurts all,”6 especially in the context of participation in group discussions, 
individuals are more likely to be conscious of their actions and make an effort to include all group members 
in the discussion.  
 

Mentorship for All Personality Types  
 

Professional mentorship programs can break down many of the barriers associated with career 
success for introverted personality types. Because “introverts are unlikely to reach out to potential mentors 
of their own accord, and do not have the charisma that might draw would-be mentors to seek them out,”7 
they would benefit from the structure and inclusivity that is natural in a formal mentorship program. 
Furthermore, a formal mentorship program that formally determines Mentor/Mentee matches can “take the 
pressure off introverted mentees … and ensure they can access appropriate senior mentors.”8  
 

There are several important considerations for Mentors to keep in mind if their Mentee has an 
introverted personality.  
 

1. Your mentee may “work independently of you and their colleagues.”9  
2. Your mentee may “rarely speak up in large meetings.”10  
3. Your mentee may “procrastinate about decisions or about taking action.”11  
4. Your mentee attends large-scale events but “may be among the last to arrive and the first to leave 

after clustering with a few participants they know well.”12  
 

Through an examination of both academic and grey literature, the full version of this report examines 
introversion and extraversion as personality types in the context of both learning and mentorship. The 
findings presented in this report confirm the experience of the GEM Team: program participants that identify 
as having a more introverted personality type are most productive in one-on-one or smaller group 
discussions, when they are given the space to reflect on the curriculum and engage at their own pace. 
 
 

Please Note: The full version of this report is available by request at 
https://www.girlsementorship.com/gemlab/main#access-full-reports. 
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Notes 
 

 
1 “Introvert and Extravert,” Britannica, n.d., retrieved from https://www.britannica.com/science/introvert.  
2 Ibid.  
3 Ibid.  
4 Peter Geyer, “Extraversion/Introversion: What C.G. Jung meant and how contemporaries responded” (Conference 
presentation, AusAPT National Conference, Melbourne, Australia, October 2012). 
5 Sanna Tuovinen, Xin Tang, and Katariina Salmela-Aro, “Introversion and Social Engagement: Scale Validation, Their 
Interaction, and Positive Association with Self-Esteem,” Frontiers in Psychology 11 (2020): 1.  
6 George Jacobs, “Introverts can succeed with cooperative learning” Parole 4, no. 1 (2014): 88.  
7 Ibid.  
8 Ibid.  
9 “Mentoring an Introvert? Five Points to Consider,” Work Matters Blog, August 8, 2019, retrieved from 
https://workmatters.blog/2019/08/08/mentoring-an-introvert-five-points-to-consider/.  
10 Ibid.  
11 Ibid.  
12 Ibid.  
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